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The Common Core State Standards
The Common Core State Standards are an attempt to provide teachers and parents with a
clear and consistent framework to prepare our children for college and the workforce.
They define the knowledge and skills students should acquire during their K‐12
educational careers so that they will graduate high school able to succeed in college courses
and work training programs. The standards were adopted by New York State in July, 2010,
and have been adopted by 45 additional states.
Key points of the English Language Arts Common Core standards are as follows:
In Reading:




A “staircase” of increasing complexity in what students must be able to read so that
all students are ready for the demands of college‐ and career‐level reading no later
than the end of high school.
Through reading a diverse array of classic and contemporary literature as well as
challenging informational texts in a range of subjects, students are expected to build
knowledge, gain insights, explore possibilities, and broaden their perspective.
The standards mandate certain critical types of content for all students, including
classic myths and stories from around the world, foundational U.S. documents,
seminal works of American literature, and the writings of Shakespeare.

In Writing:



The ability to write logical arguments based on substantive claims, sound reasoning,
and relevant evidence is a cornerstone of the writing standards, with opinion
writing—a basic form of argument—extending down into the earliest grades.
Research—both short, focused projects (such as those commonly required in the
workplace) and longer term in depth research —is emphasized throughout the
standards but most prominently in the writing strand since a written analysis and
presentation of findings is so often critical.

In Speaking and Listening:



The standards require that students gain, evaluate, and present increasingly
complex information, ideas, and evidence through listening and speaking as well as
through media.
An important focus of the speaking and listening standards is academic discussion
in one‐on‐one, small‐group, and whole‐class settings. Formal presentations are one
important way such talk occurs, but so is the more informal discussion that takes
place as students collaborate to answer questions, build understanding, and solve
problems.

In Language:




The standards expect that students will grow their vocabularies through a mix of
conversations, direct instruction, and reading. The standards will help students
determine word meanings, appreciate the nuances of words, and steadily expand
their repertoire of words and phrases.
The standards help prepare students for real life experience at college and in 21st
century careers. The standards recognize that students must be able to use formal
English in their writing and speaking but that they must also be able to make
informed, skillful choices among the many ways to express themselves through
language.

Through Media and Technology:


Just as media and technology are integrated in school and life in the twenty‐first
century, skills related to media use (both critical analysis and production of media)
are integrated throughout the standards.

New York State identified six Common Core “Shifts” that should take place in order for its
schools to align with the Common Core. These are:
1. Balancing Informational & Literary Texts: Students read a true balance of
informational and literary texts. Elementary school classrooms are, therefore, places where
students access the world – science, social studies, the arts and literature – through text. At
least 50% of what students read is informational.
2. Building Knowledge in the Disciplines: Content area teachers outside of the ELA
classroom emphasize literacy experiences in their planning and instruction. Students learn
through domain‐specific texts in science and social studies classrooms – rather than
referring to the text, they are expected to learn from what they read.
3. Staircase of Complexity: In order to prepare students for the complexity of college and
career ready texts, each grade level requires a “step” of growth on the “staircase”. Students
read the central, grade appropriate text around which instruction is centered. Teachers are
patient, create more time and space in the curriculum for this close and careful reading,
and provide appropriate and necessary scaffolding and supports so that it is possible for
students reading below grade level.
4. TextBased Answers: Students have rich and rigorous conversations which are
dependent on a common text. Teachers insist that classroom experiences stay deeply
connected to the text on the page and that students develop habits for making evidentiary
arguments both in conversation, as well as in writing to assess comprehension of a text.
5. Writing from Sources: Writing needs to emphasize use of evidence to inform or make
an argument rather than the personal narrative and other forms of decontextualized

prompts. While the narrative still has an important role, students develop skills through
written arguments that respond to the ideas, events, facts, and arguments presented in the
texts they read.
6. Academic Vocabulary: Students constantly build the vocabulary they need to access
grade level complex texts. By focusing strategically on comprehension of pivotal and
commonly found words (such as “discourse,” “generation,” “theory,” and “principled”) and
less on esoteric literary terms (such as “onomatopoeia” or “homonym”), teachers
constantly build students’ ability to access more complex texts across the content areas.

The Pelham English Department’s Response
The English Department began to formally “unpack” the Common Core State Standards
(CCSS) during the 2010‐11 school year (see Appendix A). During the fall of 2011, teachers
reviewed the standards in order to identify gaps in our current curriculum so that
curricular improvements could be made. They worked in grade‐level teams to identify the
standards that were not fully being addressed and design units that would rectify this
situation. Each teacher was expected to design two Common Core units during the course
of the 2011‐12 school year. All teacher observations focused on Common Core‐oriented
lessons and units, and alignment to the Common Core was a primary topic of post‐
observation discussions.
In their study of the CCSS, Pelham’s English teachers identified the following areas they
would need to work on to approach CCSS alignment:







Comparing and contrasting works from multiple genres on related themes
Integrating seminal historical documents with the study of fiction
Argumentative reading and writing
Discussion of diction and tone
Analysis of structure
Analyzing the credibility and accuracy of sources

These would represent their first steps, and the focus of the first CCSS units.
In the fall of 2011, the Pelham English Department began to tackle the “text complexity”
component of the CCSS, creating a list of all of the major works that are studied and using
two of the CCSS recommended quantitative measures (Lexile and ATOS) to rate the texts.
Quantitative and Reader/ Task issues were discussed separately. While problematic, the
quantitative rating did provide an opening for discussion of how to increase text
complexity across the grades so that the “staircase” of text complexity rose steadily
(without drastic jumps in the last two years of school) for students at all levels. The
resulting chart is printed on the following page.
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Lvl. Text
Author
Home of the Brave
Appelgate
Westing Game, The
Raskin
Whipping Boy, The
Fleishman
Adventures of Tom Sawyer, The Twain
Freak the Mighty
Philbrick
Our Town
Wilder
Outsiders, The
Hinton
The Pigman
Zindel
R/ H Inherit the Wind
Lawrence, Lee
R/ H Midsummer Night's Dream
Shakespeare
R/ H Night
Wisel
R/ H Secret Life of Bees, The
Kidd
R
Rite of Passage
Wright
H
Dandelion Wine
Bradbury
H
Miracle Worker, The
Gibson
R/ H Color of Water, The
McBride
R/ H Curious Incident of the Dog in th Haddon
R/ H Kindred
Butler
R/ H Odyssey, The
Homer
R/ H Pearl, The
Steinbeck
R/ H To Kill a Mockingbird
Lee
R
Romeo & Juliet
Shakespeare
H
Fahrenheit 451
Bradbury
H
Illustrated Man, The
Bradbury
H
Little Prince, The
Saint-Exupery
H
Man of La Mancha
Wasserman, et.
H
Things Fall Apart
Achebe
H
Twelfth Night
Shakespeare
R/ H Brighton Beach Memoirs
Simon
R/ H Catcher in the Rye
Salinger
R/ H Glass Menagerie, The
Williams
R/ H Heart of a Champion
Deuker
R/ H House on Mango Street, The
Cisneros
R/ H Lord of the Flies
Golding
R/ H Of Mice and Men
Steinbeck
H
Bell Jar, The
Plath
H
Boy’s Life
McCammon
H
Ethan Frome
Wharton
H
Into the Wild
Krakauer
H
Much Ado About Nothing
Shakespeare
H
Old Man and the Sea, The
Hemingway
H
Pride and Prejudice
Austen
H
Raisin in the Sun, A
Hansberry
H
Tale of Two Cities, A
Dickens
H
Thousand Clowns, A
Gardner
Miller
R/ APDeath of a Salesman
Fitzgerald
R/ APGreat Gatsby, The
R
1984
Orwell
R
Chocolate War, The
Cormier
R
Crucible, The
Miller
R
Macbeth
Shakespeare
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x
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Novel
750
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Novel
570
3.9 860-920
Novel
950
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x
3.9 880-960
Novel
750
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Novel
950
5.5 880-960
Play
850
x
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Play
x 10.9 900-1010
Memoir
570
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Novel
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Novel
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Novel
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6
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Play
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Novel
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4
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Epic Poem 1050 10.3 960-1110
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5
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x
x
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x
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x
x
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Novel
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x
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Novel
650
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Novel
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5
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Novel
1140
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x
9
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12
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x
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Novel
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x
x
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x
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1070
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Novel
1090
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x
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1350 10.9 1070-1220
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1110-1310
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1210-1360
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12
12
12
12
12
12
12
12
12
12
12
12
12
12
12
12
12
12
12
12
12
12
12
12

R
R
R
AP
AP
AP
AP
AP
AP
AP
AP
R
R
R
R
R
R
AP
AP
AP
AP
AP
AP
AP
AP
AP
AP
AP
AP
AP
AP
AP
AP
AP
AP
AP
AP

One Flew Over the Cuckoo’s Ne Kesey
Separate Peace, A
Knowles
The Bean Trees
Kingsolver
Adventures of Huckleberry Finn, Twain
Bluest Eye, The
Morrison
In Our Time
Hemingway
Scarlet Letter, The
Hawthorne
Slaughterhouse-Five
Vonnegut
Sun Also Rises, The
Hemingway
Turn of the Screw, The
James
White Noise
DeLillo
Alchemist, The
Coelho
Color Purple, The
Walker
Grapes of Wrath, The
Steinbeck
Love Story
Segal
Rule of the Bone
Banks
Streetcar Named Desire, A
Williams
As I Lay Dying
Faulkner
Beloved
Morrison
Book Thief, The
Zusak
Doubt
Shanley
Equus
Shaffer
Fences
Wilson
For colored girls who have consi Shange
Glass Castle, The
Walls
God of Small Things, The
Roy
Great Expectations
Dickens
Hamlet
Shakespeare
Importance of Being Earnest, ThWilde
King Lear
Shakespeare
M. Butterfly
Hwang
Picture of Dorian Gray, The
Wilde
Song of Solomon
Morrison
When the Emperor Was Divine Otsuka
Who's Afraid of Virginia Woolf? Albee
Woman Warrior, The
Kingston
Wuthering Heights
Bronte

Novel
Novel
Novel
Novel
Novel
Short Stor
Novel
Novel
Novel
Novella
Novel
Novel
Novel
Novel
Novel
Novel
Play
Novel
Novel
Novel
Play
Play
Play
Play
Memoir
Novel
Novel
Play
Play
Play
Play
Novel
Novel
Novel
Play
Memoir
Novel

1110
1110
900
980
920
x
1340
850
610
1140
x
910
670
680
x
1530
x
870
870
730
x
x
x
x
1010
840
1230
x
x
x
x
970
870
810
x
880
880

6.2
6.9
5.6
6.6
5.2
x
11.7
6
4.4
8.3
x
6.4
4
4.9
4.7
6.4
5.7
5.4
6
5.1
x
x
3.5
x
5.9
x
7.6
10.5
6.9
8.5
x
7.7
5
5
x
5.7
11.3

1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220
1070-1220

1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360
1210-1360

KEY
x score unavailable
meets text demand - Lexile
meets CCR - Lexile
meets grade level - ATOS

Next, teachers identified the literary concepts that students were studying at each level of
English class. This was not, however, an emphasis on “esoteric literary terms” as the
Common Core “Shifts” document calls them, but instead an attempt to delineate and
balance the long list of concepts students need to have mastered in order to succeed in
higher grades of English, with the goal of as many students as possible being prepared for
success in AP and dual‐enrollment courses as well as in college (see Appendix B).
This spring, our Curriculum Coaches presented a workshop on the Common Core in which
they expanded upon prior discussions in order to orient teachers in the preparation of
their second CCSS units (see Appendix C).
What follows this introduction is a representation of the units teachers created to address
the Common Core shifts, at each grade level. In each case, teachers taught the units in
question this year, so that CCSS implementation would be concrete and timely. Each unit
contains a unit overview, summarizing the content of the full unit, a list of the standards
addressed by that unit, a sample lesson from the unit, and all of the materials necessary to
bring that lesson to life. Teachers will continue this unit planning and implementation
through the end of this school year.

Plans for the Future
During the 2012‐13 school year, Pelham English Teachers will continue to analyze and
implement shifts related to the Common Core so that students will be prepared for the
upcoming CCSS aligned assessments and better prepared for College and Career Readiness
upon graduation. Planned initiatives include replacement of current texts with more
complex works, incorporation of additional informational texts to supplement the study of
fiction and poetry, substantive study of the analysis and writing of Argument across grade
levels (and particularly in Writing Seminar), and focus on identifying and imparting the
Academic Vocabulary students need to acquire for success beyond high school. As the year
goes on, we will continue to edit and update this document to reflect our continued work.

English 6
History Mystery Unit – Compare and Contrast/Oral Presentation
I. Unit Overview
A. Unit Description
In this unit students are asked to investigate a real‐life History Mystery. They are
given a list of mysteries. Students use on‐line data bases, books, and learn to
complete a proper Google Search. Once they have compiled research on the
background of their mystery, they must find 2 – 4 theories about what actual
happened. They must present their finding in an oral presentation using
PowerPoint.
B. Reading Standards for Literature 6–12
Key Ideas and Details

1. Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
2. Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or
change as the plot moves toward a resolution.

Craft and Structure
3. Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings;
analyze the impact of a specific word choice on meaning and tone.
4. Analyze how a particular sentence, chapter, scene, or stanza fits into the overall structure of a text and contributes to the
development of the theme, setting, or plot.

Integration of Knowledge and Ideas
5. Compare and contrast texts in different forms or genres (e.g., stories and poems; historical novels and fantasy stories) in
terms of their approaches to similar themes and topics.

C. Reading Standards for Informational Text 6–12G
Key Ideas and Details

1. Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
2. Determine a central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct
from personal opinions or judgments.

Craft and Structure

3. Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical
meanings. Including analogies or allusions to other texts.
4. Analyze how a particular sentence, paragraph, chapter, or section fits into the overall structure of a text and contributes to
the development of the ideas.
5. Determine an author’s point of view or purpose in a text and explain how it is conveyed in the text.

Integration of Knowledge and Ideas
6. Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in words to develop a
coherent understanding of a topic or issue.

D. Writing Standards 6–12

Research to Build and Present Knowledge
1. Conduct short research projects to answer a question, drawing on several sources and refocusing the inquiry when
appropriate.
2. Gather relevant information from multiple print and digital sources; assess the credibility of each source; and quote or
paraphrase the data and conclusions of others while avoiding plagiarism and providing basic bibliographic information for
sources.
3. Draw evidence from literary or informational texts to support analysis, reflection, and research.
a. Apply grade 6 Reading standards to literature (e.g., “Compare and contrast texts in different forms or genres [e.g., stories and
poems; historical novels and fantasy stories] in terms of their approaches to similar themes and topics”).
b. Apply grade 6 Reading standards to literary nonfiction (e.g., “Trace and evaluate the argument and specific claims in a text,
distinguishing claims that are supported by reasons and evidence from claims that are not”).

E. Speaking and Listening Standards 6–12
Comprehension and Collaboration

1. Engage effectively in a range of collaborative discussions (one‐on‐one, in groups, and teacher led) with diverse partners on
grade 6 topics, texts, and issues, building on others’ ideas and expressing their own clearly.
a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation by referring to
evidence on the topic, text, or issue to probe and reflect on ideas under discussion.
c. Pose and respond to specific questions with elaboration and detail by making comments that contribute to the topic, text, or
issue under discussion.
d. Review the key ideas expressed and demonstrate understanding of multiple perspectives through reflection and
paraphrasing.
2. Interpret information presented in diverse media and formats (e.g., visually, quantitatively, orally) and explain how it
contributes to a topic, text, or issue under study.

Presentation of Knowledge and Ideas
3. Present claims and findings, sequencing ideas logically and using pertinent descriptions, facts, and details to accentuate
main ideas or themes; use appropriate eye contact, adequate volume, and clear pronunciation.
4. Include multimedia components (e.g., graphics, images, music, sound) and visual displays in presentations to clarify
information.

F. College and Career Readiness Anchor Standards for Reading
Key Ideas and Details

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence
when writing or speaking to support conclusions drawn from the text.
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.
3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative
meanings, and analyze how specific word choices shape meaning or tone.
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section,
chapter, scene, or stanza) relate to each other and the whole.
6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas
7. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches
the authors take.

Range of Reading and Level of Text Complexity
8. Read and comprehend complex literary and informational texts independently and proficiently.

G. College and Career Readiness Anchor Standards for Writing
Research to Build and Present Knowledge

9. Conduct short as well as more sustained research projects based on focused questions, demonstrating understanding of the
subject under investigation. (History Mystery)
10. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each source, and
integrate the information while avoiding plagiarism.
11. Draw evidence from literary or informational texts to support analysis, reflection, and research.

H. College and Career Readiness Anchor Standards for Speaking and Listening
Comprehension and Collaboration (History Mystery Oral Presentation)

1. Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and orally.

Presentation of Knowledge and Ideas
2. Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the
organization, development, and style are appropriate to task, purpose, and audience.
3. Make strategic use of digital media and visual displays of data to express information and enhance understanding of
presentations.
4. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when indicated
or appropriate.

II. Sample Lesson Plan
Goals:
Students will be able to compare and contrast multiple texts with similar themes.
Objectives:
 Recall elements of a mystery.






Demonstrate their knowledge of mystery elements found in the mini‐mystery
“The Triplet Alibi.”
Analyze the use of character traits in “The Triplet Alibi.”
Read and identify mystery elements found in the mini‐mystery “Killer Once
Removed.”
Compare and Contrast mystery elements found in the mystery The Westing
Game and the students’ researched real life History Mystery.

Materials:
“The Triplet Alibi”
Mystery Element Checklist (A)
“Killer Once Removed”
Mystery Element Checklist (B)
Mystery Element Checklist for Compare/Contrast (C)
Procedures:
The teacher will ask the class if siblings have common characteristics/traits. The
teacher will write these on the whiteboard. The teacher will then discuss twins and
triplets. Do these types of siblings have more traits in common than regular siblings?
Then the teacher will ask if siblings should stick up for each other. Should siblings
“cover” for each other?
The teacher will explain that the class will be listening to a mini‐mystery about siblings.
The students will be instructed to listen for character traits of each character. They
should also be listening for the elements that all mysteries have. These mystery
elements have been taught prior. (Setting, protagonist, antagonist, suspects, suspense,
clues, evidence, alibi, motive, red herring, resolution)
The teacher will read aloud to the class the mini‐mystery “The Triplet Alibi.”
The teacher will draw a “T” Chart on the board of the triplets. As a class, students will
come up with the character traits that can be compared and contrasted.
will be placed under the character’s name is that trait is present and an X will be
A
placed under the character’s name if it does not exist.
The class will discuss why they think the author used these particular traits.
The teacher will explain that elements of a mystery existed in this mini‐mystery.
The class will complete a “Mystery Element Checklist” for “The Triplet Alibi” (A).
Guided Practice:
Students will independently read the mini‐mystery “Killer Once Removed.”

With a partner, students will complete a “Mystery Element Checklist.” (B)
The teacher will go over the answers with the students and discuss.
The teacher will ask students if they think that the real life History Mystery that students
have researched contains some of these elements.
They will compare and contrast The Westing Game by Ellen Raskin to their real life
History Mystery.
Independent Practice:
Students will complete a “Mystery Element Checklist” comparing and contrasting The
Westing Game to their real life History Mystery (C).
Closure:
Students can share their findings with the class.
The teacher will summarize the lesson and explain that mystery elements exist in
fiction and non‐fiction.
Evaluation:
The teacher will collect and look over the students’ checklists.

A
Elements of A Mystery
(
Setting:

Protagonist:

Antagonist:

Suspects:

Suspense:

Clues:

Evidence:

Motive:

Red Herring:

Resolution:

“The Triplet Alibi”
or X) and Supportive Evidence

B
Elements of A Mystery
(
Setting:

Protagonist:

Antagonist:

Suspects:

Suspense:

Clues:

Evidence:

Motive:

Red Herring:

Resolution:

“Killer Once Removed”
or X) and Supportive Evidence

C
Elements of A Mystery

The Westing Game
(

Setting:

Protagonist:

Antagonist:

Suspects:

Suspense:

Clues:

Evidence:

Motive:

Red Herring:

Resolution:

or X) and Supportive
Evidence

History Mystery
(

or X) and Supportive
Evidence

English 6
Comparing and Contrasting Texts with Similar Themes
I. Unit Overview
A. Unit Description
In these lessons, students are learning/practicing how to answer multiple choice
questions and short answer responses. They will be reading texts with similar
themes (fiction and non‐fiction).
B. Reading Standards for Literature 6–12
Key Ideas and Details

1. Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
2. Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text
distinct from personal opinions or judgments.
3. Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or
change as the plot moves toward a resolution.

Craft and Structure

4. Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings;
analyze the impact of a specific word choice on meaning and tone.
5. Analyze how a particular sentence, chapter, scene, or stanza fits into the overall structure of a text and contributes to the
development of the theme, setting, or plot.
6. Explain how an author develops the point of view of the narrator or speaker in a text.

Integration of Knowledge and Ideas

7. Compare and contrast the experience of reading a story, drama, or poem to listening to or viewing an audio, video, or live
version of the text, including contrasting what they “see” and “hear” when reading the text to what they perceive when they
listen or watch.
8. Compare and contrast texts in different forms or genres (e.g., stories and poems; historical novels and fantasy stories) in
terms of their approaches to similar themes and topics.

Range of Reading and Level of Text Complexity
9. By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6–8 text
complexity band proficiently, with scaffolding as needed at the high end of the range.

C. Reading Standards for Informational Text 6–12G
Key Ideas and Details

1. Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

Craft and Structure
2. Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical
meanings. Including analogies or allusions to other texts.
3. Analyze how a particular sentence, paragraph, chapter, or section fits into the overall structure of a text and contributes to
the development of the ideas.
4. Determine an author’s point of view or purpose in a text and explain how it is conveyed in the text.

Integration of Knowledge and Ideas
5. Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in words to develop a
coherent understanding of a topic or issue.
6. Compare and contrast one author’s presentation of events with that of another (e.g., a memoir written by and a biography
on the same person).

Range of Reading and Level of Text Complexity
7. By the end of the year, read and comprehend literary nonfiction in the grades 6–8 text complexity band proficiently, with
scaffolding as needed at the high end of the range.

E. Speaking and Listening Standards 6–12
Comprehension and Collaboration

1. Engage effectively in a range of collaborative discussions (one‐on‐one, in groups, and teacher led) with diverse partners on
grade 6 topics, texts, and issues, building on others’ ideas and expressing their own clearly.
c. Pose and respond to specific questions with elaboration and detail by making comments that contribute to the topic, text, or
issue under discussion.
d. Review the key ideas expressed and demonstrate understanding of multiple perspectives through reflection and
paraphrasing.

2. Interpret information presented in diverse media and formats (e.g., visually, quantitatively, orally) and explain how it
contributes to a topic, text, or issue under study.

Presentation of Knowledge and Ideas

3. Present claims and findings, sequencing ideas logically and using pertinent descriptions, facts, and details to accentuate
main ideas or themes; use appropriate eye contact, adequate volume, and clear pronunciation.

Vocabulary Acquisition and Use
4. Determine or clarify the meaning of unknown and multiple‐meaning words and phrases based on grade 6 reading and
content, choosing flexibly from a range of strategies.
a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the
meaning of a word or phrase.
b. Use common, grade‐appropriate Greek or Latin affixes and roots as clues to the meaning of a word (e.g., audience, auditory,
audible).
c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a
word or determine or clarify its precise meaning or its part of speech.
d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context
or in a dictionary).
5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
a. Interpret figures of speech (e.g., personification) in context.
b. Use the relationship between particular words (e.g., cause/effect, part/whole, item/category) to better understand each of
the words.
c. Distinguish among the connotations (associations) of words with similar denotations (definitions) (e.g., stingy, scrimping,
economical, unwasteful, thrifty).
6. Acquire and use accurately grade‐appropriate general academic and domain‐specific words and phrases; gather vocabulary
knowledge when considering a word or phrase important to comprehension or expression.

F. College and Career Readiness Anchor Standards for Reading
Key Ideas and Details

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence
when writing or speaking to support conclusions drawn from the text.
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.
3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure
4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative
meanings, and analyze how specific word choices shape meaning or tone.
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section,
chapter, scene, or stanza) relate to each other and the whole.
6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas
7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as well as in
words.*
8. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches
the authors take.

Range of Reading and Level of Text Complexity
9. Read and comprehend complex literary and informational texts independently and proficiently.

H. College and Career Readiness Anchor Standards for Speaking and Listening
Comprehension and Collaboration

1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on
others’ ideas and expressing their own clearly and persuasively.
2. Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and orally.
3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.

Presentation of Knowledge and Ideas

4. Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the
organization, development, and style are appropriate to task, purpose, and audience.
5. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when indicated
or appropriate.

I. College and Career Readiness Anchor Standards for Language
Vocabulary Acquisition and Use

6. Determine or clarify the meaning of unknown and multiple‐meaning words and phrases by using context clues, analyzing
meaningful word parts, and consulting general and specialized reference materials, as appropriate.
7. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
8. Acquire and use accurately a range of general academic and domain‐specific words and phrases sufficient for reading,
writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering vocabulary
knowledge when considering a word or phrase important to comprehension or expression.

II. Sample Lesson Plan
Goals:
Students will be able to create a graphic organizer to help answer multiple choice
questions or short written responses on comparing and contrasting multiple genres
with similar themes.
Objectives:
Identify and read two fables and find similarities and difference by creating a “T” Chart.
Answer multiple choice questions and short answer questions on two fables.
Identify and read a myth and a contemporary fiction reading passage and find
similarities and differences by creating a “T” chart.
Analyze and answer multiple choice and short answer questions on above reading
passages.
Identify and read a piece of nonfiction (a historical account) and a piece of historical
fiction.
Create a “T” Chart and find the similarities and differences.
Analyze and answer multiple choice questions and short answer questions on above
reading passages.
Materials:
Word Document A
Word Document B
Coach Book reading passages and questions pages 27‐ 31
Procedures:
Teacher will guide students in a discussion about two movies that they have seen.
Students may be given time to turn and to talk to a partner about how the movies are
similar and how they are different. The teacher will explain that readers use a similar
process of making connections to different passages as they read.
Teacher will copy student statements on chart paper with student’s name at the end of
the statement. This will serve as a reference later.
Teacher will lead students into discussion about how good readers make connections to
other texts and what their focus is. (genre, characters, plot, big ideas and concepts, tone,
etc.)

Teacher will explain that today students will learn how to create a graphic organizer to
help them answer multiple choice questions on comparing and contrasting multiple
genres with similar themes.
Teacher will first review with students the different types of genres that students may
compare/contrast and make sure students understand the differences between them.








Non‐fiction
Contemporary fiction
Historical fiction
Novel
Short story
Fable
Myth

Teacher will show students a short passage and see if students can identify the genre
(A).
Class discussion will follow after the students read the passage. It is a fable because the
main character is an animal (dog), and he learns the lesson to be happy with what you
have. The grass isn’t always greener on the other side, etc.
Teacher will ask students to recall a fable that they have read. (If they cannot
remember, teacher will tell them one.)
Teacher will create a “T” Chart and ask students for areas that can be compared and
contrasted. Teacher will provide areas if students cannot think of any.
Example:
Genre:
Characters:
Plot:

The Dog and His Reflection
Fable
Dog
walking home with bone, wants bigger
one

Lesson:

Be happy with what you have

Teacher will then put a
that are different.

The Stag and The River
Fable
Stag and Lion
stag admiring horns and
hating legs, lion comes,
horns get stuck in trees, legs
could have saved him
The most valuable things
are often disregarded

next to areas that are the same, and an X next to the areas

Teacher will then give an example of a multiple choice question and a short answer
question where they can use this “T” chart as a reference. Teacher will ask for student
answers and provide them if students cannot get them (B).
Multiple Choice Examples:

How are the two passages similar?
A. They have the same genre and characters
B. They have the same plot and lesson
C. They only have the same characters
D. They only have the same genre
(answer D)
Short Answer Examples:
What do the lessons in each passage have in common?
Each fable teaches a lesson about being happy with what you have. The dog had a
bone and should have been happy with that instead of wanting another one. The Stage
should have been happy with his legs, because even though they were thin, they were
fast and could have helped him escape the lion. Both were left with nothing (no bone
and no life) because they did not appreciate what they had.
Explain one key difference between the two passages.
Although each teaches a lesson about being happy with what you have, the dog’s
happiness is with a material object (the bone), while the Stag needs to be happy with
his physical appearance (skinny legs).
Guided Practice:
Students will read the passages When Spring Comes, Winter Must Leave and Walking
to School (Coached Example – pp 27 – 28). Students will then work in pairs to create a
“T” chart. The teacher will then guide students in the answering of the multiple choice
questions and short answer questions. The main goal here is to see that the students’
“T” charts can help them in their answering of the questions. The teacher can also show
the students that the multiple choice and short answer questions can also help guide
the areas of compare/contrast in the chart.
Independent Practice:
Students will read the passages Executive Order 9066 and A World Turned Upside
Down (Lesson Practice – pp 29 – 31). They will create their own “T” Chart and answer
the multiple choice and short answer questions. The teacher will collect.
Closure:
The teacher will summarize the lesson and explain that creating a “T” chart can
help students compare and contrast two reading passages. It can help with multiple
choice questions as well as short answer questions. The teacher can also ask students to
explain the purpose of the lesson.
Evaluation:
The teacher will review the students’ “T” charts and answers to evaluate the
effectiveness of the lesson. The teacher will see if students use this strategy on follow‐
up lessons and NYS ELA Test.

A
One day, long ago, a dog found a bone while digging in a forest. “What
luck!” thought the dog, snatching up the bone to carry home. As the dog crossed
the bridge over a stream, he glanced into the water and spotted his own shadow.
“What’s this?” he thought. “Another dog is carrying a bone twice as large as
mine!” Immediately, the dog jumped into the stream and began to struggle with
his own shadow, attempting to take the bigger bone. As he opened his mouth,
the bone floated away before he could retrieve it. Thus he was left without either
bone.

What type of fiction is this paragraph? Explain how you know.

B.

How are the two passages similar?
A.
B.
C.
D.

They have the same genre and characters
They have the same plot and lesson
They only have the same characters
They only have the same genre

What do the lessons in each passage have in common?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________

Explain one key difference between the two passages.
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________

English 6
Tone
I. Unit Overview
A. Unit Description
In these lessons the students will read different genres of text and as well as
compare and contrast similar themes, they will discuss the importance of noticing
tone and author’s purpose when reading.
B. Reading Standards for Literature 6–12
Key Ideas and Details

1. Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
2. Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text
distinct from personal opinions or judgments.

Craft and Structure
4. Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings;
analyze the impact of a specific word choice on meaning and tone.
6. Explain how an author develops the point of view of the narrator or speaker in a text.

Integration of Knowledge and Ideas

7. Compare and contrast the experience of reading a story, drama, or poem to listening to or viewing an audio, video, or live
version of the text, including contrasting what they “see” and “hear” when reading the text to what they perceive when they
listen or watch.
9. Compare and contrast texts in different forms or genres (e.g., stories and poems; historical novels and fantasy stories) in
terms of their approaches to similar themes and topics.

Range of Reading and Level of Text Complexity

10. By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6–8 text
complexity band proficiently, with scaffolding as needed at the high end of the range.

C. Reading Standards for Informational Text 6–12G
Key Ideas and Details

1. Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
2. Determine a central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct
from personal opinions or judgments.
3. Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., through
examples or anecdotes).

Craft and Structure
4. Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical
meanings. Including analogies or allusions to other texts.
5. Analyze how a particular sentence, paragraph, chapter, or section fits into the overall structure of a text and contributes to
the development of the ideas.
6. Determine an author’s point of view or purpose in a text and explain how it is conveyed in the text.

Integration of Knowledge and Ideas
7. Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in words to develop a
coherent understanding of a topic or issue.
9. Compare and contrast one author’s presentation of events with that of another (e.g., a memoir written by and a biography
on the same person).

Range of Reading and Level of Text Complexity
10. By the end of the year, read and comprehend literary nonfiction in the grades 6–8 text complexity band proficiently, with
scaffolding as needed at the high end of the range.

E. Speaking and Listening Standards 6–12
Comprehension and Collaboration

1. Engage effectively in a range of collaborative discussions (one‐on‐one, in groups, and teacher led) with diverse partners on
grade 6 topics, texts, and issues, building on others’ ideas and expressing their own clearly.
a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation by referring to
evidence on the topic, text, or issue to probe and reflect on ideas under discussion.
b. Follow rules for collegial discussions, set specific goals and deadlines, and define individual roles as needed.

c. Pose and respond to specific questions with elaboration and detail by making comments that contribute to the topic, text, or
issue under discussion.
d. Review the key ideas expressed and demonstrate understanding of multiple perspectives through reflection and
paraphrasing.

Vocabulary Acquisition and Use
4. Determine or clarify the meaning of unknown and multiple‐meaning words and phrases based on grade 6 reading and
content, choosing flexibly from a range of strategies.
a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the
meaning of a word or phrase.
b. Use common, grade‐appropriate Greek or Latin affixes and roots as clues to the meaning of a word (e.g., audience, auditory,
audible).
c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a
word or determine or clarify its precise meaning or its part of speech.
d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context
or in a dictionary).
5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
a. Interpret figures of speech (e.g., personification) in context.
b. Use the relationship between particular words (e.g., cause/effect, part/whole, item/category) to better understand each of
the words.
c. Distinguish among the connotations (associations) of words with similar denotations (definitions) (e.g., stingy, scrimping,
economical, unwasteful, thrifty).
6. Acquire and use accurately grade‐appropriate general academic and domain‐specific words and phrases; gather vocabulary
knowledge when considering a word or phrase important to comprehension or expression.

F. College and Career Readiness Anchor Standards for Reading
Key Ideas and Details

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence
when writing or speaking to support conclusions drawn from the text.
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.
3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure
4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative
meanings, and analyze how specific word choices shape meaning or tone.
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section,
chapter, scene, or stanza) relate to each other and the whole.
6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as well as in
words.*
8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the
relevance and sufficiency of the evidence.
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches
the authors take.

Range of Reading and Level of Text Complexity
10. Read and comprehend complex literary and informational texts independently and proficiently.

H. College and Career Readiness Anchor Standards for Speaking and Listening
Comprehension and Collaboration

1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on
others’ ideas and expressing their own clearly and persuasively.
2. Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and orally.

Presentation of Knowledge and Ideas
4. Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the
organization, development, and style are appropriate to task, purpose, and audience.

Vocabulary Acquisition and Use

4. Determine or clarify the meaning of unknown and multiple‐meaning words and phrases by using context clues, analyzing
meaningful word parts, and consulting general and specialized reference materials, as appropriate.
5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
6. Acquire and use accurately a range of general academic and domain‐specific words and phrases sufficient for reading,
writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering vocabulary
knowledge when considering a word or phrase important to comprehension or expression.

II. Sample Lesson Plan
Goals:
Students will compare and contrast multiple texts with similar themes.
Objectives:
Read and Compare two passages about the La Brea Tar Pits.
Assess the tone of the articles.
Identify the author’s purpose of each passage based on author’s choice of words and
information included.
Read and Contrast two passages about teen blogging.
Assess the tone of the articles.
Compare and Contrast the author’s purpose and tone of Katherine Appelgate’s Home of
the Brave to first person historical accounts of African Refugees.
Create a “T” chart to organize ideas and create areas to compare and contrast.
Compare and Contrast a news article on refugee camps in Darfur and first person
accounts of these camps in a written response.
Materials:
Coach reading passages – pp 65 – 66
Coach reading passages – pp 67 – 70
Historical Documentation – Journal accounts of refugee camp
Word Document A – “T” Chart
News Article “Refugee Camps in Darfur”
Procedures:
The teacher will ask the students their opinions about chewing gum in school. Do they
think that a teacher’s opinion would differ from their opinion? If these opinions were
written on a blog, would the students be able to tell which was written from a student
and which was written from a teacher. How? (word choice, belief, values, tone, etc.)
The class will read two passages, The Ice Age in Los Angeles and Visiting the La Brea Tar
Pits (Coach reading passages – pp 65 – 66.) The class will read them aloud and highlight
similarities. Author’s purpose should also be discussed.
Questions to consider:
Does the author of the first passage view the tar pits as more of an archaeological site or
a tourist destination? What words tell you this?

How does the author of the second passage view the tar pits? What words tell you this?
What information from the fist passage is missing from the second passage? Why?
What new information is given in the second passage? Why?
The teacher will explain that author’s purpose and tone of a piece of writing can be
determined through the author’s choice of words and information that is included or
excluded from a piece of writing.
Guided Practice:
Students will be given the reading passages Teenage Blogs: Stop the Presses! and
Teenage Blogs: Read All About It! (Coach reading passages – pp 67 – 70.)
Students will independently read each passage. With a partner, students should
highlight differences they see in each passage. Discuss with their partner which
passage makes a stronger argument. Students must be able to support their answer (ex:
2nd passage speaks in first person, so it is stronger. The 2nd passage warns bloggers about
dangers, but also shows the other side. etc.)
When finished, the class will discuss student outcomes.
Questions to consider:
How do the author’s opinions differ in the two passages?
What negative ideas about blogging are expressed only in the first passage?
What words showed this negativity?
What positive ideas about blogging are expressed only in the second passage?
What words show this?
The teacher will point out that by using these positive and negative words a tone is set.
Good readers need to be aware of these words and tone to figure out the author’s
purpose.
Independent Practice:
Students have read the book Home of the Brave. It is a first person account, written in
verse, about the new life of an African refugee in America. Kek, a 14 year old boy, has
lived in a refugee camp and has relocated to Minnesota.
Students will read historical documentation from first person accounts of children
living in Africa during the war as well as what life was like in these refugee camps.

Students will compare and contrast these two documents using a “T” Chart that the
students will create (A). Students will have to come up with their own areas to
compare and contrast. Since this is the last unit of the year, students should know how
to do this.
Students will also be given a news article about refugee camps in Darfur. Students will
read and write a short response comparing and contrasting both the news article and
the historical first person accounts of the refugee camps. Students are expected to
create a “T” Chart before they begin their response.
Closure:
The teacher will summarize that an author’s purpose and tone of a piece of writing can
be determined through the author’s choice of words and information that is included or
excluded from a piece of writing.
Evaluation:
Students will also be given a news article about refugee camps in Darfur. Students will
read and write a short response comparing and contrasting both the news article and
the historical first person accounts of the refugee camps. Students are expected to
create a “T” Chart before they begin their response.

A
Areas to Compare and
Contrast

Home of The Brave
( or X)
and
Supportive Evidence

Journal Entries from African
Refugees
( or X)
and
Supportive Evidence

Inside a Darfur refugee camp

KASS, Sudan — Hundreds of Darfuris fled violence in their home villages to seek shelter in Kass, a camp for
displaced people. But they found little peace.
In February, gunmen riding horses and camels invaded the village of approximately 80,000 inhabitants, raiding the
thatched huts and seizing people without explanation, according to the displaced residents. The invaders beat
people, tied them up and pushed them in the gutters while making their way through the camps.
Eighteen residents of the camp were taken captive, including Sheik Sidig, the chief of the attacked camps. The
prisoners were ordered to pay “diya,” also known as blood money, for a Sudanese police officer who was killed at the
camp two days earlier.
According to the locals, blood money often plays a significant role as a form of compensation to solve intertribal
issues, particularly murder cases like this.
“When I got out of my place, I found the streets filled with gunmen. I ran into a man, who said to me, ‘Your people
killed someone and we want you to pay the blood money,’” said Sheik Sidig.
The sheik protested that the camp should not have to pay blood money, because the policeman had been shot and
no one in the camp had a gun.
The attacker’s response was clear: “If you don’t pay, your camps will be destroyed.”
The camp leaders reported to the police that the gunmen killed two people and injured five by gunfire and 84 by being
beaten with sticks.
The militia group stormed into the market and set fire to numerous shops. Within 10 minutes, the nearly 1,000square-meter souk was engulfed in flames and more than 350 stalls and stands were burned down.
Three days later this problem was presented to the United Nations when a convoy of 18 vehicles from the African
Union-United Nations Mission in Darfur (UNAMID) pulled over to check up on the village as part of its five-day road
trip, which was conducted to examine the security situation in Darfur’s remote areas. The fleet, carrying more than 60
UNAMID staff members, had departed from its headquarters in El Fasher, north Darfur, stayed overnight in Nyala,
south Darfur, and was on its way to the final destination of Zalingei in west Darfur.
Spearheading this 310-mile patrol was Micheal Fryer, UNAMID’s police commissioner, who was welcomed by more
than 40 turbaned men in white robes representing the Albatery Internally Displaced Persons camp in Kass.

Reading Skills 6
I. Unit Overview
A. Unit Description
In this unit, students are introduced to the concept of making inferences and
drawing conclusions based on the “clues” they find in texts, both literary and
informational. In the first lesson, students solve riddles, guess settings based on
clues, infer situations from evocative pictures, interpret a silent film, and fill in a
comic strip from which the dialogue has been removed. In the lessons that
follow, students will apply their inferencing skills to two books by Chris Van
Allsburg: The Stranger, and The Mysteries of Harris Burdick, as well as a third
book, Black and White by David Macaulay, in which the book itself is the mystery.
In addition to analyzing the texts, students will write their own creative stories
for their classmates to apply their inferencing skills to. These lessons coincide
with the “Mystery Unit” taught in the sixth grade English classes. Following their
literary explorations, students will then continue to apply their newly
discovered inferencing skills to nonfiction articles about China, in a unit that
supports the work of the Social Studies department.
B. CCR Anchor Standards for Reading
Key Ideas and Details

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual
evidence when writing or speaking to support conclusions drawn from the text.
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and
ideas.
3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure
4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative
meanings, and analyze how specific word choices shape meaning or tone.
6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas
7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as well as
in words.*

Range of Reading and Level of Text Complexity
10. Read and comprehend complex literary and informational texts independently and proficiently.

C. Reading Standards for Literature
Key Ideas and Details

1. Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
2. Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of
the text distinct from personal opinions or judgments.

Craft and Structure
4. Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings;
analyze the impact of a specific word choice on meaning and tone.

Range of Reading and Level of Text Complexity
10. By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6–8 text
complexity band proficiently, with scaffolding as needed at the high end of the range.

D. Reading Standards for Informational Text
Key Ideas and Details

1. Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
2. Determine a central idea of a text and how it is conveyed through particular details; provide a summary of the text
distinct from personal opinions or judgments.
3. Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., through
examples or anecdotes).

Craft and Structure
4. Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical
meanings. Including analogies or allusions to other texts.

Integration of Knowledge and Ideas

7. Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in words to
develop a coherent understanding of a topic or issue.

Range of Reading and Level of Text Complexity

10. By the end of the year, read and comprehend literary nonfiction in the grades 6–8 text complexity band proficiently,
with scaffolding as needed at the high end of the range.

E. CCR Anchor Standards for Writing
Text Types and Purposes*

3. Write narratives to develop real or imagined experiences or events using effective technique, well‐chosen details, and
well‐structured event sequences.

Production and Distribution of Writing

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose,
and audience.

Range of Writing

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a
single sitting or a day or two) for a range of tasks, purposes, and audiences.

F. Writing Standards 612
Text Types and Purposes

3. Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive
details, and well‐structured event sequences.
a. Engage and orient the reader by establishing a context and introducing a narrator and/or characters; organize an event
sequence that unfolds naturally and logically.
b. Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, and/or characters.
c. Use a variety of transition words, phrases, and clauses to convey sequence and signal shifts from one time frame or
setting to another.
d. Use precise words and phrases, relevant descriptive details, and sensory language to convey experiences and events.
e. Provide a conclusion that follows from the narrated experiences or events.

Production and Distribution of Writing
4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose,
and audience.
6. Use technology, including the Internet, to produce and publish writing as well as to interact and collaborate with
others; demonstrate sufficient command of keyboarding skills to type a minimum of three pages in a single sitting.

Range of Writing
10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a
single sitting or a day or two) for a range of discipline‐specific tasks, purposes, and audiences.

G. CCR Anchor Standards for Speaking and Listening
Comprehension and Collaboration

1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building
on others’ ideas and expressing their own clearly and persuasively.

Presentation of Knowledge and Ideas
6. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when
indicated or appropriate.

H. Speaking and Listening Standards 612
Comprehension and Collaboration

1. Engage effectively in a range of collaborative discussions (one‐on‐one, in groups, and teacher led) with diverse
partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own clearly.
b. Follow rules for collegial discussions, set specific goals and deadlines, and define individual roles as needed.
c. Pose and respond to specific questions with elaboration and detail by making comments that contribute to the topic,
text, or issue under discussion.
2. Interpret information presented in diverse media and formats (e.g., visually, quantitatively, orally) and explain how it
contributes to a topic, text, or issue under study.

I. CCR Anchor Standards for Language
Conventions of Standard English
1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

Knowledge of Language
3. Apply knowledge of language to understand how language functions in different contexts, to make effective choices for
meaning or style, and to comprehend more fully when reading or listening.

Vocabulary Acquisition and Use
5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

J. Language Standards 612
Conventions of Standard English

1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

Knowledge of Language
3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.
a. Vary sentence patterns for meaning, reader/ listener interest, and style.*
b. Maintain consistency in style and tone.*

Vocabulary Acquisition and Use

a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue
to the meaning of a word or phrase.
d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in
context or in a dictionary).
5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
a. Interpret figures of speech (e.g., personification) in context.
b. Use the relationship between particular words (e.g., cause/effect, part/whole, item/category) to better understand
each of the words.
c. Distinguish among the connotations (associations) of words with similar denotations (definitions) (e.g., stingy,
scrimping, economical, unwasteful, thrifty).

II. Sample Lesson Plan
Motivation:
1. I enter the room pretending to have a headache – rubbing my temples, groaning, etc.
I take out an Excedrin bottle and pretend to take some, rub my eyes, groan some
more, and say “Good morning class” in a groggy voice.
2. I then snap out of it and ask students: “How am I feeling?” “What’s wrong with
me?”
3. Ask: How can you tell?
4. Explain that, in order to answer, they had to infer.
Procedures:
1. Introduce inferencing with PowerPoint presentation.
a. What are inferences?
i. Ask students to rephrase definitions in their own words.
b. Online Riddle Game
i. Full class participates in the game.
c. How to inference
i. Ask students to paraphrase these statements.
d. “Where Are They?” Activity (x2) – students use clues to figure out the
location described in each scenario
i. Full class participation
e. “What’s Going On?” Pictures (x7) – students determine the context of
evocative pictures from the details.
i. Full class participation
ii. Ask students to explain which details informed their statements.
f. “The Lion’s Cage” Charlie Chaplin silent film (view twice if possible).
i. Why does he enter the cage?
ii. Why is he waving his handkerchief?
iii. Why doesn’t he want the lion to wake up?
iv. Why does he want the dog to stop barking?
v. What does he say to the young woman?
vi. Why does she fall down?
vii. Why does he splash water out of the cage?
viii. Why doesn’t he leave right away once the cage is opened?
g. Calvin and Hobbes cartoon

i. Show cartoon to students, explain that they will work in pairs to fill in
the captions.
ii. They should use the context to inform their decisions.
iii. Students share their captions.
iv. Show actual cartoon. Compare to student responses.
Closure:
Exit ticket.
Assessment: Verbal responses, cartoons, exit ticket
III. Supplementary Materials
A. Images from the PowerPoint presentation
B. Exit Ticket

What Are Inferences?

Making Inferences
Reading Skills 6

Inference Riddle Game
• Riddle Game

• Inferences are ideas that are not directly stated
in the text.
• They are implied.
• You must combine the information in the text
with what you already know in order to draw a
conclusion.
• To infer, you need to think! Be a detective!

How Do You Make Inferences?
• To infer, you use the context.
• The context is all of the surrounding details.
• These provide you with clues explaining what
is going on.
• Making inferences allows you to go beyond
literal meanings to understand implied
meanings and what is not directly stated.

Where Are They?

Where Are They?

Kristin and Larry are browsing through the
stacks.
They accidentally bump into each other.
Volumes tumble with a crash.
A man behind a desk puts his index finger to his
lips in warning.

The crew has been confined for months.
The sonar hasn’t picked up anything unusual,
so the tour of duty has been uneventful.
Suddenly, a large jolt is felt.
Crew members rush to the periscope to see what
hit them.

THE LIBRARY!

A SUBMARINE!

1

What’s going on???

What’s going on???

What’s going on???

What’s going on???

What’s going on???

What’s going on?
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What’s going on???

The Lion’s Cage
Charlie Chaplin Video
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Name: _______________________________________________
Please answer the following questions:
1. What is inferencing?
________________________________________________________________________
________________________________________________________________________

2. How do you make an inference?
________________________________________________________________________
________________________________________________________________________

-----------------------------------------------------------------------------------------------------------Name: _______________________________________________
Please answer the following questions:
1. What is inferencing?
________________________________________________________________________
________________________________________________________________________

2. How do you make an inference?
________________________________________________________________________
________________________________________________________________________

-----------------------------------------------------------------------------------------------------------Name: _______________________________________________
Please answer the following questions:
1. What is inferencing?
________________________________________________________________________
________________________________________________________________________

2. How do you make an inference?
________________________________________________________________________
________________________________________________________________________

English 7
I. Unit Overview
A. Unit Description
Students will read and analyze Mark Twain’s The Adventures of Tom Sawyer
along with accompanying writing across genres (including non‐fiction and
poetry).
B. Common Core State Standards
a.
b.
c.
d.
e.
f.
g.
h.

i.

Respond to literature by employing knowledge of literary language, textual features, and forms to
read and comprehend, reflect upon, and interpret literary texts from a variety of genres and a
wide spectrum of American and world cultures.
Cite several pieces of textual evidence to support analysis of what the text says explicitly as well
as inferences drawn from the text.
Recognize, interpret, and make connections in narratives, poetry, and drama, ethically and
artistically to other texts, ideas, cultural perspectives, eras, personal events, and situations.
Compare and contrast a text to an audio, video, or multimedia version of the text, analyzing each
medium’s portrayal of the subject (e.g., how the delivery of a speech affects the impact of the
words)
Determine an author’s point of view or purpose in a text and analyze how the author
distinguishes his or her position from that of others.
Analyze the structure an author uses to organize a text, including how the major sections
contribute to the whole and to the development of the ideas.
Determine the meaning of words and phrases as they are used in a text, including figurative,
connotative, and technical meanings; analyze the impact of a specific word choice on meaning and
tone.
Write arguments to support claims with clear reasons and relevant evidence.
a. Introduce claim(s), acknowledge alternate or opposing claims, and organize the reasons
and evidence logically.
b. Support claim(s) with logical reasoning and relevant evidence, using accurate, credible
sources and demonstrating an understanding of the topic or text.
c. Use words, phrases, and clauses to create cohesion and clarify the relationships among
claim(s), reasons, and evidence.
d. Establish and maintain a formal style.
e. Provide a concluding statement or section that follows from and supports the argument
presented.
Create a presentation, art work, or text in response to a literary work with a commentary that
identifies connections.

II. Sample Lesson Plan
A. Common Core State Standards
a.
b.
c.
d.
e.
f.

Write arguments to support claims with clear reasons and relevant evidence.
Introduce claim(s), acknowledge alternate or opposing claims, and organize the reasons and
evidence logically.
Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources
and demonstrating an understanding of the topic or text.
Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s),
reasons, and evidence.
Provide a concluding statement or section that follows from and supports the argument
presented.
Write informative/explanatory texts to examine a topic and convey ideas, concepts, and
information through the selection, organization, and analysis of relevant content.
i. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and
information, using strategies such as definition, classification, comparison/contrast, and
cause/ effect; include formatting (e.g., headings), graphics (e.g., charts, tables), and
multimedia when useful to aiding comprehension.

g.
h.
i.

ii. Use appropriate transitions to create cohesion and clarify the relationships among ideas
and concepts. d. Use precise language and domain‐specific vocabulary to inform about or
explain the topic.
iii. Establish and maintain a formal style.
iv. Use precise words and phrases, relevant descriptive details, and sensory language to
capture the action and convey experiences and events.
With some guidance and support from peers and adults, develop and strengthen writing as
needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well
purpose and audience have been addressed.
Apply grade 7 Reading standards to literary nonfiction (e.g. “Trace and evaluate the argument
and specific claims in a text, assessing whether the reasoning is sound and the evidence is
relevant and sufficient to support the claims”).
Write routinely over extended time frames (time for research, reflection, and revision) and
shorter time frames (a single sitting or a day or two) for a range of discipline‐specific tasks,
purposes, and audiences.

B. Lesson
1. The students will write a persuasive essay in which they prove Tom Sawyer
to be (or not to be) an ethical character.
a. Students will consider a statement about the true measure of a man by
Dr. Martin Luther King Jr.
b. Students will interpret the statement.
c. Students will apply the meaning of the statement to Tom Sawyer.
d. Students will support their application with textual evidence.
e. Students will construct a persuasive thesis.
f. Students will plan an essay using scaffolding.
g. Students will write an essay proving their point, while acknowledging the
value of the other point of view.
III. Supplementary Materials
A. Tom Sawyer Essay Assignment
B. Autobiographical Information and Historical Context
C. “Sometimes I Feel This Way” by John Ciardi
D. “Sometimes I Feel This Way” questions
E. Facebook and texting activities

English 7
DeVito/ Pixley

Essay on The Adventures of Tom Sawyer
Dr. Martin Luther King Jr. said,
“The ultimate measure of a man is not where he stands in moments of
comfort and convenience, but where he stands at times of challenge and
controversy.”
Put this quote in your own words: ________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________

Of course Tom participates in many silly and sometimes immoral pranks and general
tomfoolery, but when it comes to the challenging moments, does he make the right
decision?
(Circle one) Yes/ No
Why or why not?
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
Provide three examples for the story of ways that this quote does or does not apply to
Tom Sawyer.
1.___________________________________________________________________
____________________________________________________________________
____________________________________________________________________
2.___________________________________________________________________
____________________________________________________________________
____________________________________________________________________
3.___________________________________________________________________
____________________________________________________________________
____________________________________________________________________

Essay on The Adventures of Tom Sawyer
We will write a persuasive essay on the topic of Tom Sawyer’s moral character.
Because the essay is persuasive in nature, you need to decide if you think Tom Sawyer is
a good and moral character and be prepared to support it using textual evidence from the
novel.
Your essay must contain at least three quotes from the novel that support your thesis.
Your thesis should be at the end of your introduction and state whether or not Tom is a
good and moral character. You may use any information from this worksheet (or your
important quotes sheet) to help you. Please see the attached graphic organizer for
planning.

Intro:
Start out general… end with your thesis: Tom is (or is not) a good and moral character.
Body 1:
Example one with at least one quote.
Body 2:
Example two with at least one quote
Conclusion:
Start out specific (reinforce your thesis) and have a great clincher.
(The third quote can be anywhere in your essay… maybe even your clincher?)

Introduction:

General sentence:
More specific (title, author, etc.)
Even more specific (character, events you will focus on…)
Thesis:

Body One:

Topic Sentence:
Support (discuss characterization, conflict, and theme)

QUOTE:

Why is this quote significant?

Closing sentence:

Body Two:

Topic Sentence:
Support (discuss characterization, conflict, and theme)

QUOTE:

Why is this quote significant?

Closing sentence:

Conclusion:

Restate Thesis:
Summarize Body 1:
Summarize Body 2:

CLINCHER
What is your third quote? Where will it go? How will you work it in to your essay?

Meet Mark Twain

I was born the 30th of November, 1835, in the
almost invisible village of Florida, Monroe County,
Missouri. . . . The village contained a hundred
people and I increased the population by
1 percent. It is more than many of the best men
in history could have done for a town.
—The Autobiography of Mark Twain

he real name of the author we know as
Mark Twain was Samuel Langhorne
Clemens. His father was a lawyer and store
owner. While not poor, the family was never
well-off.
Four years after his birth, Samuel Clemens’s
family moved to Hannibal, Missouri, a fastgrowing town on the Mississippi River. Samuel
spent the next fourteen years there.
All kinds of boats, from simple rafts and
barges to magnificent steamboats, traveled the
Mississippi River. In his memoir, Life on the
Mississippi (1883), Twain recalls the excitement
when the lazy summer air was pierced by the
cry of “S-t-e-a-m-boat a-comin!” “All in a
twinkling,” he writes, “the dead town is alive
and moving.” Hannibal was also home to relatives, friends, and townspeople who would
resurface years later as characters in Twain’s fiction. Many of them appear in Tom Sawyer.
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Clemens was only eleven years old when
his father died. At thirteen he became a
printer’s apprentice. When he was seventeen and had learned the trade, Clemens
left Hannibal to work in printing shops and
on newspapers from Iowa to New York.
When he was twenty-one, Clemens
returned to the Mississippi River. He trained
for the job he had always wanted: steamboat
pilot. When the Civil War began in 1861,
Clemens took a job in Virginia City,
Nevada. There he began to write humorous
sketches and tall tales for the local newspaper. In February 1863, he first signed a story
with the pen name that he would make
famous: Mark Twain. It was the riverboatman’s term for water two fathoms, or twelve
feet, deep—meaning just barely deep
enough to navigate safely.
Clemens next moved to California
where he tried mining for a while. In 1865
a national magazine published his retelling of
a tall tale he had heard from miners. “The
Celebrated Jumping Frog of Calaveras
County” was an instant success. As a reporter
for several newspapers, he traveled to
Hawaii, Europe, and the Middle East.
The book he wrote about his travels, The
Innocents Abroad, made him famous. In
1870, at the age of thirty-four, Clemens
married Olivia Langdon and later moved
to Hartford, Connecticut. At the same time,
Clemens began his successful career as a
lecturer, telling humorous stories and
reading from his books.
More books followed, including Roughing
It, The Adventures of Tom Sawyer, The
Adventures of Huckleberry Finn, and The Prince
and the Pauper. Thanks to his lecture tours and
books, the image of the bushy-haired, mustachioed author known as Mark Twain became
familiar around the world. He died in 1910.

9

Introducing the Novel
Most of the adventures recorded in this book
really occurred. . . . [P]art of my plan has been
to try to pleasantly remind adults of what they
once were themselves, and of how they felt and
thought and talked, and what queer enterprises
they sometimes engaged in.
— from the preface to
The Adventures of Tom Sawyer

During my three days’ stay in the town,
I woke up every morning with the
impression that I was a boy—for in my
dreams the faces were all young again,
and looked as they had looked in the
old times.

In the Hannibal of his boyhood, it always
seemed to be summer. The name Twain chose
for the fictional version of his hometown tells
you how highly he valued it. He called it St.
Petersburg. In Christian beliefs, St. Peter
tends the gates of heaven, and the imaginary
town of St. Petersburg is very close to heaven
in Mark Twain’s eyes.
In the second chapter of Tom Sawyer, he
describes life in Hannibal:
10

Another writer, the American scholar
Bernard DeVoto, echoed a word Twain himself used to describe the novel. Referring to
Tom Sawyer, DeVoto said:
It is a hymn . . . to the richness and
security of a child’s world, to a phase of
American society now vanished altogether,
. . . to many other things in which
millions of readers have recognized
themselves.

Tom Sawyer is often described as an idyll.
An idyll is a remembrance of simple, peaceful, and innocent country life, often by a
person who now lives in the city. Many parts
of Tom Sawyer are certainly idyllic. However,
Mark Twain does not remember only the
pleasant parts of life in Hannibal. Evil is
floating around the edges of Tom’s small-town
paradise. In addition, St. Petersburg is divided
into strict social classes, from wealthy, educated people to penniless drunks, enslaved
African Americans, and homeless people.
Twain contrasts the world of childhood
with the world of adults. Often these two
worlds are in conflict. More often than not,
the young people in Tom Sawyer succeed in
tricking the adults. In many ways, Tom and
his friends seem to run the town.
There is a reason for this. One of Mark
Twain’s purposes in writing The Adventures of
Tom Sawyer was to make fun of a type of book
written for children at that time. These books
portrayed admirable boys who always worked
hard, behaved themselves perfectly, made
touching sacrifices for others, attended
church willingly, studied hard, saved their
pennies, and never played hooky from school.
Twain, along with some other authors of the
time, felt these stories were preachy, unrealistic, and completely lacking in the fun and
humor of real children’s lives. From the very
The Adventures of Tom Sawyer Study Guide
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In 1876 many Americans were in a mood to
look backward. It was the hundredth anniversary of the signing of the Declaration of
Independence. The country had come a long
way since it won its independence from
Britain. The United States was becoming a
powerful industrial country, with large cities,
great factories, and railroads that crisscrossed
the nation.
For city dwellers, life was growing busier
and busier. They longed for a simpler time,
without smoke-spewing factories and clanging
streetcars. To Americans, small towns and
farming communities seemed friendlier than
the cities.
Mark Twain also felt this longing for a simpler time. He was a busy man, a world-famous
author and lecturer, living in the East far from
his small-town, southwestern roots. In the
early 1870s, Twain’s nostalgia was triggered by
a visit he made to Hannibal. He wrote:

[T]he summer world was bright and fresh,
and brimming with life. There was a song
in every heart. . . .There was cheer in
every face and a spring in every step.

first chapter, Twain makes fun of “Model
Boy” books.
Throughout the novel, Twain shows that
he admires imagination. Tom’s greatest
strength is his imagination. It leads him to
adventure, friendship, and even wealth. It
is the quality that lifts him above the townspeople of Hannibal, who are too busy with
their daily tasks to pay attention to the
wonderful world around them. Imagination
lets Tom see the wonder in daily life.
Even though Tom Sawyer has a serious
side, most readers will remember the novel
for its humor. In addition to one of the most
famous episodes in American literature (the
fence painting), Tom Sawyer contains humor
of all kinds. Mark Twain can be sly or clever
with words. He can choose slapstick humor
or social criticism with a comic sting. The
novel features oddball characters, imaginative
misadventures, and vivid frontier speech.
However, Mark Twain’s humor always has a
dark side. His disgust with cruelty, greed,

hypocrisy, and dishonesty runs through
many episodes.
Some critics claim that readers recognize
something of themselves in Tom Sawyer. Tom
represents a freedom that few, if any, people
enjoy. This is another reason for the book’s
continuing popularity. Who would not want
to join in Tom’s search for lost treasure? Who
has not dreamed of escaping to a deserted
island to fish, swim, and play in the summer
sun? Who has not longed to leave real life
behind for a while and live in a world of the
imagination?
THE TIME AND PLACE
The Adventures of Tom Sawyer is set in a
Mississippi river town called St. Petersburg and
is based on Twain’s real hometown of Hannibal,
Missouri, about eighty miles north of St. Louis.
The time is the mid-1840s. During the course of
the novel, the characters spend time on an
island in the river about five miles from town
and in a cave several miles outside of town.

Copyright © by The McGraw-Hill Companies, Inc.

Did You Know?
In the years before the Civil War (1861–1865),
Missouri and other southern states allowed
slavery. Enslaved African Americans were a
common sight in Mark Twain’s boyhood home
of Hannibal. However, even though many people in Missouri were immigrants from southern

The Adventures of Tom Sawyer Study Guide

states and supporters of slavery, many others
opposed it. Missourians’ mixed feelings about
slavery prevented the state from joining other
slaveholding states in the Confederacy and
made Missouri a battleground during the
Civil War.
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Sometimes I Feel This Way
I have one head that wants to be good,
And one that wants to be bad.
And always, as soon as I get up,
One of my heads is sad.
"Be Bad," says one head. "Don't you know
"It's fun to be bad. Be as bad as you like.
Put sand in your brother's shoe -- that's fun.
Put gum on the seat of your sister's bike."
"What fun is that?" says my other head.
"Why not go down before the rest
And set things out for breakfast? My,
That would please Mother. Be good -- that's best."
"What! Better than putting frogs in the sink?
Or salt in the tea-pot? Have some fun.
Be bad, be bad, be good and bed.
You know it is good to be bad," says One.
"Is it good to make Sister and Brother sad?
And Mother and Daddy? And when you do,
Is it good to get spanked? Is it good to cry?
No, no. Be good -- that's best," says Two.
So one by one they say what they say,
And what they say is "Be Good -- Be Bad."
And if One is happy that makes Two cry.
And if Two is happy that makes One sad.
Someday maybe, when I grow up,
I shall wake and find that I have just one -The happy head. But which will it be?
I wish I knew. They are both some fun.
- John Ciardi

Name 㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭

Date 㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭

Class 㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭㛭

Sometimes I Feel
This Way

John Ciardi

Before You Read
Focus Question
Have you ever had a hard time making a decision about the right thing to do?
Background
Young people must make many difficult choices. What guides them in deciding what is acceptable and unacceptable behavior? Award-winning poet John Ciardi offers a poem that may give
insight into what motivates some young people to take certain actions.

Responding to the Reading
1. What is Ciardi saying when he writes, “I have one head that wants to be good / And one
that wants to be bad”?

2. Which “head” would you listen to? In your answer, explain why you did not choose the
other “head.”

4. Making Connections Tom Sawyer wrestles with the choice of being good or bad. Which
does he usually seem to choose? How does Aunt Polly describe Tom’s behavior?

Create a Dialogue
Create a dialogue between Tom Sawyer’s good “head” and bad “head.” Select a specific example
from the main novel where Tom must make the decision to be either good or bad, and write the
dialogue that would take place between his two “heads.”

28
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3. Do you think there are different degrees of being good and being bad? Explain.

Name______________________________

Will You Be My Facebook Friend?




Directions: You will be creating a Facebook page for the Mark Twain character
of your choice. You will need to provide appropriate information that is relevant
and accurate for your figure as evidenced in the text. I have provided a
template for you to input the information that is necessary for this assignment.
I have also made an example page for Mark Twain that you may use as a
reference. You need to complete each highlighted section:
Name and Current Status: This is where you are to put who your chosen
character is and what he/she is doing in the novel. Be creative with his/her
status.
Famous Quote: You must include a famous quote that has been spoken by
your individual in the novel. You may search the text for this information and it
must be accurate and cited.
Friends Section: You must include at least six friends that your person knew
during his/her lifetime. The friends you select must have either
worked/lived/communicated with your character.
Networks, Birthday, Hometown, etc: You must fill in each item that is provided
for you on your template. If you have never used Facebook you need to include
at least three “networks” that your individual may be associated with. For
example you may use their city of birth, current city, college, high school,
likes/dislikes, etc. You need to include your person’s birthday, hometown, their
interests (at least four), their relationship status, and what they are looking
for… or simply why are they on Facebook? (at least two).
Wall: Include at least three posts from friends that are text accurate. You must
include whom the post is from and the date when it was left. See the Mark
Twain example if you have questions.
Information: Fill in the template with information about your individual. You
need to fill in an “about me” section. You must include where they gained their
education or if they did, accomplishments, their hobbies, etc.
Photos: Finally, you must include at least five photos with a relevant caption for
your individual. These may be portraits, book scenes, or actual photos taken of
your person in action… so in other words, illustrations from books or movies!
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Mark Twain a.k.a. “Samuel Langhorne Clemens” is
pushing up daisies :D
















 the man. Naked people
“Clothes make
 influence on society.”
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Livy Langdon
Henry H. Rogers
Clemens 




Networks: Travel Leisure Magazine
Silver Miners of America
Underground Railroad
Birthday: November 30th, 1835
Hometown: Florida, Missouri, USA
Interested In:

Social Criticism
World Travel
Investment
Invention

Relationship Status:

Looking For:

(-



Married to Olivia
“Livy” Langdon in 1870

For next big break
Abolition of slavery
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Orion
Clemens
on July 1,Clemens
1861:
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Name and current status
Networks:


 
   

Birthday:

Hometown:

Interested In:
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Famous Quote:



Relationship Status:
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Information
About Me:


Education:

Professional Experience:
Hobbies:
Accomplishments:
Favorite Books:

Photos of Me

Who’s this dork dressed
like me?

Even makin’ headlines
in the 21st century!
Haha…fooled them!



@

Name______________________________

TEXT ME! LOL :D


Cell phones and text messaging are becoming an increasingly
popular form of communication around the world. Although texting
is a type of non-standard English, it has become reality in our
everyday lives. Have fun incorporating Mark Twain into your teenage
lingo! Be creative and “MAKE MARK PROUD!”

Directions: You will be using the 21st century phenomenon of “texting”
to bring your knowledge of Mark Twain up to date. On the following
pages you will be required to convert your understanding of the 19th
century selection you have read into current text messaging. Each page
has its own requirements and directions are printed clearly on each cell
phone. 
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English 8
I. Unit Overview
A. Unit Description
Focus/Goals: Students will gain an in depth understanding and knowledge of the
Holocaust during World War II through an interdisciplinary model of teaching and
through the reading of the informational (non‐fiction) primary source text, Night by
Elie Wiesel.
Students will also be introduced to the terms tolerance/prejudice and how they
can apply that to their everyday lives.
Students will learn the timeline of the Holocaust/World War II through text, video,
multimedia presentations and Holocaust speakers.
Students will learn the literary device point of view, and determine an author’s
point of view or purpose in a text. They will also analyze how the author
acknowledges and responds to conflicting evidence or viewpoints.
Essential questions:
‐ What is the Holocaust and why is important to study?
‐ How does one author/survivor’s point of view (Elie Wiesel) on the Holocaust
affect the reader’s point of view and acquisition of knowledge of history through
primary source material? Concept of multiple viewpoints discussed.
‐ Why is the interpretation and introduction of the terms tolerance and prejudice
valuable to a middle school student?
How can they apply the terms
(tolerance/prejudice) presented in the unit to their own lives?
Skills:
- Reading and interpreting primary sources; writing journals in response to text
(Night), historical and geographic problems.
- Using technology to observe and analyze the interrelationships between humans
and their environments.
Materials:
- Anticipation Guide on Tolerance (definition)
- Videos on Survivors, Liberators, Elie Wiesel (Oprah at Auschwitz video)
- Night (text)
- Chapter Study Guides – Vocabulary, Chapter Questions
- PowerPoint Presentation on World War II and the Holocaust for historical
relevance prior to the reading of Night.
- Holocaust Testimonials

- Martin Niemoller’s quote (pre‐reading):
First they came for the Socialists, and I did not speak out 
Because I was not a Socialist.
Then they came for the Trade Unionists, and I did not speak out 
Because I was not a Trade Unionist.
Then they came for the Jews, and I did not speak out 
Because I was not a Jew.
Then they came for me  and there was no one left to speak for me.
Assessments:
- In class exam on Night – multiple choice and essay exam (Elie’s loss of
faith/relationship with God)
- Holocaust Journal (Literacy Strategy) – daily reflections/entries, based on a
specific rubric for the student’s experience in the unit. Focus on the chronological
attitude/emotion of the student from the start to the finish of the unit. Guiding
Questions: What did I learn today? How do I feel about what was read or presented
today?
- Personal Reflections (writings) on the Holocaust speakers that come to speak to
all 8th grade students (survivor, liberator, witness).
- Found poetry based on testimonials from the Holocaust
B. Common Core State Standards
Reading Standards:

Key Ideas and Details
1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite
specific textual evidence when writing or speaking to support conclusions drawn from the text.
2. Determine central ideas or themes of a text and analyze their development; summarize the key
supporting details and ideas.
3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.
Craft and Structure
4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and
figurative meanings, and analyze how specific word choices shape meaning or tone.
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the
text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.
6. Assess how point of view or purpose shapes the content and style of a text.
Integration of Knowledge and Ideas
7. Integrate and evaluate content presented in diverse formats and media, including visually and
quantitatively, as well as in words.1
8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning
as well as the relevance and sufficiency of the evidence.
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to
compare the approaches the authors take.
Range of Reading and Level of Text Complexity
10. Read and comprehend complex literary and informational texts independently and proficiently.

Writing Standards:
Text Types and Purposes
1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning
and relevant and sufficient evidence.

2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and
accurately through the effective selection, organization, and analysis of content.
3. Write narratives to develop real or imagined experiences or events using effective technique, well‐
chosen details, and well‐structured event sequences.
Production and Distribution of Writing
4. Produce clear and coherent writing in which the development, organization, and style are appropriate
to task, purpose, and audience.
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new
approach.

Speaking and Listening Standards:
Comprehension and Collaboration
1. Prepare for and participate effectively in a range of conversations and collaborations with diverse
partners, building on others’ ideas and expressing their own clearly and persuasively.
2. Integrate and evaluate information presented in diverse media and formats, including visually,
quantitatively, and orally.
3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.
Presentation of Knowledge and Ideas
4. Present information, findings, and supporting evidence such that listeners can follow the line of
reasoning and the organization, development, and style are appropriate to task, purpose, and audience.
5. Make strategic use of digital media and visual displays of data to express information and enhance
understanding of presentations.
6. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal
English when indicated or appropriate.

Language Standards:
Conventions of Standard English
1. Demonstrate command of the conventions of standard English grammar and usage when writing or
speaking.
2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling
when writing.
Knowledge of Language
3. Apply knowledge of language to understand how language functions in different contexts, to make
effective choices for meaning or style, and to comprehend more fully when reading or listening.
Vocabulary Acquisition and Use
5. Demonstrate understanding of word relationships and nuances in word meanings.
6. Acquire and use accurately a range of general academic and domain‐specific words and phrases
sufficient for reading, writing, speaking, and listening at the college and career readiness level;
demonstrate independence in gathering vocabulary

Reading Informational Texts
Key Ideas and Details
RI.8.1. Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as
well as inferences drawn from the text.
RI.8.2. Determine a central idea of a text and analyze its development over the course of the text, including
its relationship to supporting ideas; provide an objective summary of the text.
RI.8.3. Analyze how a text makes connections among and distinctions between individuals, ideas, or events
(e.g., through comparisons, analogies, or categories).
Craft and Structure
RI.8.4. Determine the meaning of words and phrases as they are used in a text, including figurative,
connotative, and technical meanings; analyze the impact of specific word choices on meaning and tone,
including analogies or allusions to other texts.
RI.8.5. Analyze in detail the structure of a specific paragraph in a text, including the role of particular
sentences in developing and refining a key concept.
RI.8.6. Determine an author’s point of view or purpose in a text and analyze how the author acknowledges
and responds to conflicting evidence or viewpoints.
Integration of Knowledge and Ideas
RI.8.7. Evaluate the advantages and disadvantages of using different mediums (e.g., print or digital text,
video, multimedia) to present a particular topic or idea.

RI.8.8. Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning
is sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced.
RI.8.9. Analyze a case in which two or more texts provide conflicting information on the same topic and
identify where the texts disagree on matters of fact or interpretation.

Writing

W.8.1. Write arguments to support claims with clear reasons and relevant evidence.
 Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and
demonstrating an understanding of the topic or text.
 Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s),
counterclaims, reasons, and evidence.
 Establish and maintain a formal style.
 Provide a concluding statement or section that follows from and supports the argument presented.
W.8.2. Write informative/explanatory texts to examine a topic and convey ideas, concepts, and
information through the selection, organization, and analysis of relevant content.
 Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information into
broader categories; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia
when useful to aiding comprehension.
 Develop the topic with relevant, well‐chosen facts, definitions, concrete details, quotations, or other
information and examples.
 Use appropriate and varied transitions to create cohesion and clarify the relationships among ideas
and concepts.
 Use precise language and domain‐specific vocabulary to inform about or explain the topic.
 Establish and maintain a formal style.
 Provide a concluding statement or section that follows from and supports the information or
explanation presented.
W.8.3. Write narratives to develop real or imagined experiences or events using effective technique,
relevant descriptive details, and well‐structured event sequences.
 Engage and orient the reader by establishing a context and point of view and introducing a narrator
and/or characters; organize an event sequence that unfolds naturally and logically.
 Use narrative techniques, such as dialogue, pacing, description, and reflection, to develop experiences,
events, and/or characters.
 Use a variety of transition words, phrases, and clauses to convey sequence, signal shifts from one time
frame or setting to another, and show the relationships among experiences and events.
 Use precise words and phrases, relevant descriptive details, and sensory language to capture the
action and convey experiences and events.
 Provide a conclusion that follows from and reflects on the narrated experiences or events.
W.8.4. Produce clear and coherent writing in which the development, organization, and style are
appropriate to task, purpose, and audience. (Grade‐specific expectations for writing types are defined in
standards 1–3 above.)
W.8.5. With some guidance and support from peers and adults, develop and strengthen writing as needed
by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and
audience have been addressed.
W.8.6. Use technology, including the Internet, to produce and publish writing and present the relationships
between information and ideas efficiently as well as to interact and collaborate with others.

Speaking and Listening
Comprehension and Collaboration
SL.8.1. Engage effectively in a range of collaborative discussions (one‐on‐one, in groups, and teacher‐led)
with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing their
own clearly.
 Come to discussions prepared, having read or researched material under study; explicitly draw on
that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas
under discussion.
 Follow rules for collegial discussions and decision‐making, track progress toward specific goals and
deadlines, and define individual roles as needed.
 Pose questions that connect the ideas of several speakers and respond to others’ questions and
comments with relevant evidence, observations, and ideas.

 Acknowledge new information expressed by others, and, when warranted, qualify or justify their own
views in light of the evidence presented.
SL.8.2. Analyze the purpose of information presented in diverse media and formats (e.g., visually,
quantitatively, orally) and evaluate the motives (e.g., social, commercial, political) behind its presentation.
SL.8.3. Delineate a speaker’s argument and specific claims, evaluating the soundness of the reasoning and
relevance and sufficiency of the evidence and identifying when irrelevant evidence is introduced.
Presentation of Knowledge and Ideas
SL.8.4. Present claims and findings, emphasizing salient points in a focused, coherent manner with
relevant evidence, sound valid reasoning, and well‐chosen details; use appropriate eye contact, adequate
volume, and clear pronunciation.

Language
L.8.1. Demonstrate command of the conventions of standard English grammar and usage when writing or
speaking.
 Recognize and correct inappropriate shifts in verb voice and mood.*
8.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and
spelling when writing.
 Use punctuation (comma, ellipsis, dash) to indicate a pause or break.
 Use an ellipsis to indicate an omission.
 Spell correctly.
L.8.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.
 Use verbs in the active and passive voice and in the conditional and subjunctive mood to achieve
particular effects (e.g., emphasizing the actor or the action; expressing uncertainty or describing a
state contrary to fact).
L.8.5. Demonstrate understanding of figurative language, word relationships, and nuances in word
meanings.
 Interpret figures of speech (e.g. verbal irony, puns) in context.

II. Sample Lesson Plan
A. Common Core State Standards
RI.8.2. Determine a central idea of a text and analyze its development over the course of the text, including
its relationship to supporting ideas; provide an objective summary of the text.
RI.8.3. Analyze how a text makes connections among and distinctions between individuals, ideas, or events
(e.g., through comparisons, analogies, or categories).
RI.8.4. Determine the meaning of words and phrases as they are used in a text, including figurative,
connotative, and technical meanings; analyze the impact of specific word choices on meaning and tone,
including analogies or allusions to other texts.
RI.8.5. Analyze in detail the structure of a specific paragraph in a text, including the role of particular
sentences in developing and refining a key concept.
RI.8.6. Determine an author’s point of view or purpose in a text and analyze how the author acknowledges
and responds to conflicting evidence or viewpoints.
RI.8.7. Evaluate the advantages and disadvantages of using different mediums (e.g., print or digital text,
video, multimedia) to present a particular topic or idea.
RI.8.8. Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning
is sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced.
W.8.4. Produce clear and coherent writing in which the development, organization, and style are
appropriate to task, purpose, and audience. (Grade‐specific expectations for writing types are defined in
standards 1–3 above.)
W.8.5. With some guidance and support from peers and adults, develop and strengthen writing as needed
by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and
audience have been addressed.
W.8.6. Use technology, including the Internet, to produce and publish writing and present the relationships
between information and ideas efficiently as well as to interact and collaborate with others.
W.8.7. Conduct short research projects to answer a question (including a self‐generated question),
drawing on several sources and generating additional related, focused questions that allow for multiple
avenues of exploration.

W.8.8. Gather relevant information from multiple print and digital sources, using search terms effectively;
assess the credibility and accuracy of each source; and quote or paraphrase the data and conclusions of
others while avoiding plagiarism and following a standard format for citation.
W.8.9. Draw evidence from literary or informational texts to support analysis, reflection, and research.

B. Lesson
Topic: Night by Elie Wiesel ‐‐ pre‐reading

Content: Students will use personal testimonies from survivors of the Holocaust to
create Found Poems that represent their feelings of the Holocaust.
Lesson Duration: Two class periods
Objectives:
Students will...
 Develop an understanding of and respect for diversity in language use,
patterns, and dialects across cultures, ethnic groups, geographic regions, and
social roles.
 Apply knowledge of language structure, language conventions (e.g., spelling
and punctuation), media techniques, figurative language, and genre to create,
critique, and discuss print and non‐print texts.
 Organize selected lines and words into a poem that conveys the essence of an
era.
 Access their prior knowledge of poetic device and structure and manipulate
language to evoke an emotional response from an audience.
Materials and Aids:
1. Laptops
2. If needed, headphones
3. Internet access
4. United States Holocaust Memorial Museum Website
http://www.ushmm.org/museum/exhibit/online/phistories/
5. Found Poem instructions and Testimonials Chart
6. Looseleaf paper
7. Pen/pencil
Procedures/Methods:
Prior to lesson
1. Students will free write to the following questions: Is there a difference between
reading in a textbook and reading a novel/poem? Explain. If we read about the same
event, do we learn or interpret information differently based on the sources we use?
Explain.
2. Responses will be discussed in class. The teacher will explain to students that
when we read a novel, we are able to connect with the characters and the situations,
and we tend to become more connected or emotionally involved with the story. This
is different from reading a textbook, which tends to read very factually and formally;
it’s hard to connect with on a personal/emotional level.

3. The teacher will introduce the memoir Night by Elie Wiesel, and give the students
a vague idea of what the text is about (i.e. it’s a very emotional account of this man’s
experiences throughout the Holocaust).
4. The teacher will explain that the students will reading/listening to real
testimonials from people who lived through the Holocaust, and they will have to
encapsulate that emotion in a poem called a Found Poem.
5. For homework, students are asked to look at a model Found Poem based off of a
novel excerpt and analyze both the passage and the poem for emotional response.
How do they compare?
Main activity:
1. Students will share with a partner their responses to the homework. What did
they notice about how the poem was formed and what their response to each was?
2. Students will spend the first fifteen minutes of class working independently,
exploring the various personal histories of those who lived through the Holocaust.
3. While watching, each student will be asked to keep track of at least 50 words
and phrases that they feel are uplifting, moving, powerful, and surprising. They will
be told that these phrases must be exact, and that they will be used later to develop
of poem that reflects the emotions of those who experienced the Holocaust. The
teacher will circulate and keep students on track and guide those who feel stuck or
are unsure of what to do.
4. After approx. fifteen minutes, students will be put into groups to share the words
and phrases they chose.
5. As a class, we’ll share some of the examples the students came up with and why
they chose them.
Closure: Day 1:
To close, each group will choose ONE WORD, based on the words and phrases they
wrote down, that they believe defines the overall feelings of the Holocaust victims.
This should be written on the top of each student’s Testimonial Chart. This will
eventually be used as the title of their Found Poem.
After Lesson:
1. Students will continue to work in groups to develop their Found Poem. In their
groups, they will choose the words and phrases that they feel best illustrate
their title. They will focus on the poetic devices learned earlier this year during
our poetry unit. They will also use the Found Poem Instructions Sheet to think
about what possible characteristics of the poem can help to evoke an
emotional response out of their reader.
2. Once poems are finalized and checked over by the teacher, the students will
share their poems with the class, and we will reflect upon the process of
creating the poems and reading/hearing the information they used to create
them.
3. The activity will end with a class discussion of the following question: Why is it
important for a reader to emotionally connect with a text (either a novel or a
poem)? What purpose does it serve, and how does it make the information more
meaningful or believable?

Evaluation and Assessment:
The poem each group creates will serve as an assessment of the activity. I will be
looking at their ability to separate irrelevant from relevant information, and choose
appropriate words and phrases that appropriately illustrate their overall idea.
Comprehension and understanding will also be assessed through informal class
discussions and teacher observation. As this activity is serving as one of the pre‐
reading activities we are completing prior to reading Night, I am looking for the
students to gain an understanding of the emotional implications this memoir holds
for them, and well as a general understanding of the effect this event in history had
on those who lived through it.
8. Accommodations & Modifications:
1. Students who require it will be provided a copy of the class notes
2. Students will use different modalities throughout the lesson (i.e. independent
exploration, video, images, class discussions, etc.). This will allow learning
for all students and all different kinds of learners.
3. Students will have the opportunity to work as a whole class, in small groups,
and independently.
4. Checking for understanding, clarification and re‐teaching of instructions,
procedures, and/or content when needed for specific students.
III. Supplementary Materials
A. “Found Poem” Instructions
B. “Found Poem” Rubric
C. “Found Poem” Worksheet

Found Poem Instructions
A found poem is created when words in an existing piece of writing are lifted from that
writing and rearranged to create a greater emotional response. A found poem is shaped
from a collection of words or phrases found in one text.
How to create a “Found” poem:
1. Carefully listen/read the testimonials, and look for 50(ish) words that stand out. Identify words
and phrases that you find particularly powerful, moving, or interesting. Note examples that you
believe to illustrate what the Holocaust was like. Write these in your chart.
2. As you look over your list, think about the tone that the details and diction convey. The words
should all relate to the way the survivors explain the Holocaust since you are creating a poem that
represents their perception of the period. Make sure that you have words that communicate the
emotions of the person in the testimonial.
3. In your groups, share your lists and explain why you chose these words and phrases. How do
they effectively portray what that time period was like?
4. Consider the poetic devices we’ve discussed so far this year (theme, tone, figurative language,
rhyme, rhythm, speaker, point of view, etc.)
5. Working with your group, develop a poem using your words and phrases. You want your poem
to impact your reader and evoke an emotional response.
6. Make any minor changes necessary to create your poem. You can change punctuation and
make little changes to the words to make them fit together (such as change the tenses,
possessives, plurals, and capitalizations).
7. When you’re close to an edited down version, if you absolutely need to add a word or two to
make the poem flow more smoothly, to make sense, to make a point, you may add up to two
words of your own. That’s two (2) and only two!
8. Read back over your edited draft one more time and make any deletions or minor changes.
9. Check the words and choose a title—is there a better title than “Found Poem”? (YES! THERE
IS!)
10. Copy the words and phrases into your journal or type them in a word processor. Space or
arrange the words so that they’re poem-like. Pay attention to line breaks, layout, and other
elements that will emphasize important words or significant ideas in the poem.
• Read aloud as you arrange the words! Test the possible line breaks by pausing slightly. If it
sounds good, it’s probably right.
• Arrange the words so that they make a rhythm you like. You can
space words
out so
that they are
all
alone
or allruntogether.
• You can also put
key
words
on lines by themselves.
• You can shape the entire poem so that it’s wide or tall or shaped like an object.
• Emphasize words by playing with boldface and italics, different sizes of letters, and so forth.
11. At the bottom of the poem, tell where the words in the poem came from. For example, From
“A kind word goes a long way” by Rachel Yoder, on Stories of Love Page on The Mystery of
Love Web Site.

Night - Found Poems

Name: ________________________

Teacher: Pixley/English 8

Date : ___________________

Title of Work: ___________________
Criteria

1

Use of details

The poem does not use
details from the original
prose passages. It does
not evoke the emotion
named in the title.

2
The poem uses
obvious or
predictable details
from the original
prose passages. It
attempts to evoke the
emotion named in the
passage but seems
unclear.

Points
3

4

The poem uses
effective details
from the original
prose passages. It
evokes the emotion
that is named in the
title.

The poem uses
effective details
from the original
prose passages that
go beyond the
obvious or
predictable. There is
evidence of
thoughtful use of
language to clearly
evokes the emotion
named in the title.

The poem is
The poem is
The poem is presented presented in a logical
The poem is
presented in a
logical sequence,
sequence, but
out of sequence or with
presented in a
an unclear order.
but 1-2 items appear logical sequence.
includes 3-4
awkward
awkward areas.
The poem maintains
The poem maintains The poem maintains
a consistent tone
a consistent tone but a consistent tone
that clearly and
The poem does not
does not effectively
that usually
Clear, Consistent
effectively
maintain a consistent or
communicate the
communicates the
Tone (emotion)
clear tone.
communicates the
writer's attitude
writer's attitude
writer's attitude
toward the subject. toward the subject.
toward the subject.
Writer makes 3-4
Writer makes 1-2
Writer makes no
Writer makes more 5 or
errors in grammar, errors in grammar, errors in grammar,
Mechanics
more errors in grammar,
mechanics, or
mechanics, or
mechanics, or
(spelling,
mechanics, or spelling
spelling that distract spelling that distract spelling that distract
grammar, use of
that distract the reader
the reader from the the reader from the the reader from the
devices, etc.)
from the content.
content.
content.
content.
Logical
Progression or
Sequence

Total---->
Teacher Comments:

____

____

____

____

____
____

Found Poems
Turning Survivor Testimonies into Poetry
Directions: Go to this website http://www.ushmm.org/museum/exhibit/online/phistories/, and explore the testimonials of the people
who lived through the Holocaust. In the chart below take note of exact words or phrases from the interviews that were surprising,
uplifting, powerful, and moving. Watch and/or read at least three testimonials.
Words or
phrases that
are powerful

Words or
phrases that
are uplifting

Words or
phrases that
are moving

Words or
phrases that
are
surprising

English 9R/H
I. Unit Overview
A. Unit Description
Using To Kill a Mockingbird as the central text, students will explore how far we
have/have not come in understanding and expressing cultural differences and
learning to accept each other. Discussions will involve what role historical setting
and narrative point of view play in the development of these themes. Supplemental
texts will include: “Lynching: Moral Cowardice” – an excerpt from Mark Twain’s
essay “The United States of Lyncherdom” (1901, pub. 1923); “Why I Joined the Klan”
– an excerpt from Studs Terkel, C.P. Ellis’ “American Dreams: Lost and Found”;
“Strange Fruit” performed by Billie Holiday; An excerpt from Adolf Hitler’s Mein
Kampf (honors only); Various postcards of lynching scenes; and “The Flowers” by
Alice Walker. Students will exercise their ability to analyze and discuss literature as
well as make connections to historical knowledge and texts that broaden their
understanding about how historical events impact the human experience through
the study of these literary characters.
In conjunction with their reading and discussion of To Kill a Mockingbird
(particularly after the Ch. 15 reading), students will read and analyze the following
texts:


“Lynching: Moral Cowardice” – an excerpt from Mark Twain’s essay “The United
States of Lyncherdom” (1901, pub. 1923)



“Why I Joined the Klan” – an excerpt from Studs Terkel, C.P. Ellis’ “American
Dreams: Lost and Found”



“Strange Fruit” performed by Billie Holiday



An excerpt from Adolf Hitler’s Mein Kampf (honors only)



Various postcards of lynching scenes
Days 13 Reading & Discussing relevant nonfiction texts:
Homework and discussion questions will include the following:
1) What is the author’s/performer’s opinion about lynching/discrimination/race?
Which lines specifically identify his/her tone with regard to the subject matter? Why
those lines?
2) How do these texts help to paint a clearer picture of the historical setting of To
Kill a Mockingbird? Do they explain/clarify/add meaning to any particular
character’s actions? How?
3) What genre is the piece? Who is the audience?

4) What about the author’s/performer’s piece makes his/her opinion believable?
Or not? How can we tell if the source is a reliable one?
Days 45: Followup project: Determining the validity of current news sources
on the Internet
Step 1: Brainstorm current events that are in the news today. (Share ideas as a
class.)
Step 2: For homework, research a variety of web sites containing information about
the source.
Step 3: Print out and bring in at least three different accounts of the same news
story. (Try to find one that you are certain is reliable, one that you are certain is not
reliable, and one that you’re not sure of.)
Step 4: In small groups/partners, share your topic and certain aspects of your three
versions of the news. Discuss with each other what helped you determine whether
or not the new source was reliable: structure, location on the Internet, word choice,
editing, etc. Also discuss if/why you are uncertain of a source’s reliability.
Step 5: Share as a class the discoveries about how to determine the validity of a
document and its source.
Culminating Research Project:
These lessons are all a precursor to the research project on discrimination that all
9th graders do, for which they will have to research and report on several current
events depicting acts of discrimination in this country. But first, they have to
determine whether or not the source of their news is valid and relatively unbiased.
B. CCR Anchor Standards for Reading
Key Ideas and Details

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual
evidence when writing or speaking to support conclusions drawn from the text.
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and
ideas.
3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a
section, chapter, scene, or stanza) relate to each other and the whole.
6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas
7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as well as
in words.*
8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the
relevance and sufficiency of the evidence.
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the
approaches the authors take.

Range of Reading and Level of Text Complexity

10. Read and comprehend complex literary and informational texts independently and proficiently.

C. CCR Anchor Standards for Writing
Text Types and Purposes*

1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and
sufficient evidence.

Production and Distribution of Writing

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose,
and audience.
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

6. Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.

Research to Build and Present Knowledge
7. Conduct short as well as more sustained research projects based on focused questions, demonstrating understanding
of the subject under investigation.
9. Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing
10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a
single sitting or a day or two) for a range of tasks, purposes, and audiences.

D. CCR Anchor Standards for Speaking and Listening
Comprehension and Collaboration

1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building
on others’ ideas and expressing their own clearly and persuasively.
2. Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and
orally.

Presentation of Knowledge and Ideas
4. Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the
organization, development, and style are appropriate to task, purpose, and audience.
6. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when
indicated or appropriate.

E. CCR Anchor Standards for Language
Conventions of Standard English

1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

Knowledge of Language
3. Apply knowledge of language to understand how language functions in different contexts, to make effective choices for
meaning or style, and to comprehend more fully when reading or listening.

Vocabulary Acquisition and Use
4. Determine or clarify the meaning of unknown and multiple‐meaning words and phrases by using context clues,
analyzing meaningful word parts, and consulting general and specialized reference materials, as appropriate.
6. Acquire and use accurately a range of general academic and domain‐specific words and phrases sufficient for reading,
writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering
vocabulary knowledge when considering a word or phrase important to comprehension or expression.

II. Sample Lesson Plan
Ch. 15…Outside the Jail House
Aim: Contrasting Atticus’ sense of justice with societal views in Part 2 of To Kill a
Mockingbird.
Do Now: 1) Take out and share your journal homework assignment with your think‐
tank groups. Remember to consider the following questions as you discuss how these
ideas relate to the novel:
 What do these quotes teach us about courage? How do they connect to examples
from your own life? How do they relate to the characters in TKAM?
Do Next: 2) Take out the handout on character traits (courage vs. cowardice) and
compare your responses with members of your think‐tank group.
Motivation: Share out highlights of your discussion with the larger group. How do
characters display courage in this novel?

Transition: Today we will focus on the description of one character’s courage – Atticus
– in part two of this novel. In particular we will look at exactly what he is facing as he
chooses to stand up to the prevailing societal views of justice for African‐Americans
during his time.
Activity One: Setting the Scene
Activating prior knowledge ‐ How many of you have heard the term “lynching” before?
What does it mean?
‐Continue Slideshow. Write your reaction to the photos as you see them. What feelings
and/or questions are stirred up in you as you watch/read?
‐Play “Strange Fruit” by Billie Holiday. How does this song use metaphors to describe
lynching in our country? What feelings were expressed in the sound/tone of the music?
Did they match any of the feelings you experienced looking at the images?
How does the idea of lynching compare with our understanding of the justice system?
‐LYNCH LAW VS. TRIAL BY JURY
Activity Two: Atticus at the jail house
Read Aloud – pg. 201‐206 (assign Jem, Dill, man, Atticus, Walter (another man), Scout,
Tom)
Remember that this is being told from the perspective of a young child. As critical
readers we need to read between the lines to fully understand this scene.
Critical Questions:
1) Why is Atticus sitting outside of the county jail in this scene? What does this tell us
about his character?
2) Why do you think the lynch mob has come to get Tom before the trail begins?
3) How does Scout save the day without even knowing it? Why do the men walk away
without Tom?
4) We need to remember that Scout is a small child and does not fully understand
what’s going on. How does the author use her POV to infuse humor into an otherwise
disturbing scene?
Class Notes:
I. The lynch mob comes for Tom (pg. 201‐206)
A. Atticus stands guard at the gate –
1) COURAGE
2) fully believes in the justice system
B. Denying Tom’s right to a “fair” trial
C. Scout’s POV – first person, limited
‐her innocence

‐humor
Quickwrite/Summary: Atticus teaches his children about the world as it should be as
opposed to the world as it is. Do you think this makes him a good father, or is he
putting his children at risk? Explain.
Homework:
1) Complete reading chaps 15‐17 and answer study questions. Also consider which
characters you might like to be in our mock trial.
2) Conduct a little research on Michael Schwerner. You can start with the plaque
outside of the auditorium, but you should definitely research outside of that as well.
Look on the Internet, ask older teachers, and/or community members about his
involvement in the civil rights movement. How did his death impact the Pelham
community? How does he compare to Atticus in this novel?
Resources: PowerPoint, copy of To Kill a Mockingbird, notebooks/journals,
SmartBoard, “Strange Fruit” by Billie Holiday

Aim: Comparing Atticus’s sense of
justice with societal views in part
2 of TKAM
 Do Now: 1) Take out and share your journal
homework assignment with your think‐tank groups.
Remember to consider the following questions as you
discuss how these ideas relate to the novel.

‐What do these quotes teach us about courage?
How do they relate to the characters in TKAM?
 Do Next: 2) Take out the handout on character traits
(courage vs. cowardice) and compare your responses
with members of your think‐tank group.

Lynching in
America
Lynchings: By State and Race,
1882‐1968 *
State White Black Total
Alabama 48 299 347
Arkansas 58 226 284
Georgia 39 492 531
Louisiana 56 335 391
Mississippi 42 539 581
New York 1 1 2
South Carolina 4 156 160
Tennessee 47 204 251
Texas 141 352 493
Total 1,297 3,446 4,743
*Statistics provided by the
Archives at Tuskegee Institute.

 Definition ‐ Violent
punishment or execution,
without due process, for real
or alleged crimes.
 Lynching (or "lynch law") is
usually associated in the
United States with
punishment directed toward
blacks, who made up a highly
disproportionate number of
its victims.

“You must do the thing you think you cannot do.” –Eleanor Roosevelt

“Courage is the most important of all the virtues, because without courage you
can’t practice any other virtue consistently. You can practice any virtue
erratically, but nothing consistently without courage.” ‐Maya Angelou

Lynch Law Facts
 “Crimes" that prompted lynch mobs during 1880‐1960’s include: gambling, quarreling,

arguing with a white man, attempting to vote, unruly remarks, demanding respect, and
"acting suspiciously.“

 Often, the victim of a lynching would be dragged from his or her home; not

infrequently, a lynch mob would drag a victim from a jail cell where supposedly he or
she was to be awaiting a fair trial. The typical lynch mob would be made up of local
citizens; a core group would actually carry out the crime, while many of the town's
residents would look on.

 A lynching victim might be shot, stabbed, beaten, or hanged; if he was not hanged to

death, his body would often be hung up for display. Local police, and even members of
the armed forces, either could not or would not intervene to stop a lynch mob from
taking the law into its own hands.

 One of the most common crimes answered by lynch mobs was rape—particularly the

rape of a white woman by a black man. Often, all that a black man had to do to be
accused of rape was to speak to a white woman or ask her out. Lynchers justified their
actions by saying that they needed to protect women from dangerous men.

Jesse Washington
Washington was a 17‐year‐
old retarded farmhand
who had confessed to
raping and killing a white
woman. He was castrated,
mutilated, and burned
alive by a cheering mob
that included the mayor
and the chief of police.
This image is from a
postcard, which said on
the back, "This is the
barbecue we had last
night. My picture is to the
left with a cross over it.
Your son, Joe."

Emmett Till ‐a 14‐yr old boy from Chicago who went to visit relatives in
Mississippi in 1955. After whistling at a white woman, he was dragged from his
uncle’s home, beaten (including the gouging on an eye, shot through the head,
and dumped into the Tallahatchie River.

 His mother insisted on an open casket…

Strange Fruit by Billie Holiday
 YouTube ‐ Billie Holiday ‐ Strange Fruit

Trail by Jury
vs. Lynch Law
Based on what
you’ve learned, how
does the practice of
lynching differ from
the traditional
criminal justice
system in our
country?

Wrapping Up ‐‐
Quickwrite:
 We know that Atticus teaches his children about
the world as it should be as opposed to the world
as it is. Do you think this makes him a good
father, or is he putting his children at risk?
Explain, using specific examples from the novel.

TKAM Homework #12
 1) Complete reading chaps 15‐17 and answer study
questions. Also consider which characters you might like
to be in our mock trial.
 2) Conduct a little research on Michael Schwerner. You
can start with the plague outside of the auditorium, but
you should definitely research outside of that as well.
Look on the Internet, ask older teachers, and/or
community members about his involvement in the civil
rights movement. How did his death impact the Pelham
community? How does he compare to Atticus in this
novel?

Writing Seminar 9
I. Unit Overview
A. Unit Description
As part of students’ ongoing analysis of argumentation and work improving their
own argumentative writing, they will address the controversial topic of the
possible negative influence and effects of the popular social networking site
Facebook. After an introduction of the topic through news videos, students will
use articles to research the issues in preparation for a classroom debate. During
these debates, they will analyze the effectiveness of their classmates’ arguments.
Finally, students will write individual essays in which they present and defend a
thesis about the Facebook controversy.
B. CCR Anchor Standards for Reading
Key Ideas and Details

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual
evidence when writing or speaking to support conclusions drawn from the text.
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and
ideas.
3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative
meanings, and analyze how specific word choices shape meaning or tone.
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a
section, chapter, scene, or stanza) relate to each other and the whole.
6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as well as
in words.*
8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the
relevance and sufficiency of the evidence.
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the
approaches the authors take.

Range of Reading and Level of Text Complexity
10. Read and comprehend complex literary and informational texts independently and proficiently.

C. CCR Anchor Standards for Writing
Text Types and Purposes*

1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and
sufficient evidence.
2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately
through the effective selection, organization, and analysis of content.

Production and Distribution of Writing

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose,
and audience.
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

Research to Build and Present Knowledge
8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each source,
and integrate the information while avoiding plagiarism.
9. Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a
single sitting or a day or two) for a range of tasks, purposes, and audiences.

D. CCR Anchor Standards for Speaking and Listening
Comprehension and Collaboration

1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building
on others’ ideas and expressing their own clearly and persuasively.
2. Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and
orally.
3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.

Presentation of Knowledge and Ideas

4. Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the
organization, development, and style are appropriate to task, purpose, and audience.
6. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when
indicated or appropriate.

E. CCR Anchor Standards for Language
Conventions of Standard English

1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

Knowledge of Language
3. Apply knowledge of language to understand how language functions in different contexts, to make effective choices for
meaning or style, and to comprehend more fully when reading or listening.

Vocabulary Acquisition and Use
4. Determine or clarify the meaning of unknown and multiple‐meaning words and phrases by using context clues,
analyzing meaningful word parts, and consulting general and specialized reference materials, as appropriate.
5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
6. Acquire and use accurately a range of general academic and domain‐specific words and phrases sufficient for reading,
writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering
vocabulary knowledge when considering a word or phrase important to comprehension or expression.

II. Sample Lesson Plan
Motivation:
Do you use Facebook? How often? Do you feel it is a positive or negative force
in your life? How about in society in general? Are you concerned about how
your personal information is used by the company? Explain.
Procedures (4 days):
1. Discuss Do Now.
2. Introduce the current controversy. Using the PowerPoint, show news videos on
the topic. Discuss each. What arguments are being presented? How effective are
they?
3. Split students into groups of four or five, designating each a “pro” or “anti”
Facebook group. Distribute articles to each of the groups.
4. Groups should read and discuss the articles in order to prepare for a debate with
an opposing group. Students should use the Facebook Debate Worksheet to
prepare.
5. Review debate procedures, using the Rules for Debate handout.
6. Each group selects a representative to participate in the actual debate. As each
debate takes place, students should take notes. After voting for the team they felt
did the best job, students fill out the Facebook Debate Evaluation worksheet to
explain their choice.
7. Hand out the Facebook Essay Worksheet and Rubric.
8. Students write their essays, following the prescribed writing process, in which
they present and defend a thesis regarding Facebook.
III. Supplementary Materials
A. Room for Debate PowerPoint printout
B. Articles about Facebook
C. Facebook Debate Worksheet
D. Rules for Debate Handout
E. Facebook Debate Evaluation Worksheet
F. Facebook Essay Worksheet and Rubric

Cyberbullying

Room for Debate Topics
Freshman Seminar
Mr. Llewellyn

•
•
•
•
•

ABC News - Phoebe Prince
CBS News – Tyler Clementi
ABC News – Tyler Clementi
ABC News - Megan Meier
ABC News - Megan Meier (long)

Facebook
The Truth About Facebook
Facebook Privacy Settings
ABC News
CBS News

Football Safety
CBS News
Concussion Culture
Encouraging?
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Should Government Take On Facebook?
By THE EDITORS

Mark Zuckerberg, Facebook’s founder and chief executive, has promised to improve the site’s complex privacy controls, which have
frustrated many users.

There have been growing complaints about Facebook, its privacy settings and disclosure of users’ personal
information to third parties. Mark Zuckerberg, Facebook’s founder and chief executive, made a new pledge
this week to add privacy controls that are simpler to use.

But for lots of critics Facebook’s general opt-out approach isn’t enough. Fifteen privacy groups have filed a
complaint with the Federal Trade Commission seeking an investigation over possible deceptive trade
practices. Senator Charles Schumer has urged the F.T.C. to provide guidelines for social networking sites,
like Facebook, Myspace, and Twitter on how private information submitted by online users can be used
and disseminated.
What can government do to ensure that users have control of their own information, which might live on
indefinitely on the Web? Would regulation work? Or should government stay out of this arena?

If You’re Worried, Stay Offline
Jim Harper is the director of information policy studies at the Cato Institute, the
webmaster of WashingtonWatch.com and the author of “Identity Crisis: How
Identification is Overused and Misunderstood.”
If consumers have privacy worries, they can simply decline to use social networks like
Facebook, and many do. Facebook takes it in the wallet when a user signs off, or when a
potential user fails to sign on.
Government officials lack the information needed to resolve the tensions among privacy,
convenience, security and all the other interests people pursue online.
This gives it the incentives it needs to tune its privacy settings consistent with public
demand. Politicians and regulators should keep out of the negotiations between Facebook
and the public, and focus on getting their own house in order first.
In fact, it’s ironic that Senator Schumer is taking aim at Facebook. He’s the chief sponsor
of a proposal to create a national I.D. system that would be required for all workers —
and eventually, no doubt, for all Americans.
A national I.D. goes far beyond embarrassing party photos online. It would place digital
copies of basic documents like birth certificates, fingerprints or other biometrics in a
national identity database available to government officials — and hackers. Under
Schumer’s plan, consumers would not be able to refuse to show the national I.D. card
simply because of privacy worries.
It’s not just hypocrisy that should warn government officials from tackling online
privacy. They simply lack the information needed to resolve the tensions among privacy,
publicity, convenience, security, entertainment, interaction, and all the other interests
people pursue online.
Until there’s an all-seeing Ministry of Culture and Values in the federal government, we
need the push and pull of the market to figure out these problems.
Control of personal information starts with control of oneself. If you don’t want people to
know something, shut your mouth. And if you don’t want information about you on
social networks, not using social networks is a good start. (Yes, it is possible to live an
entirely fulfilling life without them.) Privacy is a product of personal responsibility. It
won’t be a gift from government.

We Need a Social Networking Bill of Rights
Marcia Hofmann is a senior staff attorney at the Electronic Frontier Foundation, which
focuses on individual rights in the digital age.
As Yogi Berra said, it’s déjà vu all over again. Facebook changes its service in ways that
infuriate users and create an uproar over privacy. It apologizes and rolls back some of the
changes, and users simmer down. Then the same thing happens a few months later.
For example, Facebook recently introduced a new round of changes to its service. One
was the “Instant Personalization” feature, which shared information with other Web sites
by default. Another was the “Connections” feature, which forced users to link personal
information about their hometown, education, work history, interests and activities to
publicly available pages, or else have it deleted.
These changes provoked an outcry among users, who had provided their information with
the understanding that they would have control over who see it. In response, Facebook
has promised to make its privacy practices better.
Facebook’s pattern of seeking forgiveness rather than permission has left users asking
how to ensure that social networking services like Facebook can help us share
information with our friends, family or the public while still respecting our privacy.
Change and innovation will be constant in this space, and should be for the users’ benefit,
not to their their detriment. At the Electronic Frontier Foundation, we’ve drafted a bill of
privacy rights that users should demand from social network services:
The Right to Informed Decision-Making
— Users should have the right to a clear user interface that allows them to make informed
choices about who sees their data and how it’s used.
The Right to Control
— Social network services must ensure that users have control over the use and
disclosure of their data. A service should use data only for the purpose for which it was
originally given to the service, and get explicit, opt-in permission from users before
sharing their information in a new way.
The Right to Leave
— Users should have the right to delete their data or their entire accounts. If users decide
to leave a social network, they should be able to easily move their information to a
different service.
If Facebook or other social network services continue to spark privacy controversies by
disregarding these basic principles, government regulation may well be inevitable.

But government regulation will be difficult to get right. That’s because social networking
is a moving target. The services that exist today are not what services will look like in
two years, much less 20 years. Even if we could create laws or regulations that strike a
good balance between innovation, privacy and free speech, will they still be effective
several years down the road, or will they become obsolete?
The truth is, we won’t know for a while if government regulation in this space is
necessary or wise. For now, the best scenario is for social network services to respect
their users’ rights, while the government takes the time it needs to figure out whether
intervention is a good idea, and if so, what it should look like.

What ‘Public’ Means Now
Clay Shirky teaches at the Interactive Telecommunications Program at N.Y.U. He is the
author of the recent “Here Comes Everybody: The Power of Organizing Without
Organizations.”
Concerns about Facebook’s privacy policies have to be divided into two categories: those
concerns that are really about the Internet, considered as a whole, but which currently
settle on Facebook as the dominant social networking service, and those concerns that are
genuinely about Facebook.
Any number of services will help you make information publicly available for free; it is
keeping things private that requires effort.
The former category is the larger of the two — in much the same way as the music
industry complained about Napster or the newspaper industry about Craigslist, when the
real source of change was the Internet itself. Current concerns about privacy often attach
to Facebook because it is the largest holder of personally contributed but putatively
private data in the world. In many cases, though, Facebook is just the technological
avatar of the medium, rather than being a cause of any change in privacy itself.
There are two principal effects of the Internet on privacy. The first is to shrink personal
expression to a dichotomy: public or private. Prior to the rise of digital social life, much
of what we said and did was in a public environment — on the street, in a park, at a party
— but was not actually public, in the sense of being widely broadcast or persistently
available.
This enormous swath of personal life, as we used to call it, existed on a spectrum between
public and private, and the sheer inconvenience of collecting and collating theoretically
observable but practically unobserved actions was enough to keep those
actions out of the public sphere.
That spectrum has now collapsed — data is either public or private, and the idea of
personal utterances being observable but unobserved is becoming as quaint as an ice
cream social.
In addition to the spectrum of disclosure collapsing to the binary choice of public vs.
private, the cost of privacy has also reversed. Pre-Internet, making something public took
and enormous amount of time and effort, so much, in fact, that public expression was out
of the reach of most citizens.
Now, that cost structure has been turned upside-down: there are any number of services
that will help you make any information you want publicly available for free; it is
keeping things private that requires effort.

Facebook, by virtue of building the largest social environment on the Internet, can have
the biggest effect on personal privacy simply because it holds data on the largest number
of persons. The privacy question Facebook faces is this: how much does it want to push
toward or defend against the Internet’s effect on personal space?
For the first several years of Facebook’s existence, its management of the “social graph”
(the sum total of all users, expressed as a collection of linked profiles) provided some
breathing room for personal life, by enabling sharing among groups of friends, without
making the data completely public.
That ability of Facebook users to limit sharing, however imperfectly, to friends and
friends of friends, kept intact some measure of the old offline inefficiencies, even as
social life increasingly migrated online.
Unfortunately, Facebook’s business model is in increasing tension with this inefficiency.
The more sharing, the better calculated in page views, and in data collected on users’
behavior. Because the Internet, in its native form, makes it easier
and cheaper to create and disseminate data in public than to keep it in confidence,
Facebook will always be pushed in the direction of leading its users into a world of more
sharing.
Every such move will upset a few users, of course, but as long as they introduce new
pushes towards more such sharing incrementally, as long as they add controls that allow
the minority of upset users to opt out, there is no obvious reason that they won’t be able
to maximize erosion of the personal sphere for years to come, while increasing both the
size of their market, and their value to advertisers.

Facebook Will Sell Your Data
Monday, February 2nd, 2009 By Steve Tarlow

Facebook – ready to sell you out for cash

Cash Advance Mojo wonders when we’ll all be plugged
into the advertising “matrix.”
World leaders and luminaries who met at Davos, Switzerland recently didn’t come up
with the magic answer to put the humpty-dumpty world back together again. In fact, the
consensus they came to is that there are economic problems that needs fixing. For a
fantasy geek like me, this reminds me of Treebeard at the Council of Ents. If you’ve read
or seen the movie “Lord of the Rings: Return of the King,” you know what kind of
political inertia I’m talking about. But did Treebeard then turn around and sell Merry and
Pippin to Saruman?
No, but in a way, that’s what Facebook plans to do with any personal information you
have on their site. They are going to sell your information to companies that partner with
them. Starting this spring, these partners will be able to target Facebook’s members with
their products and advertising messages. They’ll use a tool called engagement ads, which
coincidentally were demonstrated at the World Economic Forum.

The future of advertising?
Lidija Davis of ReadWriteWeb reports that Facebook’s 150-plus million user database
will be an open book to generate revenue. According to the Wall Street Journal, these
engagement ads will appear on the home page of Facebook when you first log in. If you
interact with an ad, Facebook will tell your friends what you were viewing. Invasion of
privacy, anyone? This is not an opt-in, opt-out situation that law typically requires for the
release of personal data to advertisers. Payday loan companies at least give you that
much. If you interact with the ad, your data is as good as theirs – so be careful what you
click.
Admittedly, the interactiveness of these ads will allow companies to receive valuable
feedback. That could theoretically improve marketing messages to the point that ads will
be tailored to the needs and desires of the individual (think the three-dimensional
“ractives” of Neal Stephenson’s sci-fi novel “The Diamond Age“). All of this will happen
in real time, which is extraordinary in its way, even if the science fiction element is still
years away.

Protect yourself
This type of advertising could be an improvement over Facebook’s previous efforts.
Some advertisers have called their marketing tool set “confusing.” However, with user
interaction guiding the way, Facebook is hoping for something entirely new and effective
for its advertisers.
What does this mean for Facebook users, and online social marketing adherents in
general? It means that more than ever, you must be careful what information you post to
your online profiles. Photos, data, other media files, your associations – all’s fair in the
advertising game. If you’re comfortable with that, post away. If, however, you are more
cautious when it comes to how your personal information is used, think about things first.
In an information age when data flashes back and forth at the speed of an insatiable
World Wide Will, perhaps you’ll come to value the data protection and opt-in, opt-out
choice cash advance companies offer you when you need extra cash>.

How Facebook sells your personal info — and gets away
with it
May 25, 2010 by Valerie Helmbreck

Repeat after me: Facebook is a business, its job is to make money. Now, go check your
Facebook privacy settings and see how you’re helping this Internet tsunami sweep
through your life and contacts to add to their coffers.
That’s the message that’s being spread far and wide these days by Web security experts
who believe most users of the social networking site have no idea how their activities on
the site are being used in the marketplace.
Each time Facebook “revamps” its features, you can believe it’s not just to make finding
that old college classmate or long lost cousin easier.
The message from Joan Goodchild, senior editor of CSO (Chief Security Officer) Online,
is that each time Facebook touts a re-design or a new format, you can bet your last nickel
that it’s being done as an excuse to re-set your privacy controls to a Facebook-designated
default that lets the site’s owners peddle your info and activities far and wide.
Goodchild discussed the social networking site’s various privacy traps on CBS’ “The
Early Show on Saturday Morning” and her top five Facebook pitfalls are worth repeating
here:
• Your information is being shared with third parties
Facebook wants to make money, and they can do this by sharing your information with
advertisers who want to market their products to you.
• Privacy settings revert to a less safe default mode after each redesign
This means every time Facebook exclaims “Heads up, we’ve got a fresh look!” make
sure to check your security settings and change them back to where you want them.
Otherwise Facebook can share your info with advertisers — a primary function of their
business model. And watch out for those cutesy applications like Farmville or Which
Jane Austen character are you? That application gets permission to access your info and
could be sharing it with others without your knowledge.
• Facebook ads may contain malware
Basically Facebook is pretty sloppy about vetting their ads, says Goodchild, which could
result in you clicking on an anti-virus software ad and downloading an actual virus.
• Your real friends unknowingly make you vulnerable
If one of your friends’ profiles gets hacked by a third party, that hacker can then see
whatever info you’re putting out there to your pal. So if your friends aren’t making good
decisions about what they share on the Web, you could be affected as well.

• Scammers are creating fake profiles
If the world knows the name of your mother, father, second-cousin and best friend from
grade school, someone out there might just make a fake profile with one of their identities
and beg you to say, wire $5,000 to them after they get mugged in a foreign country. Also,
if you have like, a bajillion friends, the odds are that a few of those are scammers who
aren’t who they say they are. Recommendation: Trim that “Friends” list down to a few
trusted folks.
As Facebook grows in influence and power, it also seems to be finding plenty of trouble
to get itself into.
Just last week, users discovered that a security hole made their private chats not so
private — everyone on their contact list could listen in.
In addition, more than a dozen privacy and consumer protection organizations have now
filed a complaint with the FCC claiming the site plays with privacy settings intentionally
to make users’ personal info fair game for commercial use.
Remember the mantra I told you from the beginning? Repeat it. Now go check (or delete)
your Facebook profile.

Facebook's Zuckerberg Says The Age of Privacy is Over
By Marshall Kirkpatrick / January 9, 2010 9:25 PM / 291 Comments

Facebook founder Mark Zuckerberg told a live audience yesterday that if he were to
create Facebook again today, user information would by default be public, not private as
it was for years until the company changed dramatically in December.
In a six-minute interview on stage with TechCrunch founder Michael Arrington,
Zuckerberg spent 60 seconds talking about Facebook's privacy policies. His statements
were of major importance for the world's largest social network - and his arguments in
favor of an about-face on privacy deserve close scrutiny.
Zuckerberg offered roughly 8 sentences in response to Arrington's question about
where privacy was going on Facebook and around the web. The question was
referencing the changes Facebook underwent last month. Your name, profile picture,
gender, current city, networks, Friends List, and all the pages you subscribe to are now
publicly available information on Facebook. This means everyone on the web can see it;
it is searchable. I'll post Zuckerberg's sentences on their own first, then follow up with
the questions they raise in my mind. You can also watch the video below, the privacy
part we transcribe is from 3:00 to 4:00.
Zuckerberg:
"When I got started in my dorm room at Harvard, the question a lot of people asked was
'why would I want to put any information on the Internet at all? Why would I want to
have a website?'
"And then in the last 5 or 6 years, blogging has taken off in a huge way and all these
different services that have people sharing all this information. People have really gotten
comfortable not only sharing more information and different kinds, but more openly and
with more people. That social norm is just something that has evolved over time.
"We view it as our role in the system to constantly be innovating and be updating what
our system is to reflect what the current social norms are.
"A lot of companies would be trapped by the conventions and their legacies of what
they've built, doing a privacy change - doing a privacy change for 350 million users is
not the kind of thing that a lot of companies would do. But we viewed that as a really
important thing, to always keep a beginner's mind and what would we do if we were
starting the company now and we decided that these would be the social norms now
and we just went for it."
That's Not a Believable Explanation
This is a radical change from the way that Zuckerberg pounded on the importance of
user privacy for years. That your information would only be visible to the people you

accept as friends was fundamental to the DNA of the social network that hundreds of
millions of people have joined over these past few years. Privacy control, he told me
less than 2 years ago, is "the vector around which Facebook operates."
I don't buy Zuckerberg's argument that Facebook is now only reflecting the
changes that society is undergoing. I think Facebook itself is a major agent of
social change and by acting otherwise Zuckerberg is being arrogant and
condescending.
Perhaps the new privacy controls will prove sufficient. Perhaps Facebook's pushing our
culture away from privacy will end up being a good thing. The way the company is going
about it makes me very uncomfortable, though, and some of the changes are clearly
bad. It is clearly bad to no longer allow people to keep the pages they subscribe to
private on Facebook.
This major reversal, backed-up by superficial explanations, makes me wonder if
Facebook's changing philosophies about privacy are just convenient stories to tell while
the company shifts its strategy to exert control over the future of the web.
Facebook's Different Stories
First the company kept user data siloed inside its site alone, saying that a high degree
of user privacy would make users comfortable enough to share more information with a
smaller number of trusted people.
Now that it has 350 million people signed up and connected to their friends and family in
a way they never have been before - now Facebook decides that the initial, privacycentric, contract with users is out of date. That users actually want to share openly, with
the world at large, and incidentally (as Facebook's Director of Public Policy Barry Schnitt
told us in December) that it's time for increased pageviews and advertising revenue,
too.
The Flimsy Evidence
What makes Facebook think the world is becoming more public and less private?
Zuckerberg cites the rise of blogging "and all these different services that have people
sharing all this information." That last part must mean Twitter, right? But blogging is tiny
compared to Facebook! It's made a big impact on the world, but only because it perhaps
doubled or tripled the small percentage of people online who publish long-form text
content. Not very many people write blogs, almost everyone is on Facebook.
Facebook's Barry Schnitt told us last month that he too believes the world is becoming
more open and his evidence is Twitter, MySpace, comments posted to newspaper
websites and the rise of Reality TV.
But Facebook is bigger and is growing much faster than all of those other things. Do
they really expect us to believe that the popularity of reality TV is evidence that users
want their Facebook friends lists and fan pages made permanently public? Why cite

those kinds phenomena as evidence that the red hot social network needs to change its
ways?
The company's justifications of the claim that they are reflecting broader social trends
just aren't credible. A much more believable explanation is that Facebook wants user
information to be made public and so they "just went for it," to use Zuckerberg's words
from yesterday.
(Why didn't Arrington press Zuckerberg on stage about this? The rise of blogging is
evidence that Facebook needs to change its fundamental stance on privacy?)
This is Very Important
Facebook allows everyday people to share the minutiae of their daily lives with trusted
friends and family, to easily distribute photos and videos - if you use it regularly you
know how it has made a very real impact on families and social groups that used to
communicate very infrequently. Accessible social networking technology changes
communication between people in a way similar to if not as intensely as the introduction
of the telephone and the printing press. It changes the fabric of peoples' lives together.
350 million people signed up for Facebook under the belief their information could be
shared just between trusted friends. Now the company says that's old news, that people
are changing. I don't believe it.
I think Facebook is just saying that because that's what it wants to be true.
Whether less privacy is good or bad is another matter, the change of the contract with
users based on feigned concern for users' desires is offensive and makes any further
moves by Facebook suspect.

Five Hidden Dangers of Facebook
Security Expert on Big Risks You Should Be Aware You're Taking When You Use the Site
(CBS) Facebook claims it has 400 million users. But are they well-protected from prying eyes,
scammers and unwanted marketers?
Not according to Joan Goodchild, senior editor of CSO (Chief Security Officer) Online.
She says your privacy may be at far greater risk of being violated than you know when you log
onto Facebook, due to security gaffes or marketing efforts by the company.
Facebook came under fire this week, when 15 privacy and consumer protection organizations
filed a complaint with the Federal Trade Commission, charging that the site, among other things,
manipulates privacy settings to make users' personal information available for commercial use.
Also, some Facebook users found their private chats accessible to everyone on their contact list a major security breach that's left a lot of people wondering just how secure the site is.
In two words, asserts Goodchild - not very.
On "The Early Show on Saturday Morning," she spotlighted five dangers she says Facebook
users expose themselves to, probably without aware of it:
• Your information is being shared with third parties
• Privacy settings revert to a less safe default mode after each redesign
• Facebook ads may contain malware
• Your real friends unknowingly make you vulnerable
• Scammers are creating fake profiles
Is Facebook a secure platform to communicate with your friends?
Here's the thing; Facebook is one of the most popular sites in the world. … Security holes are
being found on a regular basis. … It is not as inherently secure as people think it is when they
log on every day.
Certainly, there are growing pains. Facebook is considered a young company and it has been
around a few years now. It is continuing to figure this out. They are so young they are still trying
to figure out how they are going to make money. They don't even have a revenue model yet. It is
hard to compare this to others; we have never had this phenomenon before in the way people are
communicating with each other - only e-mail comes close.
The potential for crime is real. According to the Internet Crime Complaint Center, victims of
Internet-related crimes lost $559 million in 2009. That was up 110 percent from the previous
year. If you're not careful using Facebook, you are looking at the potential for identity theft, or
possibly even something like assault if you share information with a dangerous person you think
is actually a "friend." One British police agency recently reported the number of crimes they've

responded to in the last year involving Facebook climbed 346 percent. These are real threats.
Lately, it seems a week doesn't go by without some new news about a Facebook-related security
problem.
Earlier this week, a publication called "TechCrunch" discovered a security hole that made it
possible for users to read their friends' private chats. Facebook has since patched it, but who
knows how long that flaw existed? Some speculate it may have been that way for years.
Last month, researchers at VeriSign's iDefense group discovered a hacker was selling Facebook
user names and passwords in an underground hacker forum. It was estimated he had about 1.5
million accounts - and was selling them for between $25 and $45.
And the site is constantly under attack from hackers trying to spam these 400 million users, or
harvest their data, or run other scams. Certainly, there is a lot of criticism in the security
community of Facebook's handling of security. Perhaps the most frustrating thing is that the
company rarely responds to inquiries.
Do people really have privacy on Facebook?
No. There are all kinds of ways third parties can access information about you. For instance, you
may not realize that, when you are playing the popular games on Facebook, such as Farmville, or
take those popular quizzes, every time you do that, you authorize an application to be
downloaded to your profile that you may not realize gives information to third parties.
Does Facebook share info about users with third parties through things such as Open
Graph?
Open Graph is a new concept for them - they unveiled it last week at a conference. It actually is
basically a way to share the information in your profile with all kinds of third parties, such as
partner websites, so they can have a better idea of your interests and what you are discussing, so
they can - as they portray it - "make it a more personal experience."
The theory behind Open Graph - even if they have not implemented it - is their whole
business model, isn't it?
Well, that is the business model - they are trying to get you to share as much information as
possible so they can monetize it by sharing it with advertisers.
Isn't it in Facebook's best interest to get you to share as much info as possible?
It absolutely is. Facebook's mission is to get you to share as much information as it can so it can
share it with advertisers. As it looks now, the more info you share the more they are going to
with advertisers and make more money.

It is not only sharing the information: Isn't there a security problem every time they
redesign the site?
Every time Facebook redesigns the site, which happens at least a few times a year, it puts your
privacy settings back to a default in which, essentially, all of your information is made public. It
is up to you, the user, to check the privacy settings and decide what you want to share and what
you don't want to share.
Facebook does not notify you of the changes, and your privacy settings are set back to a public
default. Many times, you may find out through friends. Facebook is not alerting you to these
changes; it is just letting you know the site has been redesigned.
Can your real friends on Facebook also can make you vulnerable?
Absolutely. Your security is only as good as your friend's security. If someone in your network
of friends has a weak password and his or her profile is hacked, he or she can now send you
malware, for example. There is a common scam called a 419 scam, in which someone hacks
your profile and send messages to your friends asking for money - claiming to be you - saying,
"Hey, I was in London, I was mugged, please wire me money." People fall for it. People think
their good friend needs help - and end up wiring money to Nigeria.
A lot of websites we use display banner ads, but do we have to be wary of them on
Facebook?
Absolutely: Facebook has not been able to screen all of its ads. It hasn't done a great job of
vetting which ads are safe and which are not. As a result, you may get an ad in your profile whey
you are browsing around one day that has malicious code in it. In fact, last month there was an
ad with malware that asked people to download antivirus software that was actually a virus.
Is too big a network of friends dangerous?
You know people with a lot of friends, 500, 1000 friends on Facebook? What is the likelihood
they are all real? There was study last year that concluded that 40 percent of all Facebook
profiles are fake. They have been set up by bots or impostors. If you have 500 friends, it is likely
there is a percentage of people you don't really know and you are sharing a lot of information
with them, such as when you are on vacation, your children's pictures, their names. Is this
information you really want to put out there to people you don't even know?

Facebook, sell yourself.....literally
I have chosen to research the Facebook for two reasons, 1) Most college students have a false sense of security on
the Facebook since membership is restricted 2) I find myself at times sucked into the black hole of Facebook
surveillance and sharing. Upon googling “Facebook and privacy” (perhaps the most general search possible for this
assignment, time and time again I saw words like “train wreck” “disaster” “stalking” and “backlash.” I will begin
by detailing some conflicting verbiage in the Facebook privacy and terms of service page. Following the terms of
service I will explore some of the backlash and actions taken based on Facebook information. Lastly I’ll attempt to
dig a bit into the associations between the investors and Facebook’s privacy concerns.
So, here we have the Facebook’s two core principles:
“Facebook follows two core principles:
1. You should have control over your personal information.
Facebook helps you share information with your friends and people around you. You choose what information you
put in your profile, including contact and personal information, pictures, interests and groups you join. And you
control with whom you share that information through the privacy settings on the My Privacy page.
2. You should have access to the information others want to share.
There is an increasing amount of information available out there, and you may want to know what relates to you,
your friends, and people around you. We want to help you easily get that information.”
Based on these principles, any member of this website would feel at ease and protected in their Facebook usage.
After all, one can choose the information shared and control with whom you share that information, Right? I mean,
in the second sentence of the first paragraph of this document says, “We understand you may not want everyone
in the world to have the information you share on Facebook; that is why we give you control of your information.”
So there should be absolutely no concern about the exploitation of one’s personal information and the sharing of
one’s information with sources including the government, third parties or other afiliates correct?
WRONG!
It doesn’t take much more reading for one to quickly realize that the Facebook shares everything you post, and
even things that others post about you. After they have collected all this information it even does a little outside
“digging” to supplement all your personal information. Facebook searches newspapers articles, blogs, instant
messaging services to collect further information about you. Why?? You may ask? The only reasoning given is to
provide more useful information and a more personal experience. Sounds to me like the only useful information
gained from this invasion of privacy is information useful for the Facebook.com when they begin packaging and
selling your interests, and freely giving out your IP address to third parties. By Facebok marketing itself as a
“networking site” to students and an “information hot spot” to thrid parties (advertisers and marketers), the
government and other affiliates, students are the only party at the losing end in this deal.
Where else can you voluntarily get millions of college aged students to share information willingly about their likes
and dislikes with no price tag attached? Where else can you access millions of personality profiles of this
demographic? That’s right, almost no where! Facebook quickly realized the tremendous value of the profile
information shared and sold it to whomever is willing to buy it.
It’s almost amazing how quickly the Facebook terms of service changes its tone from that of protection and user
trust to almost “enter at our own risk” as evidenced below:
“We are not responsible for circumvention of any privacy settings or security measures contained on the Site.
You understand and acknowledge that, even after removal, copies of User Content may remain viewable in cached
and archived pages[…]”
We share your information with third parties only in limited circumstances where we believe such sharing is 1)
reasonably necessary to offer the service, 2) legally required or, 3) permitted by you
We may be required to disclose user information pursuant to lawful requests, such as subpoenas or court orders, or
in compliance with applicable laws. We do not reveal information until we have a good faith belief that an
information request by law enforcement or private litigants meets applicable legal standards. Additionally, we
may share account or other information when we believe it is necessary to comply with law, to protect our
interests or property, to prevent fraud or other illegal activity perpetrated through the Facebook service or using
the Facebook name, or to prevent imminent bodily harm. This may include sharing information with other
companies, lawyers, agents or government
agencies.

Out of these three direct quotes from the Privacy Policy I think the most important aspect to turn your attention
to would be the fact that there is always an element of discretion in these statements. Facebook has word for
word agreed to share information with other companies in order to “protect our [Facebook] interests or property.
Therefore, whenever they deem your information “reasonably necessary” or they have “a good faith belief” or
perhaps the grass is just green that day, consider you photos, quotes, interests, wall posts and any other
information Facebook has compiled about you, SOLD! The Terms of Service goes on to explain that every bit of
information posted and exchanged is the legal property of the Facebook! So they not only steal your information
but own the rights to it as well.
Now onto the investors. Facebook sought Venture capitalist backing in order to launch. Venture capitalists
typically invest in mid to high risk investments that have aggressive rates of return on investment. Facebook is a
perfect example of a risky private company seeking investors. Facebook’s margins were targeted at 35%! Mark
Zuckerman and his two Harvard roomies linked to Sean Parker (the founder of Napster and Plaxo an email
harvesting service) Matt Cohler (VP of Business Development) and James Pereira. Soon thereafter Peter Thiel (cofunder of Paypal specializing in early investments), a seasoned venture capitalist put up 500,000 in order to spear
head Facebook’s efforts. Accel partners then put up a recorded 12.7 M to get Facebook started and the man
behind this deal was James Breyer. Now Peter Thiel and James Breyer being the well connected men that they
are, have their hands in all types of startups, even companies that have gone public. One of the most troubling
direct connections though would have to be Breyer’s involvement in Actuate, a business intelligence analytics
company. This company specializes in business intelligence, data integration, java reporting development and its
goal is to take any users data and effectivelydeploy it! Actuate partners with the financial industry as well as the
government, and this should be troubling news for Facebook users. Not ony does Facebook own our information,
but the managing directors and other leaders in the company have personal interests in the harvesting of this
information for other ventures. Sean Parker founded Naptser specializing in this demographic, and also controls
Plaxo, a company which survives from harvesting emails. Matt Cohler sat down with Business Week explaining that
Facebook’s business model consists of advertising and sponsorships. The goal is to give directory-like information
of the college demographic to third parties. From reading the privacy policy, who would’ve guessed?! Companies
like Apple, Victoria’s Secret and Paramount Pictures are just a few that have partnered with Facebook thus far.
It is now quite commonplace that Universities use Facebook as a source of evidence supporting their removal of
students from leadership positions, teams, and even expelling students. Anything from “hate speech” to arranging
a set-up for a police officer have showed up in the news as results of tip-offs from facebook divulged information.
Even Penn has joined the ranks by reprimanding inappropriate campaigning on the Facebook. More serious
examples of actions stemming from Facebook information include the posting of a compostite sketch of a rape
victim as a profile picture, which resulted in arrest; and University of Louisville students who actually suceeded in
getting a professor dismissed by forming a Facebook group. In light of all these facts, I think it’s almost a no
brainer to deactivate, or at least wipe your profile clean!
Oh, I forgot, good old Zuckerman has backups! Come on everyone don’t put yourself for sale on Facebook!

Freshman Seminar - Facebook Debate Worksheet
Group Members (put an asterisk next to the debate delegate):
______________________________
______________________________
______________________________
______________________________
______________________________
Assignment (check one):
o Pro

o Con

Summarize your position regarding Facebook:
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
List your five best arguments, ordered from most to least important:
1. Reason:
________________________________________________________________________
________________________________________________________________________
Examples:
a.________________________________________________________________
_________________________________________________________________
b.________________________________________________________________
_________________________________________________________________
2. Reason:
________________________________________________________________________
________________________________________________________________________
Examples:
a.________________________________________________________________
_________________________________________________________________
b.________________________________________________________________
_________________________________________________________________
3. Reason:
________________________________________________________________________
________________________________________________________________________
Examples:
a.________________________________________________________________
_________________________________________________________________
b.________________________________________________________________
_________________________________________________________________
4. Reason:
________________________________________________________________________
________________________________________________________________________
Examples:
a.________________________________________________________________
_________________________________________________________________
b.________________________________________________________________
_________________________________________________________________

5. Reason:
________________________________________________________________________
________________________________________________________________________
Examples:
a.________________________________________________________________
_________________________________________________________________
b.________________________________________________________________
_________________________________________________________________

RULES OF DEBATE
The term 'rules' refers to the regulations which determine what can and cannot be done during a
debate. It is up to the debater to follow the rules during their speeches, but the judge will be
responsible for enforcing them.
1) Time limits are maximums.
If a debater goes overtime, the judge will simply not count, or even listen to, what is said.
Debaters may speak for less time, but that is not generally a strategic advantage.
2) Unanswered arguments are assumed to be true by the judge.
In order to promote clash, or point-by-point refutation, judges penalize debaters who do not
answer each position advocated by their opponent by considering those 'dropped' arguments as
true. This can be true even if the argument is of questionable validity.
3) No new arguments can be initiated in rebuttal speeches.
Debate speeches are divided into 'constructive' and 'rebuttal' categories. The first speeches for
each debater are called 'constructive'. These longer speeches are where the basic position of each
team is initially established. The rest of the debate is spent determining the validity of these
points. This is the primary activity of the 'rebuttal' speeches. This rule is somewhat confusing
for novices because it does NOT mean that there cannot be new responses or evidence presented
relative to issues established in the constructive. That is permitted. What the rule prohibits
are totally new issues that are not connected to positions already established in the debate. In
response to new arguments, all a debater must say to the judge is that this argument does not
count because it is 'new'.
4) Arguments must be extended throughout the debate to influence the decision.
To 'extend' an argument means to pursue the issue from speech to speech. The idea is not merely
to repeat what was already said, but to offer new analysis or evidence of why you are still
winning this argument even given the other team’s last position on this argument. As a general
rule, if we do not hear you 'extend' an issue in the final speech for either team it should not
count. These are considered 'dropped' arguments and the judge should disregard them.
5) The judge is neutral.
Judges are not to 'intervene' in the round by imposing their own bias or interpretation of the
issues upon the debate round. This rule may force judges to vote for teams presenting issues
they personally disagree with and/or on weak arguments that go unanswered one team or the
other.

Freshman Seminar - Facebook Debate Evaluation
Name: ____________________________________________
Please answer the following questions:
1. What is your personal opinion regarding this issue?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
2. Which side do you feel made the best arguments?
______________________________________________________________________________
3. Explain why.
______________________________________________________________________________
______________________________________________________________________________
4. List five arguments made by these groups that you plan to use in your own essay:
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
5. Has this debate changed your opinion regarding this topic? Explain how, or why not.
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________

Student’s Name_______________________________________________
Freshman Seminar
Directions for Facebook Essay:
Write an essay either promoting or criticizing Facebook.
Be sure to:






Explain the pertinent issues.
Present a thesis.
Create arguments to support your thesis, each consisting of reasons backed up
with examples.
Respond to the ideas presented in multiple articles.
Be able to answer “yes’ to each of the criteria listed in the rubric below.

Rubric for Facebook Essay
Criteria

Do I understand the issue?
Do I present a thesis?
Is it evident that I understand the
articles?
Do I present specific arguments?
Is my essay organized into logical
paragraphs?
Do I present a strong point of view?
Do I develop my ideas sufficiently?
Do I use language effectively?
Do I follow the conventions of
written English?
Is my work original and creative?

Yes (10 pts.)

Somewhat (7 pts.)

No (5 pts.)

English 10R
I. Unit Overview
A. Unit Description
The required reading in the sophomore curriculum of William Golding’s Lord of the
Flies asks students to explore questions about human nature and the relationship
between the individual and society. After reading an excerpt from the memoir
“Survival in Auschwitz” by Primo Levi, the autobiographical poem “When in Early
Summer…” by Nelly Sachs, and the essay “Tragedy as Child’s Play” by Lance Morrow,
in conjunction with their study of Lord of the Flies, students will make observations
about their understanding of the evil nature of man as reflected in these pieces. In
addition to the close analysis of the novel, students will engage in discussions and
write reflections that draw thematic comparisons between the selected works and
the novel, allowing them to explore Golding’s ideas in a historical context. Finally,
students will share their own observations about how the dark side of human
nature is present in our modern world and construct their own creative pieces to
reflect this.
Examining the novel, Lord of the Flies, students will read pieces of non‐fiction and
poetry to examine these essential questions:





What are the consequences of the abuse of power?
How are the imperfections of man reflected in literature?
Does man have an evil nature?
Is evil inherent or learned?

B. Common Core State Standards

Reading for Information/Literature
1. Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as
inferences drawn from the text.
5. Analyze how an author’s choices concerning how to structure a text impact it.
7. Analyze the representation of a subject or a key scene in two different artistic mediums.

C. Common Core Shifts Addressed

Shift 4
Students have rich and rigorous conversations which are dependent on a common text. Teachers insist
that classroom experiences stay deeply connected to the text on the page and that students develop habits
for making evidentiary arguments both in conversation, as well as in writing to assess comprehension of a
text.
Shift 5
Writing needs to emphasize use of evidence to inform or make an argument rather than the personal
narrative and other forms of decontextualized prompts. While the narrative still has an important role,
students develop skills through written arguments that respond to the ideas, events, facts, and arguments
presented in the texts they read.

II. Sample Lesson Plan
Students will examine the memoir poem “When in early summer” by Nelly Sachs in
conjunction with the study of Golding’s Lord of the Flies.

Essential Questions:
If you witness a crime or evil action and do nothing, are you as guilty as the person who
perpetrates it?
How does witnessing or becoming aware of horrible things in the world impact our lives?
Do Now: (Building on Prior Reading from homework assignment for Lord of the Flies)
How do Piggy, Ralph, Sam and Eric each respond to death of Simon?
Complete the following chart:
Character
Ralph
Piggy
Sam
Eric

/ Reaction or Attitude / Textual Evidence

Guided Practice: Review as a class asking students to use the textual evidence to justify
the conclusions they have drawn about each character’s attitude.
Class Reading: “When in early summer…” by Nelly Sachs (translated by Ruth and Matthew
Mead)
Discussion Questions:
What is the tone of the poem?
In your opinion, what is the strongest piece of imagery in the poem? What feelings does it
evoke? How does word choice play an important role in evoking these feelings?
How does the poet use juxtaposition in the poem?
What accusations are made by the speaker of the poem?
What questions about the horrors of the Holocaust remain unanswered by the poem? What
does the speaker of the poem still wonder about?
How are the purposes of Golding and Sachs similar? Are there notable differences?
How do both authors play with both the light and darkness that exist in the world?
Homework: People are forced to suffer through inhumane treatment across the world.
Find an article which addresses such inhumane conditions.
This will eventually culminate in a writing assessment that will require students to write a
poem calling attention to the issue and highlighting the horrors of the situation.

“When in early summer…” by Nelly Sachs (translated by Ruth and Matthew Mead)
When in early summer the moon sends out secret signs,
the chalices of lilies scent of heaven,
some ears open to listen
beneath the chirp of the cricket
to earth turning and the language of spirits set free.
But in dreams fish fly in the air
and a forest takes firm root in the floor of the room.
But in the midst of enchantment a voice speaks clearly and amazed:
World, how can you go on playing your games
and cheating time—
World, the little children were thrown like butterflies,
wings beating into the flames—
and your earth has not been thrown like a rotten apple
into the terror‐roused abyss—
And sun and moon have gone on walking—
Two cross‐eyed witnesses who have seen nothing

English 10R
I. Unit Overview
A. Topic: Historical Significance of The Great Depression and Dust Bowl era in
Steinbeck’s Of Mice and Men
B. Goal: Students, through a series of articles about The Great Depression, Dust Bowl,
New Deal and the American Dream, will gain an understanding of the necessary
social, political and economic conditions in America in the 1930’s so they may be
identified and understood when reading Of Mice and Men.
C. Unit Objectives: Using various primary and secondary sources, students will be
researching various forms of documentation and drawing conclusions about the
content based on guided reading questions. Six articles were selected and students
will work in six research groups. The unit, posted on powerspmhs.weebly.com,
shows all of the linked articles and corresponding questions. After reading, students
will answer questions, compare notes and present their findings to the class. In
addition, groups will also independently research pictorial representations to be
posted on‐line and used when outlining the main ideas of their articles. After all
groups present, a final question will be discussed. This question, regarding how the
literary characters might respond to living in this depression era, is the bridge
between the historical context and an eventual close reading of the text.
D. Common Core State Standards

1. Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as
inferences drawn from the text, including determining where the text leaves matters uncertain.
2. Determine the meaning of words and phrases as they are used in the text, including figurative and
connotative meanings; analyze the impact of specific word choices on meaning and tone, including words
with multiple meanings or language that is particularly fresh, engaging, or beautiful.
3. Write informative/explanatory texts to examine and convey complex ideas, concepts, and information
clearly and accurately through the effective selection, organization, and analysis of content.
4. Present information, findings, and supporting evidence such that listeners can follow the line of
reasoning and the organization, development, and style are appropriate to task, purpose, and audience.
5. Demonstrate command of the conventions of standard English grammar and usage when writing or
speaking.

II. Unit Implementation
Unit Implementation (34 periods):
1 ‐ Students are assigned groups and read/respond individually
2, 3 ‐ In groups, students compare answers and prepare a short presentation of their
findings w/pictorial evidence
4 ‐ Students will discuss relevance to literature and begin reading
Instructional Aids: Students will follow links from the class web site (listed above) and
post pictures to a preset wallwisher (www.wallwisher.com) bulletin board.
Conclusion: Upon completion of the unit, students will write a journal entry in response to
one of the posted photos.
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Introduction: Surviving the Dust Bowl
In 1931 the rains stopped and the “black blizzards” began. Powerful dust storms carrying millions
of tons of stinging, blinding black dirt swept across the Southern Plains—the panhandles of Texas
and Oklahoma, western Kansas, and the eastern portions of Colorado and New Mexico. Topsoil
that had taken a thousand years per inch to build suddenly blew away in only minutes. One
journalist traveling through the devastated region dubbed it the “Dust Bowl.”
Surviving the Dust Bowl is the remarkable story of the determined people who clung to their
homes and way of life, enduring drought, dust, disease—even death—for nearly a decade. Less
well-known than those who sought refuge in California, typified by the Joad family in John
Steinbeck’s “The Grapes of Wrath,” the Dust Bowlers who stayed overcame an almost
unbelievable series of calamities and disasters.
“Only one-quarter of the Dust Bowlers fled to California—most stayed, persevering through ten
grueling years,” says producer Chana Gazit. “I was intrigued by their stories—their stamina and
resilience to battle through frighteningly powerful, devastating wind and dust storms.”
The first major influx of farmers into the Southern Plains came at the turn of the century. Lured
by a land lush with shrubs, grasses, and soil so rich it looked like chocolate, the farmers didn’t
realize that what they were witnessing was but a brief respite in an endless cycle of rain and
drought. Unaware, they enjoyed great harvests and raced to turn every inch of the Southern
Plains into profit.
“It looked like it was just a thing that would never end,” says Melt White, son of a Texas farmer.
“So they abused the land; they abused it something terrible… we don’t even think what the end
results might be.”
But in the summer of 1931, the rains disappeared. Crops withered and died. There had always
been strong winds and dust on the Plains, but now overplowing created conditions for disaster.
The land became parched, the winds picked up—and the dust storms began. They rolled in
without warning, blotting out the sun and casting entire towns into darkness. Afterward, there
was dust everywhere—in food, in water, in the lungs of animals and people.
In 1932, the weather bureau reported fourteen dust storms. The next year, the number climbed to
thirty-eight. People tried to protect themselves by hanging wet sheets in front of doorways and
windows to filter the dirt. They stuffed window frames with gummed tape and rags. But keeping
the fine particles out was impossible. The dust permeated the tiniest cracks and crevices.
Through it all, the farmers kept plowing, kept sowing wheat, kept waiting for rain.
By 1934, the storms were coming with alarming frequency. Residents believed they could
determine a storm’s point of origin by the color of the dust — black from Kansas, red from
Oklahoma, gray from Colorado or New Mexico.
“When those dust storms blew and you were out in them, well, you spit out dirt,” recalls Imogene
Glover of Kansas. “It looked like tobacco juice, but it was dirt.”
The dust was beginning to make living things sick. Animals were found dead in the fields, their
stomachs coated with two inches of dirt. People spat up clods of dirt as big around as a pencil. An
epidemic raged throughout the Plains: they called it dust pneumonia.
By the end of 1935, with no substantial rainfall in four years, some residents gave up. Dust
Bowlers watched as their neighbors and friends picked up and headed west in search of farm jobs
in California. They packed their meager belongings and didn’t even bother to shut the door
behind them. They just drove away. Banks and businesses failed, churches shut their doors,
schools were boarded up.
Yet even with the world crumbling around them, three-quarters of the Dust Bowlers chose to
stay. Some prayed for rain; others went in for more drastic measures. Billing himself as a
rainmaker, explosives expert Tex Thornton claimed he could blast rain out of the sky. John
McCarty, editor of the Dalhart Texan, created The Last Man’s Club, designed to promote a spirit
of courage. Judge Cowen recalls the pledge members had to sign: “In the absence of an act of
God, serious family injury, or some other emergency, I pledge to stay here as the last man and to
do everything I can to help other last men remain in this country. We promise to stay here `til
hell freezes over and skate out on the ice.”
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In 1936, Dust Bowlers saw their first ray of hope: an innovative plan spearheaded by Hugh
Bennett, a leading agricultural expert, to conserve valuable topsoil. He persuaded Congress to
approve a federal program that would pay farmers to use new farming techniques. By 1937, the
soil conservation campaign was in full swing. By the next year the soil loss had been reduced by
sixty-five percent. Though the new techniques were taking root and the situation had improved,
the drought dragged on.
Finally, in the fall of 1939, the skies opened. “It was a very emotional time, when you’d get rain,
because it meant so much to you. You didn’t have false hope then,” says Floyd Coen of Kansas.
“When the rain came, it meant life itself. It meant a future.”
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General Article: The Great Depression
During the economic boom of the Roaring Twenties, the traditional
values of rural America were challenged by the Jazz Age, symbolized
by women smoking, drinking, and wearing short skirts. The average
American was busy buying automobiles and household appliances,
and speculating in the stock market, where big money could be made.
Those appliances were bought on credit, however. Although
businesses had made huge gains — 65 percent — from the
mechanization of manufacturing, the average worker’s wages had
only increased 8 percent.
NATIONAL ARCHIVES

Men stand in line for

The imbalance between the rich and the poor, with 0.1 percent of
soup.
society earning the same total income as 42 percent, combined with
production of more and more goods and rising personal debt, could not be sustained. On Black
Tuesday, October 29, 1929, the stock market crashed, triggering the Great Depression, the worst
economic collapse in the history of the modern industrial world. It spread from the United States
to the rest of the world, lasting from the end of 1929 until the early 1940s. With banks failing and
businesses closing, more than 15 million Americans (one-quarter of the workforce) became
unemployed.
President Herbert Hoover, underestimating the seriousness of the crisis, called it “a passing
incident in our national lives,” and assured Americans that it would be over in 60 days. A strong
believer in rugged individualism, Hoover did not think the federal government should offer relief
to the poverty-stricken population. Focusing on a trickle-down economic program to help finance
businesses and banks, Hoover met with resistance from business executives who preferred to lay
off workers. Blamed by many for the Great Depression, Hoover was widely ridiculed: an empty
pocket turned inside out was called a “Hoover flag;” the decrepit shantytowns springing up
around the country were called “Hoovervilles.” Franklin Delano Roosevelt, the rich governor
from New York, offered Americans a New Deal, and was elected in a landslide victory in 1932. He
took quick action to attack the Depression, declaring a four-day bank holiday, during which
Congress passed the Emergency Banking Relief Act to stabilize the banking system. During the
first 100 days of his administration, Roosevelt laid the groundwork for his New Deal remedies
that would rescue the country from the depths of despair.
The New Deal programs created a liberal political alliance of labor unions, blacks and other
minorities, some farmers and others receiving government relief, and intellectuals. The hardship
brought on by the Depression affected Americans deeply. Since the prevailing attitude of the
1920s was that success was earned, it followed that failure was deserved. The unemployment
brought on by the Depression caused self-blame and self-doubt. Men were harder hit
psychologically than women were. Since men were expected to provide for their families, it was
humiliating to have to ask for assistance. Although some argued that women should not be given
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jobs when many men were unemployed, the percentage of women working increased slightly
during the Depression. Traditionally female fields of teaching and social services grew under New
Deal programs. Children took on more responsibilities, sometimes finding work when their
parents could not. As a result of living through the Depression, some people developed habits of
careful saving and frugality, others determined to create a comfortable life for themselves.
African Americans suffered more than whites, since their jobs were often taken away from them
and given to whites. In 1930, 50 percent of blacks were unemployed. However, Eleanor
Roosevelt championed black rights, and New Deal programs prohibited discrimination.
Discrimination continued in the South, however, as a result a large number of black voters
switched from the Republican to the Democrat party during the Depression.
The Great Depression and the New Deal changed forever the relationship between Americans
and their government. Government involvement and responsibility in caring for the needy and
regulating the economy came to be expected.
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General Article: The Drought
The drought hit first in the eastern part of the country in 1930. In
1931, it moved toward the west. By 1934 it had turned the Great
Plains into a desert. “If you would like to have your heart broken, just
come out here,” wrote Ernie Pyle, a roving reporter in Kansas, just
north of the Oklahoma border, in June of 1936. “This is the duststorm country. It is the saddest land I have ever seen.”
NATIONAL ARCHIVES

Farms turned into dusty
The Dust Bowl got its name on April 15, 1935, the day after Black
deserts.
Sunday. Robert Geiger, a reporter for the Associated Press, traveled
through the region and wrote the following: “Three little words
achingly familiar on a Western farmer’s tongue, rule life in the dust bowl of the continent – if it
rains.” The term stuck, spreading to radio broadcasts and publications, in private letters and
public speeches.

The Soil Conservation Service used the term on their maps to describe “the western third of
Kansas, Southeastern Colorado, the Oklahoma Panhandle, the northern two-thirds of the Texas
Panhandle, and northeastern New Mexico.” The SCS Dust Bowl region included some
surrounding area, to cover one-third of the Great Plains, close to 100 million acres, 500 miles by
300 miles. It is thought that Geiger was referring to an earlier image of the plains coined by
William Gilpin, who had compared the Great Plains to a fertile bowl, rimmed by mountains.
Residents hated the label, which was thought to play a part in diminishing property values and
business prospects in the region.
The Drought alone did not cause the black blizzards. Although dry spells are unavoidable in the
region, occurring roughly every 25 years, it was the combination of drought and misuse of the
land that led to the incredible devastation of the Dust Bowl years. Originally covered with grasses
that held the fine soil in place, the land of the southern plains was plowed by settlers who brought
their farming techniques with them when they homesteaded the area. Wheat crops, in high
demand during World War I, exhausted the topsoil. Overgrazing by cattle and sheep herds
stripped the western plains of their cover. When the drought hit, the land just blew away in the
wind.
A letter from an Oklahoma woman, later published in Reader’s Digest magazine, recalls June of
1935. “In the dust-covered desolation of our No Man’s Land here, wearing our shade hats, with
handkerchiefs tied over our faces and Vaseline in our nostrils, we have been trying to rescue our
home from the wind-blown dust which penetrates wherever air can go. It is almost a hopeless
task, for there is rarely a day when at some time the dust clouds do not roll over. 'Visibility’
approaches zero and everything is covered again with a silt-like deposit which may vary in depth
from a film to actual ripples on the kitchen floor.”
Beginning in 1935, federal conservation programs were created to rehabilitate the Dust Bowl,
changing the basic farming methods of the region by seeding areas with grass, rotating crops, and
using contour plowing, strip plowing, and planting “shelter belts” of trees to break the wind.
Farmers were defensive when outsiders criticized their farming methods. Only when they were
paid did they begin to put the new farming techniques into practice. The dollar per acre they
earned often meant the difference between being able to stay a bit longer or having to abandon
their land. As historian Robert Worster wrote, “The ultimate meaning of the dust storms of the
1930s was that America as a whole, not just the plains, was badly out of balance with its natural
environment. Unbounded optimism about the future, careless disregard of nature’s limits and
uncertainties, uncritical faith in Providence, devotion to self-aggrandizement – all these were
national as well as regional characteristics.”
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General Article: Mass Exodus From the Plains
“The land just blew away; we had to go somewhere.”
— Kansas preacher, June, 1936
When the drought and dust storms showed no signs of letting up,
many people abandoned their land. Others would have stayed but
were forced out when they lost their land in bank foreclosures. In all,
one-quarter of the population left, packing everything they owned
into their cars and trucks, and headed west toward California.
Although overall three out of four farmers stayed on their land, the
mass exodus depleted the population drastically in certain areas. In
the rural area outside Boise City, Oklahoma, the population dropped
40% with 1,642 small farmers and their families pulling up stakes.

NATIONAL ARCHIVES

By 1940, 2.5 million
people had left the
Plains states.

The Dust Bowl exodus was the largest migration in American history. By 1940, 2.5 million people
had moved out of the Plains states; of those, 200,000 moved to California. When they reached
the border, they did not receive a warm welcome as described in this 1935 excerpt from Collier’s
magazine. “Very erect and primly severe, [a man] addressed the slumped driver of a rolling wreck
that screamed from every hinge, bearing and coupling. 'California’s relief rolls are overcrowded
now. No use to come farther,’ he cried. The half-collapsed driver ignored him — merely turned
his head to be sure his numerous family was still with him. They were so tightly wedged in, that
escape was impossible. 'There really is nothing for you here,’ the neat trooperish young man went
on. 'Nothing, really nothing.’ And the forlorn man on the moaning car looked at him, dull,
emotionless, incredibly weary, and said: 'So? Well, you ought to see what they got where I come
from.’ “
The Los Angeles police chief went so far as to send 125 policemen to act as bouncers at the state
border, turning away “undesirables”. Called “the bum brigade” by the press and the object of a
lawsuit by the American Civil Liberties Union, the LAPD posse was recalled only when the use of
city funds for this work was questioned.
Arriving in California, the migrants were faced with a life almost as difficult as the one they had
left. Many California farms were corporate-owned. They were larger and more modernized that
those of the southern plains, and the crops were unfamiliar. The rolling fields of wheat were
replaced by crops of fruit, nuts and vegetables. Like the Joad family in John Steinbeck’s “The
Grapes of Wrath”, some 40 percent of migrant farmers wound up in the San Joaquin Valley,
picking grapes and cotton. They took up the work of Mexican migrant workers, 120,000 of whom
were repatriated during the 1930s. Life for migrant workers was hard. They were paid by the
quantity of fruit and cotton picked with earnings ranging from seventy-five cents to $1.25 a day.
Out of that, they had to pay twenty-five cents a day to rent a tar-paper shack with no floor or
plumbing. In larger ranches, they often had to buy their groceries from a high-priced company
store.
The sheer number of migrants camped out, desperate for work, led to scenes such as that
described by John Steinbeck in his novel, “The Grapes of Wrath.” “Maybe he needs two hunderd
men, so he talks to five hunderd, an’ they tell other folks, an’ when you get to the place, they’s a
thousan’ men. This here fella says, “I’m payin’ twenty cents an hour.” An’ maybe half a the men
walk off. But they’s still five hunderd that’s so goddamn hungry they’ll work for nothin’ but
biscuits. Well, this here fella’s got a contract to pick them peaches or — chop that cotton. You see
now? The more fella’s he can get, less he’s gonna pay. An’ he’ll get a fella with kids if he can.”
As roadside camps of poverty-stricken migrants proliferated, growers pressured sheriffs to break
them up. Groups of vigilantes beat up migrants, accusing them of being Communists, and burned
their shacks to the ground. To help the migrants, Roosevelt’s Farm Security Administration built
13 camps, each temporarily housing 300 families in tents built on wooden platforms. The camps
were self-governing communities, and families had to work for their room and board.
When migrants reached California and found that most of the farmland was tied up in large
corporate farms, many gave up farming. They set up residence near larger cities in shacktowns
called Little Oklahomas or Okievilles on open lots local landowners divided into tiny subplots and
sold cheaply for $5 down and $3 in monthly installments. They built their houses from scavenged
scraps, and they lived without plumbing and electricity. Polluted water and a lack of trash and
waste facilities led to outbreaks of typhoid, malaria, smallpox and tuberculosis.
Over the years, they replaced their shacks with real houses, sending their children to local schools
and becoming part of the communities; but they continued to face discrimination when looking
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for work, and they were called “Okies” and “Arkies” by the locals regardless of where they came
from.
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General Article: The New Deal
In 1932 Franklin Delano Roosevelt was elected overwhelmingly on a
campaign promising a New Deal for the American people. Roosevelt
worked quickly upon his election to deliver the New Deal, an
unprecedented number of reforms addressing the catastrophic effects
of the Great Depression. Unlike his predecessor, Herbert Hoover,
who felt that the public should support the government and not the
other way around, Roosevelt felt it was the federal government’s duty
to help the American people weather these bad times.

NATIONAL ARCHIVES

Policies of the New Deal
put millions of men back
to work.

Together with his “brain trust,” a group of university scholars and
liberal theorists, Roosevelt sought the best course of action for the struggling nation. A desperate
Congress gave him carte blanche and rubber-stamped his proposals in order to expedite the
reforms. During the first 100 days of his presidency, a never-ending stream of bills was passed, to
relieve poverty, reduce unemployment, and speed economic recovery.
His first act as president was to declare a four-day bank holiday, during which time Congress
drafted the Emergency Banking Bill of 1933, which stabilized the banking system and restored
the public’s faith in the banking industry by putting the federal government behind it. Three
months later, he signed the Glass-Steagall Act which created the FDIC, federally insuring
deposits
The Civil Conservation Corps was one of the New Deal’s most successful programs. It addressed
the pressing problem of unemployment by sending 3 million single men from age 17 to 23 to the
nations’ forests to work. Living in camps in the forests, the men dug ditches, built reservoirs and
planted trees. The men, all volunteers, were paid $30 a month, with two thirds being sent home.
The Works Progress Administration, Roosevelt’s major work relief program, would employ more
than 8.5 million people to build bridges, roads, public buildings, parks and airports.
The National Industrial Recovery Act (NIRA) and the National Recovery Administration (NRA)
were designed to address unemployment by regulating the number of hours worked per week and
banning child labor. The Federal Emergency Relief Administration (FERA), created in 1933, gave
$3 billion to states for work relief programs. The Agricultural Adjustment Act subsidized farmers
for reducing crops and provided loans for farmers facing bankruptcy. The Home Owners’ Loan
Corporation (HOLC) helped people save their homes from foreclosure.
While they did not end the Depression, the New Deal’s experimental programs helped the
American people immeasurably by taking care of their basic needs and giving them the dignity of
work and hope.
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Along with millions of jobs and 401(k)s, the concept of a shared national ideal
is said to be dying. But is the American Dream really endangered, or has it
simply been misplaced? Exploring the way our aspirations have changed—the
rugged individualism of the Wild West, the social compact of F.D.R., the sitcom
fantasy of 50s suburbia—the author shows how the American Dream came to
mean fame and fortune, instead of the promise that shaped a nation.
by David Kamp

Closing a Summer Cottage, Quogue, New
York, a 1957 Norman Rockwell art-directed
Colorama by Ralph Amdursky and Charles
Baker. © 2009 Kodak, courtesy of George
Eastman House. The photographs in this
article are Kodak Coloramas that were
exhibited at New York’s Grand Central
Terminal from 1950 to 1990. Enlarge this
photo.

he year was 1930, a down one like this one. But for Moss Hart, it was the time for
his particularly American moment of triumph. He had grown up poor in the
outer boroughs of New York City—“the grim smell of actual want always at the
end of my nose,” he said—and he’d vowed that if he ever made it big he would
never again ride the rattling trains of the city’s dingy subway system. Now he was 25, and
his first play, Once in a Lifetime, had just opened to raves on Broadway. And so, with three
newspapers under his arm and a wee-hours celebration of a successful opening night
behind him, he hailed a cab and took a long, leisurely sunrise ride back to the apartment
in Brooklyn where he still lived with his parents and brother.
Crossing the Brooklyn Bridge into one of the several drab tenement
neighborhoods that preceded his own, Hart later recalled, “I stared
through the taxi window at a pinch-faced 10-year-old hurrying
down the steps on some morning errand before school, and I
thought of myself hurrying down the street on so many gray
mornings out of a doorway and a house much the same as this
one.… It was possible in this wonderful city for that nameless little
boy—for any of its millions—to have a decent chance to scale the
walls and achieve what they wished. Wealth, rank, or an imposing
name counted for nothing. The only credential the city asked was
the boldness to dream.”

Read VF.com’s
American Dream
Time Line.

As the boy ducked into a tailor shop, Hart recognized that this
narrative was not exclusive to his “wonderful city”—it was one that
could happen anywhere in, and only in, America. “A surge of shamefaced patriotism
overwhelmed me,” Hart wrote in his memoir, Act One. “I might have been watching a
victory parade on a flag-draped Fifth Avenue instead of the mean streets of a city slum. A
feeling of patriotism, however, is not always limited to the feverish emotions called forth
by war. It can sometimes be felt as profoundly and perhaps more truly at a moment such
as this.”
Hart, like so many before and after him, was overcome by the power of the American
Dream. As a people, we Americans are unique in having such a thing, a more or less
Official National Dream. (There is no correspondingly stirring Canadian Dream or
Slovakian Dream.) It is part of our charter—as articulated in the second sentence of the
Declaration of Independence, in the famous bit about “certain unalienable Rights” that
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include “Life, Liberty and the pursuit of Happiness”—and it is what makes our country
and our way of life attractive and magnetic to people in other lands.
But now fast-forward to the year 2009, the final Friday of January. The new president is
surveying the dire economy he has been charged with righting—600,000 jobs lost in
January alone, a gross domestic product that shrank 3.8 percent in the final quarter of
2008, the worst contraction in almost 30 years. Assessing these numbers, Barack Obama,
a man who normally exudes hopefulness for a living, pronounces them a “continuing
disaster for America’s working families,” a disaster that amounts to no less, he says, than
“the American Dream in reverse.”
In reverse. Imagine this in terms of Hart’s life: out of the taxicab, back on the subway, back
to the tenements, back to cramped cohabitation with Mom and Dad, back to gray
mornings and the grim smell of actual want.
You probably don’t even have to imagine, for chances are that of late you have
experienced some degree of reversal yourself, or at the very least have had friends or
loved ones get laid off, lose their homes, or just find themselves forced to give up certain
perks and amenities (restaurant meals, cable TV, salon haircuts) that were taken for
granted as recently as a year ago.
These are tough times for the American Dream. As the safe routines of our lives have
come undone, so has our characteristic optimism—not only our belief that the future is
full of limitless possibility, but our faith that things will eventually return to normal,
whatever “normal” was before the recession hit. There is even worry that the dream may
be over—that we currently living Americans are the unfortunate ones who shall bear
witness to that deflating moment in history when the promise of this country began to
wither. This is the “sapping of confidence” that President Obama alluded to in his
inaugural address, the “nagging fear that America’s decline is inevitable, and that the next
generation must lower its sights.”
But let’s face it: If Moss Hart, like so many others, was able to rally from the depths of the
Great Depression, then surely the viability of the American Dream isn’t in question. What
needs to change is our expectation of what the dream promises—and our understanding of
what that vague and promiscuously used term, “the American Dream,” is really supposed
to mean.
n recent years, the term has often been interpreted to mean “making it big” or
“striking it rich.” (As the cult of Brian De Palma’s Scarface has grown, so,
disturbingly, has the number of people with a literal, celebratory read on its tagline:
“He loved the American Dream. With a vengeance.”) Even when the phrase isn’t
being used to describe the accumulation of great wealth, it’s frequently deployed to denote
extreme success of some kind or other. Last year, I heard commentators say that Barack
Obama achieved the American Dream by getting elected president, and that Philadelphia
Phillies manager Charlie Manuel achieved the American Dream by leading his team to its
first World Series title since 1980.
Yet there was never any promise or intimation of extreme success in the book that
popularized the term, The Epic of America, by James Truslow Adams, published by Little,
Brown and Company in 1931. (Yes, “the American Dream” is a surprisingly recent coinage;
you’d think that these words would appear in the writings of Thomas Jefferson or
Benjamin Franklin, but they don’t.) For a book that has made such a lasting contribution
to our vocabulary, The Epic of America is an offbeat piece of work—a sweeping, essayistic,
highly subjective survey of this country’s development from Columbus’s landfall onward,
written by a respected but solemn historian whose prim prose style was mocked as
“spinach” by the waggish theater critic Alexander Woollcott.
But it’s a smart, thoughtful treatise. Adams’s goal wasn’t so much to put together a proper
history of the U.S. as to determine, by tracing his country’s path to prominence, what
makes this land so unlike other nations, so uniquely American. (That he undertook such
an enterprise when he did, in the same grim climate in which Hart wrote Once in a
Lifetime, reinforces how indomitably strong Americans’ faith in their country remained
during the Depression.) What Adams came up with was a construct he called “that
American dream of a better, richer, and happier life for all our citizens of every rank.”
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From the get-go, Adams emphasized the egalitarian nature of this dream. It started to take
shape, he said, with the Puritans who fled religious persecution in England and settled
New England in the 17th century. “[Their] migration was not like so many earlier ones in
history, led by warrior lords with followers dependent on them,” he wrote, “but was one in
which the common man as well as the leader was hoping for greater freedom and
happiness for himself and his children.”
The Declaration of Independence took this concept even further, for it compelled the
well-to-do upper classes to put the common man on an equal footing with them where
human rights and self-governance were concerned—a nose-holding concession that
Adams captured with exquisite comic passiveness in the sentence, “It had been found
necessary to base the [Declaration’s] argument at last squarely on the rights of man.”
Whereas the colonist upper classes were asserting their independence from the British
Empire, “the lower classes were thinking not only of that,” Adams wrote, “but of their
relations to their colonial legislatures and governing class.”

Children’s Parade (1970), by Lee Howick. © 2009 Kodak, courtesy of George Eastman
House. Enlarge this photo.
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English 11AP
I. Unit Overview
A. Unit Description
Unit two: “I Too Sing America: Hypocrisy and Inequality in the Promised Land”
uses Mark Twain’s The Adventures of Huckleberry Finn as the central text
through which to address the concepts of freedom and equality on which the
United States was founded, the myriad ways in which that promise has remained
unfulfilled, and the ways American writers have used rhetoric, including satire,
to address that contradiction. Texts include historical documents such as the
Declaration of Independence and Gettysburg Address; poetry by authors such as
Countee Cullen, Langston Hughes, and Paul Lawrence Dunbar; fiction by
Flannery O’Connor and Maya Angelou; and essays and speeches by Martin
Luther King, Jr., Zora Neale Hurston, and James Baldwin; as well as numerous
documents related to controversies regarding Twain’s novel. Throughout,
students hone not only their powers of literary analysis, but also their
understanding of how authors use rhetorical strategies to craft convincing
arguments. Students explore these strategies in their own writing as they
compose argumentative essays and research papers synthesizing multiple
sources.
B. CCR Anchor Standards for Reading
Key Ideas and Details

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual
evidence when writing or speaking to support conclusions drawn from the text.
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and
ideas.
3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure
4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative
meanings, and analyze how specific word choices shape meaning or tone.
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a
section, chapter, scene, or stanza) relate to each other and the whole.
6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas
7. Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as
in words.
8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the
relevance and sufficiency of the evidence.
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the
approaches the authors take.

Range of Reading and Level of Text Complexity
10. Read and comprehend complex literary and informational texts independently and proficiently.

C. Reading Standards for Literature
Key Ideas and Details

1. Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences
drawn from the text, including determining where the text leaves matters uncertain.
2. Determine two or more themes or central ideas of a text and analyze their development over the course of the text,
including how they interact and build on one another to produce a complex account; provide an objective summary of the
text.
3. Analyze the impact of the author’s choices regarding how to develop and relate elements of a story or drama (e.g.,
where a story is set, how the action is ordered, how the characters are introduced and developed).

Craft and Structure
4. Determine the meaning of words and phrases as they are used in the text, including figurative and connotative
meanings; analyze the impact of specific word choices on meaning and tone, including words with multiple meanings or
language that is particularly fresh, engaging, or beautiful.

5. Analyze how an author’s choices concerning how to structure specific parts of a text (e.g., the choice of where to begin
or end a story, the choice to provide a comedic or tragic resolution) contribute to its overall structure and meaning as
well as its aesthetic impact.
6. Analyze a case in which grasping point of view requires distinguishing what is directly stated in a text from what is
really meant (e.g., satire, sarcasm, irony, or understatement).

Integration of Knowledge and Ideas

7. Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live production of a play or recorded
novel or poetry), evaluating how each version interprets the source text.
9. Demonstrate knowledge of eighteenth‐, nineteenth‐ and early‐twentieth‐century foundational works of American
literature, including how two or more texts from the same period treat similar themes or topics.

Range of Reading and Level of Text Complexity
10. By the end of grade 11, read and comprehend literature, including stories, dramas, and poems, in the grades 11–CCR
text complexity band proficiently, with scaffolding as needed at the high end of the range.

D. Reading Standards for Informational Text
Key Ideas and Details

1. Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences
drawn from the text, including determining where the text leaves matters uncertain.
2. Determine two or more central ideas of a text and analyze their development over the course of the text, including how
they interact and build on one another to provide a complex analysis; provide an objective summary of the text.
3. Analyze a complex set of ideas or sequence of events and explain how specific individuals, ideas, or events interact and
develop over the course of the text.

Craft and Structure

4. Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical
meanings; analyze how an author uses and refines the meaning of a key term or terms over the course of a text.
5. Analyze and evaluate the effectiveness of the structure an author uses in his or her exposition or argument, including
whether the structure makes points clear, convincing, and engaging.
6. Determine an author’s point of view or purpose in a text in which the rhetoric is particularly effective, analyzing how
style and content contribute to the power, persuasiveness, or beauty of the text.

Integration of Knowledge and Ideas
7. Integrate and evaluate multiple sources of information presented in different media or formats (e.g., visually,
quantitatively) as well as in words in order to address a question or solve a problem.
8. Delineate and evaluate the reasoning in seminal U.S. texts, including the application of constitutional principles and use
of legal reasoning (e.g., in U.S. Supreme Court majority opinions and dissents) and the premises, purposes, and arguments
in works of public advocacy (e.g., The Federalist, presidential addresses).
9. Analyze seventeenth‐, eighteenth‐, and nineteenth‐century foundational U.S. documents of historical and literary
significance (including The Declaration of Independence, the Preamble to the Constitution, the Bill of Rights, and
Lincoln’s Second Inaugural Address) for their themes, purposes, and rhetorical features.

Range of Reading and Level of Text Complexity
10. By the end of grade 11, read and comprehend literary nonfiction in the grades 11–CCR text complexity band
proficiently, with scaffolding as needed at the high end of the range.

E. CCR Anchor Standards for Writing
Text Types and Purposes

1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and
sufficient evidence.
2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately
through the effective selection, organization, and analysis of content.

Production and Distribution of Writing
4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose,
and audience.
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

Research to Build and Present Knowledge

7. Conduct short as well as more sustained research projects based on focused questions, demonstrating understanding
of the subject under investigation.
8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each source,
and integrate the information while avoiding plagiarism.
9. Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a
single sitting or a day or two) for a range of tasks, purposes, and audiences.

F. Writing Standards 612
Text Types and Purposes

1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and
sufficient evidence.

a. Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), distinguish the claim(s) from
alternate or opposing claims, and create an organization that logically sequences claim(s), counterclaims, reasons,
and evidence.
b. Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant evidence for each while
pointing out the strengths and limitations of both in a manner that anticipates the audience’s knowledge level,
concerns, values, and possible biases.
c. Use words, phrases, and clauses as well as varied syntax to link the major sections of the text, create cohesion, and
clarify the relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and
counterclaims.
d. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the
discipline in which they are writing.
e. Provide a concluding statement or section that follows from and supports the argument presented.
2. Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and
accurately through the effective selection, organization, and analysis of content.
a. Introduce a topic; organize complex ideas, concepts, and information so that each new element builds on that
which precedes it to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, tables), and
multimedia when useful to aiding comprehension.
b. Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete
details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.
c. Use appropriate and varied transitions and syntax to link the major sections of the text, create cohesion, and
clarify the relationships among complex ideas and concepts.
d. Use precise language, domain‐specific vocabulary, and techniques such as metaphor, simile, and analogy to
manage the complexity of the topic.
e. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the
discipline in which they are writing.
f. Provide a concluding statement or section that follows from and supports the information or explanation
presented (e.g., articulating implications or the significance of the topic).

Production and Distribution of Writing

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose,
and audience.
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing
on addressing what is most significant for a specific purpose and audience
6. Use technology, including the Internet, to produce, publish, and update individual or shared writing products in
response to ongoing feedback, including new arguments or information.

Research to Build and Present Knowledge
7. Conduct short as well as more sustained research projects to answer a question (including a self‐generated question)
or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject,
demonstrating understanding of the subject under investigation.
8. Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively;
assess the strengths and limitations of each source in terms of the task, purpose, and audience; integrate information into
the text selectively to maintain the flow of ideas, avoiding plagiarism and overreliance on any one source and following a
standard format for citation.
9. Draw evidence from literary or informational texts to support analysis, reflection, and research.
a. Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate knowledge of eighteenth‐, nineteenth‐ and
early‐twentieth‐century foundational works of American literature, including how two or more texts from the same
period treat similar themes or topics”).
b. Apply grades 11–12 Reading standards to literary nonfiction (e.g., “Delineate and evaluate the reasoning in
seminal U.S. texts, including the application of constitutional principles and use of legal reasoning [e.g., in U.S.
Supreme Court Case majority opinions and dissents] and the premises, purposes, and arguments in works of public
advocacy [e.g., The Federalist, presidential addresses]”).

Range of Writing
10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a
single sitting or a day or two) for a range of tasks, purposes, and audiences.

G. CCR Anchor Standards for Speaking and Listening
Comprehension and Collaboration

1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building
on others’ ideas and expressing their own clearly and persuasively.
2. Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and
orally.
3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.

Presentation of Knowledge and Ideas
4. Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the
organization, development, and style are appropriate to task, purpose, and audience.
6. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when
indicated or appropriate.

H. Speaking and Listening Standards 612

Comprehension and Collaboration
1. Initiate and participate effectively in a range of collaborative discussions (one‐on‐one, in groups, and teacher‐led) with
diverse partners on grades 11–12 topics, texts, and issues, building on others’ ideas and expressing their own clearly and
persuasively.
a. Come to discussions prepared, having read and researched material under study; explicitly draw on that
preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful,
well‐reasoned exchange of ideas.
b. Work with peers to promote civil, democratic discussions and decision‐making, set clear goals and deadlines, and
establish individual roles as needed.
c. Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a hearing
for a full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote
divergent and creative perspectives.
d. Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made on all sides of an
issue; resolve contradictions when possible; and determine what additional information or research is required to
deepen the investigation or complete the task.
2. Integrate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, orally)
in order to make informed decisions and solve problems, evaluating the credibility and accuracy of each source and
noting any discrepancies among the data.
3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the stance, premises, links
among ideas, word choice, points of emphasis, and tone used.

Presentation of Knowledge and Ideas

4. Present information, findings, and supporting evidence, conveying a clear and distinct perspective, such that listeners
can follow the line of reasoning, alternative or opposing perspectives are addressed, and the organization, development,
substance, and style are appropriate to purpose, audience, and a range of formal and informal tasks.
6. Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when indicated or
appropriate.

I. CCR Anchor Standards for Language
Conventions of Standard English

1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

Knowledge of Language

3. Apply knowledge of language to understand how language functions in different contexts, to make effective choices for
meaning or style, and to comprehend more fully when reading or listening.

Vocabulary Acquisition and Use

4. Determine or clarify the meaning of unknown and multiple‐meaning words and phrases by using context clues,
analyzing meaningful word parts, and consulting general and specialized reference materials, as appropriate.
5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
6. Acquire and use accurately a range of general academic and domain‐specific words and phrases sufficient for reading,
writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering
vocabulary knowledge when considering a word or phrase important to comprehension or expression.

J. Language Standards 612
Conventions of Standard English

1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
a. Apply the understanding that usage is a matter of convention, can change over time, and is sometimes contested.
2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
a. Observe hyphenation conventions.
b. Spell correctly.

Knowledge of Language
3. Apply knowledge of language to understand how language functions in different contexts, to make effective choices for
meaning or style, and to comprehend more fully when reading or listening.
a. Vary syntax for effect, consulting references for guidance as needed; apply an understanding of syntax to the
study of complex texts when reading.

Vocabulary Acquisition and Use

4. Determine or clarify the meaning of unknown and multiple‐meaning words and phrases based on grades 11–12
reading and content, choosing flexibly from a range of strategies.
a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or function in a
sentence) as a clue to the meaning of a word or phrase.
b. Identify and correctly use patterns of word changes that indicate different meanings or parts of speech (e.g.,
conceive, conception, conceivable).
d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning
in context or in a dictionary).
5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
a. Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text.
b. Analyze nuances in the meaning of words with similar denotations.

6. Acquire and use accurately general academic and domain‐specific words and phrases, sufficient for reading, writing,
speaking, and listening at the college and career readiness level; demonstrate independence in gathering vocabulary
knowledge when considering a word or phrase important to comprehension or expression.

II. Sample Lesson Plan
A. Common Core State Standards
1. CCR Anchor Standards for Reading
Key Ideas and Details

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual
evidence when writing or speaking to support conclusions drawn from the text.
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details
and ideas.
3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and
figurative meanings, and analyze how specific word choices shape meaning or tone.
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a
section, chapter, scene, or stanza) relate to each other and the whole.
6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as
the relevance and sufficiency of the evidence.
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the
approaches the authors take.

Range of Reading and Level of Text Complexity

10. Read and comprehend complex literary and informational texts independently and proficiently.

2. Reading Standards for Informational Text 612
Key Ideas and Details

1. Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences
drawn from the text, including determining where the text leaves matters uncertain.
2. Determine two or more central ideas of a text and analyze their development over the course of the text,
including how they interact and build on one another to provide a complex analysis; provide an objective summary
of the text.
3. Analyze a complex set of ideas or sequence of events and explain how specific individuals, ideas, or events
interact and develop over the course of the text.

Craft and Structure
4. Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and
technical meanings; analyze how an author uses and refines the meaning of a key term or terms over the course of a
text.
5. Analyze and evaluate the effectiveness of the structure an author uses in his or her exposition or argument,
including whether the structure makes points clear, convincing, and engaging.
6. Determine an author’s point of view or purpose in a text in which the rhetoric is particularly effective, analyzing
how style and content contribute to the power, persuasiveness, or beauty of the text.

Integration of Knowledge and Ideas

8. Delineate and evaluate the reasoning in seminal U.S. texts, including the application of constitutional principles
and use of legal reasoning (e.g., in U.S. Supreme Court majority opinions and dissents) and the premises, purposes,
and arguments in works of public advocacy (e.g., The Federalist, presidential addresses).
9. Analyze seventeenth‐, eighteenth‐, and nineteenth‐century foundational U.S. documents of historical and literary
significance (including The Declaration of Independence, the Preamble to the Constitution, the Bill of Rights, and
Lincoln’s Second Inaugural Address) for their themes, purposes, and rhetorical features.

Range of Reading and Level of Text Complexity
10. By the end of grade 11, read and comprehend literary nonfiction in the grades 11–CCR text complexity band
proficiently, with scaffolding as needed at the high end of the range.

3. CCR Anchor Standards for Writing
Text Types and Purposes
2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and
accurately through the effective selection, organization, and analysis of content.

Production and Distribution of Writing
4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task,
purpose, and audience.

Range of Writing
10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames
(a single sitting or a day or two) for a range of tasks, purposes, and audiences.

4. Writing Standards 612

Text Types and Purposes
2. Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and
accurately through the effective selection, organization, and analysis of content.
b. Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions,
concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of
the topic.
e. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the
discipline in which they are writing.
f. Provide a concluding statement or section that follows from and supports the information or explanation
presented (e.g., articulating implications or the significance of the topic).

Production and Distribution of Writing
4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task,
purpose, and audience.

Range of Writing

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames
(a single sitting or a day or two) for a range of tasks, purposes, and audiences.

5. CCR Anchor Standards for Speaking and Listening
Comprehension and Collaboration

1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners,
building on others’ ideas and expressing their own clearly and persuasively.
3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.

Presentation of Knowledge and Ideas
4. Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the
organization, development, and style are appropriate to task, purpose, and audience.
6. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when
indicated or appropriate.

6. Speaking and Listening Standards 612
Comprehension and Collaboration

1. Initiate and participate effectively in a range of collaborative discussions (one‐on‐one, in groups, and teacher‐led)
with diverse partners on grades 11–12 topics, texts, and issues, building on others’ ideas and expressing their own
clearly and persuasively.
b. Work with peers to promote civil, democratic discussions and decision‐making, set clear goals and
deadlines, and establish individual roles as needed.
c. Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a
hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; and
promote divergent and creative perspectives.
d. Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made on all sides
of an issue; resolve contradictions when possible; and determine what additional information or research is
required to deepen the investigation or complete the task.
3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the stance, premises,
links among ideas, word choice, points of emphasis, and tone used.

Presentation of Knowledge and Ideas
4. Present information, findings, and supporting evidence, conveying a clear and distinct perspective, such that
listeners can follow the line of reasoning, alternative or opposing perspectives are addressed, and the organization,
development, substance, and style are appropriate to purpose, audience, and a range of formal and informal tasks.
6. Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when indicated or
appropriate.

7. CCR Anchor Standards for Language
Conventions of Standard English

1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when
writing.

Knowledge of Language
3. Apply knowledge of language to understand how language functions in different contexts, to make effective
choices for meaning or style, and to comprehend more fully when reading or listening.

Vocabulary Acquisition and Use

4. Determine or clarify the meaning of unknown and multiple‐meaning words and phrases by using context clues,
analyzing meaningful word parts, and consulting general and specialized reference materials, as appropriate.
5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
6. Acquire and use accurately a range of general academic and domain‐specific words and phrases sufficient for
reading, writing, speaking, and listening at the college and career readiness level; demonstrate independence in
gathering vocabulary knowledge when considering a word or phrase important to comprehension or expression.

8. Language Standards 612
Conventions of Standard English

1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when
writing.
a. Observe hyphenation conventions.
b. Spell correctly.

Knowledge of Language
3. Apply knowledge of language to understand how language functions in different contexts, to make effective
choices for meaning or style, and to comprehend more fully when reading or listening.
a. Vary syntax for effect, consulting references for guidance as needed; apply an understanding of syntax to the
study of complex texts when reading.

Vocabulary Acquisition and Use
4. Determine or clarify the meaning of unknown and multiple‐meaning words and phrases based on grades 11–12
reading and content, choosing flexibly from a range of strategies.
a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or function in a
sentence) as a clue to the meaning of a word or phrase.
b. Identify and correctly use patterns of word changes that indicate different meanings or parts of speech (e.g.,
conceive, conception, conceivable).
5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
a. Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text.
b. Analyze nuances in the meaning of words with similar denotations.
6. Acquire and use accurately general academic and domain‐specific words and phrases, sufficient for reading,
writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering
vocabulary knowledge when considering a word or phrase important to comprehension or expression.

B. Lesson Plan
1. Aim: Students will complete a rhetorical analysis of The Declaration of
Independence, paying particular attention to audience, and the influence of its
rhetoric on eighteenth and nineteenth century debate of issues of prejudice
and inequality in the United States.
2. Procedures:
a. Do Now/ Motivation: (answer in your notebook) What does the
phrase “All men are created equal” mean to you? Do you agree or
disagree with this statement. To what extent has this statement been
true or untrue throughout the history of the United States?
b. Students read the first two paragraphs of The Declaration of
Independence silently while notating (or creating a dialectical
notebook).
c. Read the first two paragraphs of The Declaration of Independence
aloud. Discuss initial impressions.
d. Introduce SOAPS technique using PowerPoint presentation.
e. Split students into small groups. Groups should each complete the
following:
i. Analyze the Declaration using SOAPS.
ii. Discuss the style of the Declaration. What does the language
tell us about the speaker and tone?
iii. What questions do you have?
f. Groups present their findings to the class
g. Discuss the intended audience in detail
h. Define the style and tone of the Declaration. What aspects of the
diction and syntax contribute to the style and tone of the piece?
i. Jefferson cites “truths” and “rights.” In your groups make a list of
each.
i. Students should list these on the board.
ii. Are these truths “self evident?” Are these rights indeed
“unalienable?”

j. Groups should read and consider Jefferson’s list of “facts.”
k. Identify appeals to ethos, logos, and pathos
i. Discuss these with the class.
l. Groups should compare the final draft with the earlier version. Each
group should construct and support a thesis indicating the difference
between the two drafts and the rhetorical reasons behind these
changes.
m. Summary/ Conclusion: To what extent is this document relevant
today?
n. Extension: Students complete the 12 multiple choice questions on the
Declaration. Review these as a class.
o. Homework: Read Elizabeth Cady Stanton’s Declaration of Sentiments
and Resolutions. Write a paragraph in which you, after applying the
SOAPS technique, detail the similarities and differences between this
work and Jefferson’s Declaration of Independence.
3. Assessment: Class discussion and participation, student notes, group
presentations, homework
4. Resources: SOAPS PowerPoint, copies of both drafts of the Declaration of
Independence, copies of multiple choice questions, copies of Elizabeth Cady
Stanton’s Declaration of Sentiments and Resolutions.
III. Supplementary Materials
A. Literature
a. Declaration of Independence by Thomas Jefferson, 1776
b. Declaration of Independence (rough draft) by Thomas Jefferson, 1776
c. “Declaration of Sentiments and Resolutions” by Elizabeth Cady Stanton, 1848
B. Lesson handouts/ worksheets/ presentations
a. SOAPS Power Point
b. Multiple Choice questions on the Declaration of Independence

IN CONGRESS, JULY 4, 1776
The unanimous Declaration of the thirteen united States of America
When in the Course of human events it becomes necessary for one people to dissolve the
political bands which have connected them with another and to assume among the powers of the
earth, the separate and equal station to which the Laws of Nature and of Nature's God entitle
them, a decent respect to the opinions of mankind requires that they should declare the causes
which impel them to the separation.
We hold these truths to be self-evident, that all men are created equal, that they are endowed by
their Creator with certain unalienable Rights, that among these are Life, Liberty and the pursuit
of Happiness. — That to secure these rights, Governments are instituted among Men, deriving
their just powers from the consent of the governed, — That whenever any Form of Government
becomes destructive of these ends, it is the Right of the People to alter or to abolish it, and to
institute new Government, laying its foundation on such principles and organizing its powers in
such form, as to them shall seem most likely to effect their Safety and Happiness. Prudence,
indeed, will dictate that Governments long established should not be changed for light and
transient causes; and accordingly all experience hath shewn that mankind are more disposed to
suffer, while evils are sufferable than to right themselves by abolishing the forms to which they
are accustomed. But when a long train of abuses and usurpations, pursuing invariably the same
Object evinces a design to reduce them under absolute Despotism, it is their right, it is their duty,
to throw off such Government, and to provide new Guards for their future security. — Such has
been the patient sufferance of these Colonies; and such is now the necessity which constrains
them to alter their former Systems of Government. The history of the present King of Great
Britain is a history of repeated injuries and usurpations, all having in direct object the
establishment of an absolute Tyranny over these States. To prove this, let Facts be submitted to a
candid world.
He has refused his Assent to Laws, the most wholesome and necessary for the public good.
He has forbidden his Governors to pass Laws of immediate and pressing importance, unless
suspended in their operation till his Assent should be obtained; and when so suspended, he has
utterly neglected to attend to them.
He has refused to pass other Laws for the accommodation of large districts of people, unless
those people would relinquish the right of Representation in the Legislature, a right inestimable
to them and formidable to tyrants only.
He has called together legislative bodies at places unusual, uncomfortable, and distant from the
depository of their Public Records, for the sole purpose of fatiguing them into compliance with
his measures.
He has dissolved Representative Houses repeatedly, for opposing with manly firmness his
invasions on the rights of the people.

He has refused for a long time, after such dissolutions, to cause others to be elected, whereby the
Legislative Powers, incapable of Annihilation, have returned to the People at large for their
exercise; the State remaining in the mean time exposed to all the dangers of invasion from
without, and convulsions within.
He has endeavoured to prevent the population of these States; for that purpose obstructing the
Laws for Naturalization of Foreigners; refusing to pass others to encourage their migrations
hither, and raising the conditions of new Appropriations of Lands.
He has obstructed the Administration of Justice by refusing his Assent to Laws for establishing
Judiciary Powers.
He has made Judges dependent on his Will alone for the tenure of their offices, and the amount
and payment of their salaries.
He has erected a multitude of New Offices, and sent hither swarms of Officers to harass our
people and eat out their substance.
He has kept among us, in times of peace, Standing Armies without the Consent of our
legislatures.
He has affected to render the Military independent of and superior to the Civil Power.
He has combined with others to subject us to a jurisdiction foreign to our constitution, and
unacknowledged by our laws; giving his Assent to their Acts of pretended Legislation:
For quartering large bodies of armed troops among us:
For protecting them, by a mock Trial from punishment for any Murders which they should
commit on the Inhabitants of these States:
For cutting off our Trade with all parts of the world:
For imposing Taxes on us without our Consent:
For depriving us in many cases, of the benefit of Trial by Jury:
For transporting us beyond Seas to be tried for pretended offences:
For abolishing the free System of English Laws in a neighbouring Province, establishing therein
an Arbitrary government, and enlarging its Boundaries so as to render it at once an example and
fit instrument for introducing the same absolute rule into these Colonies
For taking away our Charters, abolishing our most valuable Laws and altering fundamentally the
Forms of our Governments:

For suspending our own Legislatures, and declaring themselves invested with power to legislate
for us in all cases whatsoever.
He has abdicated Government here, by declaring us out of his Protection and waging War against
us.
He has plundered our seas, ravaged our coasts, burnt our towns, and destroyed the lives of our
people.
He is at this time transporting large Armies of foreign Mercenaries to compleat the works of
death, desolation, and tyranny, already begun with circumstances of Cruelty & Perfidy scarcely
paralleled in the most barbarous ages, and totally unworthy the Head of a civilized nation.
He has constrained our fellow Citizens taken Captive on the high Seas to bear Arms against their
Country, to become the executioners of their friends and Brethren, or to fall themselves by their
Hands.
He has excited domestic insurrections amongst us, and has endeavoured to bring on the
inhabitants of our frontiers, the merciless Indian Savages whose known rule of warfare, is an
undistinguished destruction of all ages, sexes and conditions.
In every stage of these Oppressions We have Petitioned for Redress in the most humble terms:
Our repeated Petitions have been answered only by repeated injury. A Prince, whose character is
thus marked by every act which may define a Tyrant, is unfit to be the ruler of a free people.
Nor have We been wanting in attentions to our British brethren. We have warned them from time
to time of attempts by their legislature to extend an unwarrantable jurisdiction over us. We have
reminded them of the circumstances of our emigration and settlement here. We have appealed to
their native justice and magnanimity, and we have conjured them by the ties of our common
kindred to disavow these usurpations, which would inevitably interrupt our connections and
correspondence. They too have been deaf to the voice of justice and of consanguinity. We must,
therefore, acquiesce in the necessity, which denounces our Separation, and hold them, as we hold
the rest of mankind, Enemies in War, in Peace Friends.
We, therefore, the Representatives of the united States of America, in General Congress,
Assembled, appealing to the Supreme Judge of the world for the rectitude of our intentions, do,
in the Name, and by Authority of the good People of these Colonies, solemnly publish and
declare, That these united Colonies are, and of Right ought to be Free and Independent States,
that they are Absolved from all Allegiance to the British Crown, and that all political connection
between them and the State of Great Britain, is and ought to be totally dissolved; and that as Free
and Independent States, they have full Power to levy War, conclude Peace, contract Alliances,
establish Commerce, and to do all other Acts and Things which Independent States may of right
do. — And for the support of this Declaration, with a firm reliance on the protection of Divine
Providence, we mutually pledge to each other our Lives, our Fortunes, and our sacred Honor.

Jefferson’s “original
Rough draught” of the Declaration
of Independence
EDITORIAL NOTE (2004)

This text of the Declaration of Independence is from The Papers of Thomas Jefferson, Volume
1: 1760-1776 (Princeton University Press, 1950), 423-8. Although at some point Jefferson
labeled this manuscript as the “original Rough draught,” it was not his first drafting of language
for the Declaration. Portions of what Julian P. Boyd, the founding editor of the Papers and a
student of the writing of the Declaration, called Jefferson’s “composition draft” have survived.
What Jefferson came to call his “original Rough draught” was, Boyd surmised, a fair copy made
from the earlier drafts. It has considerable significance, however, as the earliest complete version
of the Declaration in Jefferson’s hand. It did take on some characteristics of a draft, Jefferson
making several emendations to it (including alterations he ascribed to John Adams and
Benjamin Franklin, who along with Jefferson, Roger Sherman, and Robert R. Livingston made
up the committee charged by the Continental Congress with the drafting of a declaration). In
editing the “Rough draught” for publication, Boyd endeavored to recover the text of Jefferson’s
fair copy—that is, Jefferson’s original full text before any collaborative revision. To that end,
this rendition of the text does not take account of alterations to the manuscript that represented,
in Boyd’s estimation, changes to the fair copy. In Volume 1 of the Papers, the “original Rough
draught” is the third of a set of documents related to the Declaration. The other documents in
the group are: two parts of the composition draft (pp. 417-23, referred to in the annotation
below as Document I and Document II); a version showing changes made by the committee and
by Congress (called Document IV, noted on p. 429 of the volume and incorporated in a set of
Jefferson’s notes on pp. 315-19); and the Declaration as adopted by Congress (Document V, pp.
429-33). Boyd’s Editorial Note on the drafting of the Declaration is on pp. 413-17. There, and
in the annotation to the “Rough draught” below, he cited John H. Hazelton, The Declaration of
Independence: Its History (New York, 1906) and Carl Becker, The Declaration of Independence.
A Study in the History of Political Ideas (New York, 1922 and 1942). He also cited his own
work, Julian P. Boyd, The Declaration of Independence: The Evolution of the Text (Princeton,
1945), which illustrated the “original Rough draught” along with other manuscript versions of
the Declaration and is available in a revised edition edited by Gerard W. Gawalt (Hanover,
N.H., 1999).

1
A Declaration of the Representatives of the UNITED STATES OF AMERICA, in
General Congress assembled.

When in the course of human events it becomes necessary for a people to
advance from that subordination in which they have hitherto remained, & to
assume among the powers of the earth the equal & independant station to which
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the laws of nature & of nature’s god entitle them, a decent respect to the
opinions of mankind requires that they should declare the causes which impel
them to the change.
2
We hold these truths to be sacred & undeniable; that all men are created
equal & independant, that from that equal creation they derive rights3 inherent
& inalienable, among which are the preservation of life, & liberty, & the pursuit
of happiness; that to secure these ends, governments are instituted among men,
deriving their just powers from the consent of the governed; that whenever any
form of government shall become destructive of these ends, it is the right of the
people to alter or to abolish it, & to institute new government, laying it’s
foundation on such principles & organising it’s powers in such form, as to them
shall seem most likely to effect their safety & happiness. prudence indeed will
dictate that governments long established should not be changed for light &
transient causes: and accordingly all experience hath shewn that mankind are
more disposed to suffer while evils are sufferable, than to right themselves by
abolishing the forms to which they are accustomed. but when a long train of
abuses & usurpations, begun at a distinguished period, & pursuing invariably
4
5
the same object, evinces a design to subject them to arbitrary power it is their
right, it is their duty, to throw off such government & to provide new guards for
their future security. such has been the patient sufferance of these colonies; &
such is now the necessity which constrains them to expunge their former
systems of government. the history of his present majesty, is a history of
unremitting injuries and usurpations, among which no one fact stands single or
solitary to contradict the uniform tenor of the rest, all of which have in direct
object the establishment of an absolute tyranny over these states. to prove this,
let facts be submitted to a candid world, for the truth of which we pledge a faith
yet unsullied by falsehood.

he has refused his assent to laws the most wholesome and necessary for the
public good:
he has forbidden his governors to pass laws of immediate & pressing
importance, unless suspended in their operation till his assent should be
obtained; and when so suspended, he has neglected utterly to attend to them.
he has refused to pass other laws for the accomodation of large districts of
6
people unless those people would relinquish the right of representation, a
7
right inestimable to them, & formidable to tyrants alone:
he has dissolved Representative houses repeatedly & continually, for opposing
with manly firmness his invasions on the rights of the people:
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he has refused8 for a long space of time9 to cause others to be elected, whereby
the legislative powers, incapable of annihilation, have returned to the people
at large for their exercise, the state remaining in the mean time exposed to all
the dangers of invasion from without, & convulsions within:
he has endeavored to prevent the population of these states; for that purpose
obstructing the laws for naturalization of foreigners; refusing to pass others
to encourage their migrations hither; & raising the conditions of new
appropriations of lands:
he has suffered the administration of justice totally to cease in some of these
colonies, refusing his assent to laws for establishing judiciary powers:
he has made our judges dependant on his will alone, for the tenure of their
offices, and amount of their salaries:
he has erected a multitude of new offices by a self-assumed power, & sent hither
swarms of officers to harrass our people & eat out their substance:
he has kept among us in times of peace standing armies & ships of war:
he has affected to render the military, independant of & superior to the civil
power:
he has combined with others to subject us to a jurisdiction foreign to our
constitutions and unacknoleged by our laws; giving his assent to their
pretended acts of legislation, for quartering large bodies of armed troops
among us;
for protecting them by a mock-trial from punishment for any murders they
should commit on the inhabitants of these states;
for cutting off our trade with all parts of the world;
for imposing taxes on us without our consent;
for depriving us of the benefits of trial by jury;
for transporting us beyond seas to be tried for pretended offences:
for taking away our charters, & altering fundamentally the forms of our
governments;
for suspending our own legislatures & declaring themselves invested with
power to legislate for us in all cases whatsoever:
he has abdicated government here, withdrawing his governors, & declaring us
out of his allegiance & protection:
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he has plundered our seas, ravaged our coasts, burnt our towns & destroyed the
lives of our people:
he is at this time transporting large armies of foreign mercenaries to compleat
the works of death, desolation & tyranny, already begun with circumstances
of cruelty & perfidy unworthy the head of a civilized nation:
he has endeavored to bring on the inhabitants of our frontiers the merciless
Indian savages, whose known rule of warfare is an undistinguished
destruction of all ages, sexes, & conditions of existence:
he has incited treasonable insurrections in our fellow-subjects,
allurements of forfeiture & confiscation of our property:

10

with the

he has waged cruel war against human nature itself, violating it’s most sacred
rights of life & liberty in the persons of a distant people who never offended
him, captivating & carrying them into slavery in another hemisphere, or to
incur miserable death in their transportation thither. this piratical warfare,
the opprobrium of infidel powers, is the warfare of the CHRISTIAN king of
Great Britain. determined to keep open a market where MEN should be
bought & sold, he has prostituted his negative for suppressing every
11
legislative attempt to prohibit or to restrain this execrable commerce: and
that this assemblage of horrors might want no fact of distinguished die, he is
now exciting those very people to rise in arms among us, and to purchase
that liberty of which he has deprived them, by murdering the people upon
whom he also obtruded them; thus paying off former crimes committed
against the liberties of one people, with crimes which he urges them to
commit against the lives of another.
in every stage of these oppressions we have petitioned for redress in the most
humble terms; our repeated petitions have been answered by repeated injury. a
prince whose character is thus marked by every act which may define a tyrant,
is unfit to be the ruler of a people who mean to be free. future ages will scarce
believe that the hardiness of one man, adventured within the short compass of
12
12 years only, on so many acts of tyranny without a mask, over a people
fostered & fixed in principles of liberty.
Nor have we been wanting in attentions to our British brethren. we have
warned them from time to time of attempts by their legislature to extend a
jurisdiction over these our states. we have reminded them of the circumstances
of our emigration & settlement here, no one of which could warrant so strange a
pretension: that these were effected at the expence of our own blood & treasure,
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unassisted by the wealth or the strength of Great Britain: that in constituting
indeed our several forms of government, we had adopted one common king,
thereby laying a foundation for perpetual league & amity with them: but that
submission to their parliament was no part of our constitution, nor ever in idea,
if history may be credited: and we appealed to their native justice &
magnanimity, as well as to the ties of our common kindred to disavow these
usurpations which were likely to interrupt our correspondence & connection.
they too have been deaf to the voice of justice & of consanguinity, & when
occasions have been given them, by the regular course of their laws, of removing
from their councils the disturbers of our harmony, they have by their free
election re-established them in power. at this very time too they are permitting
their chief magistrate to send over not only soldiers of our common blood, but
Scotch & foreign mercenaries to invade & deluge us in blood. these facts have
given the last stab to agonizing affection, and manly spirit bids us to renounce
for ever these unfeeling brethren. we must endeavor to forget our former love
for them, and to hold them as we hold the rest of mankind, enemies in war, in
peace friends. we might have been a free & a great people together; but a
communication of grandeur & of freedom it seems is below their dignity. be it
13
so, since they will have it: the road to glory & happiness is open to us too; we
will climb it in a separate state,14 and acquiesce in the necessity which
15
16
pronounces our everlasting Adieu!
We therefore the representatives of the United States of America in General
Congress assembled do, in the name & by authority of the good people of these
states, reject and renounce all allegiance & subjection to the kings of Great
Britain & all others who may hereafter claim by, through, or under them; we
utterly dissolve & break off all political connection which may have heretofore
subsisted between us & the people or parliament of Great Britain; and finally
we do assert and declare these colonies to be free and independant states, and
that as free & independant states they shall hereafter have power to levy war,
conclude peace, contract alliances, establish commerce, & to do all other acts and
things which independant states may of right do. And for the support of this
declaration we mutually pledge to each other our lives, our fortunes, & our
sacred honour.

Dft (DLC). Endorsed by TJ, late in life, “Independance. Declaration of
original Rough draught.”
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The text here presented approximates its state at the time TJ transcribed it from the
manuscript of which the Fragment was a part (Document II; Boyd, Declaration of Independence,
1945, p. 18-22) and before John Adams took off the copy in his own handwriting (MS in
Adams Manuscript Trust, Boston; facsimile in Boyd, pl. IV). The “Rough draught” includes
changes made in the text in the various stages of its evolution—changes made by TJ himself, by
Adams and Franklin, who were consulted separately, by the Committee or by Congress. The
separation of the alterations made in these various stages has been traced in Hazelton, p. 30642; Becker, ch. IV; and Boyd, p. 28-38. TJ’s indication of the changes made during the
progress of the text at its various stages may be seen in Document IV in the present sequence of
texts (printed above with TJ’s Notes of Proceedings in the Continental Congress, 7 June to 1
Aug. 1776). The alterations made in the text as here presented, with the possible exception of
that indicated in note 9, were probably made by TJ in the course of making the “Rough
draught”; this was certainly true of those indicated in notes 13-16.
1

TJ first wrote “of” and then changed it to “by.”

2

The phrase “sacred & undeniable” was changed to “self-evident” before Adams made his
copy. This change has been attributed to Franklin, but the opinion rests on no conclusive
evidence, and there seems to be even stronger evidence that the change was made by TJ or at
least that it is in his handwriting (Boyd, Declaration of Independence, 1945, p. 22-3).
3

The word “in” was deleted before “rights”; TJ may have started to write “inherent.”

4

The word “subject” was changed to “reduce”; this, however, was not an interlineation but
was a correction made on the same line, a clear evidence that the alteration was made at the time
TJ wrote out the “Rough draught.”
5

The phrase “to arbitrary power” was changed, in a sequence of two alterations, to “under
absolute Despotism,” the first alteration being made by TJ so that, when Adams made his copy,
the phrase read “under absolute power.” Franklin made the second change, substituting
“Despotism” for “power.”
6

The phrase “in the legislature” was interlined after the word “representation”; this change
was probably made in the course of copying the “Rough draught,” for “in the legislature” occurs
at the same point in Document I.
7

The word “alone” was changed to read “only.” This change, like that indicated in notes 1,
10, and 12, was made by expunging or erasing one word while the ink was still wet and
overwriting the substituted word; thus all three of these changes were probably made by TJ in
the course of copying the “Rough draught.”
8

The phrase “he has dissolved” was struck out at the beginning of this line; it is obvious that
TJ had started to repeat the preceding sentence—a clear evidence that he was copying from an
earlier draft (Boyd, Declaration of Independence, 1945, p. 26).
9

Here an alteration was made by John Adams. After Adams had interlined, with a caret, the
words “after such Dissolutions” and had transcribed the document as it stood with these
alterations, TJ then crossed out the words “space of time” and prefixed “time” to Adams’
interlineation.
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10

TJ originally wrote “fellow-subjects,” copying the term from the corresponding passage in
the first page of the First Draft of the Virginia Constitution; then, while the ink was still wet on
the “Rough draught” he expunged or erased “subjects” and wrote “citizens” over it. The fact
that he made the same change in Document I is evidence that he was using that document as the
composition text for this part of the Declaration.
11

The words “determined to keep open a market where MEN should be bought & sold”
were bracketed in the “Rough draught” and then interlined at the point indicated; Adams
copied the clause at the same point. TJ subsequently deleted the brackets, crossed out the
interlined repetition of the words after “commerce,” and thus restored the original reading.
While, therefore, the text at this point does not reflect its state at the time the Adams copy was
written, it does give the text in the order in which TJ first copied it in the “Rough draught.”
Congress, of course, struck out the entire passage.
12

TJ first wrote the figure “12” and then, as in the changes indicated in notes 1, 7, and 10,
wrote the word “twelve” over it, the correction being made in the course of copying.
13

TJ deleted “glory &” before, and interlined “& to glory” after “happiness”; this alteration
was made in the course of copying, since the same change was made in Document II.
14

TJ changed “in a separate state” to “separately” in the “Rough draught”; then altered both
that and the passage in Document II to read “apart from them”; this was the form which Adams
copied. Thus we are able to follow TJ here in turning to two alternative readings in the “Rough
draught” before going back to the text of Document II to record the one that finally satisfied
him.
15

This word was changed to “denounces” in both the “Rough draught” and in Document
the Adams copy reads “denounces.”

II;

16

II,

TJ struck out “everlasting Adieu” in both the “Rough draught” and the text of Document
and substituted “eternal separation,” which is the reading of the Adams copy.
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Declaration of Sentiments and Resolutions
Elizabeth Cady Stanton
Women's Rights Conventions
Seneca Falls, New York
July 19-20, 1848
Sentiments
When, in the course of human events, it becomes necessary for one portion of the family of man
to assume among the people of the earth a position different from that which they have hitherto
occupied, but one to which the laws of nature and of nature's God entitle them, a decent respect
to the opinions of mankind requires that they should declare the causes that impel them to such a
course.
We hold these truths to be self-evident: that all men and women are created equal; that they are
endowed by their Creator with certain inalienable rights; that among these are life, liberty, and
the pursuit of happiness; that to secure these rights governments are instituted, deriving their just
powers from the consent of the governed. Whenever any form of government becomes
destructive of these ends, it is the right of those who suffer from it to refuse allegiance to it, and
to insist upon the institution of a new government, laying its foundation on such principles, and
organizing its powers in such form, as to them shall seem most likely to effect their safety and
happiness.
Prudence, indeed, will dictate that governments long established should not be changed for light
and transient causes; and, accordingly, all experience has shown that mankind are more disposed
to suffer, while evils are sufferable, than to right themselves by abolishing the forms to which
they were accustomed.
But when a long train of abuses and usurpations, pursuing invariably the same object, evinces a
design to reduce them under absolute despotism, it is their duty to throw off such government
and to provide new guards for their future security. Such has been the patient sufferance of the
women under this government, and such is now the necessity which constrains them to demand
the equal station to which they are entitled.
The history of mankind is a history of repeated injuries and usurpations on the part of man
toward woman, having in direct object the establishment of an absolute tyranny over her. To
prove this, let facts be submitted to a candid world.
He has never permitted her to exercise her inalienable right to the elective franchise.
He has compelled her to submit to law in the formation of which she had no voice.
He has withheld from her rights which are given to the most ignorant and degraded men, both
natives and foreigners.

Having deprived her of this first right as a citizen, the elective franchise, thereby leaving her
without representation in the halls of legislation, he has oppressed her on all sides.
He has made her, if married, in the eye of the law, civilly dead.
He has taken from her all right in property, even to the wages she earns.
He has made her morally, an irresponsible being, as she can commit many crimes with impunity,
provided they be done in the presence of her husband. In the covenant of marriage, she is
compelled to promise obedience to her husband, he becoming, to all intents and purposes, her
master—the law giving him power to deprive her of her liberty and to administer chastisement.
He has so framed the laws of divorce, as to what shall be the proper causes and, in case of
separation, to whom the guardianship of the children shall be given, as to be wholly regardless of
the happiness of the women—the law, in all cases, going upon a false supposition of the
supremacy of man and giving all power into his hands.
After depriving her of all rights as a married woman, if single and the owner of property, he has
taxed her to support a government which recognizes her only when her property can be made
profitable to it.
He has monopolized nearly all the profitable employments, and from those she is permitted to
follow, she receives but a scanty remuneration. He closes against her all the avenues to wealth
and distinction which he considers most honorable to himself. As a teacher of theology,
medicine, or law, she is not known.
He has denied her the facilities for obtaining a thorough education, all colleges being closed
against her.
He allows her in church, as well as state, but a subordinate position, claiming apostolic authority
for her exclusion from the ministry, and, with some exceptions, from any public participation in
the affairs of the church.
He has created a false public sentiment by giving to the world a different code of morals for men
and women, by which moral delinquencies which exclude women from society are not only
tolerated but deemed of little account in man.
He has usurped the prerogative of Jehovah himself, claiming it as his right to assign for her a
sphere of action, when that belongs to her conscience and to her God.
He has endeavored, in every way that he could, to destroy her confidence in her own powers, to
lessen her self-respect, and to make her willing to lead a dependent and abject life.
Now, in view of this entire disfranchisement of one-half the people of this country, their social
and religious degradation, in view of the unjust laws above mentioned, and because women do
feel themselves aggrieved, oppressed, and fraudulently deprived of their most sacred rights, we

insist that they have immediate admission to all the rights and privileges which belong to them as
citizens of the United States.
In entering upon the great work before us, we anticipate no small amount of misconception,
misrepresentation, and ridicule; but we shall use every instrumentality within our power to effect
our object. We shall employ agents, circulate tracts, petition the state and national legislatures,
and endeavor to enlist the pulpit and the press in our behalf. We hope this Convention will be
followed by a series of conventions embracing every part of the country.
Resolutions
Whereas, the great precept of nature is conceded to be that "man shall pursue his own true and
substantial happiness." Blackstone in his Commentaries remarks that this law of nature, being
coeval with mankind and dictated by God himself, is, of course, superior in obligation to any
other. It is binding over all the globe, in all countries and at all times; no human laws are of any
validity if contrary to this, and such of them as are valid derive all their force, and all their
validity, and all their authority, mediately and immediately, from this original; therefore,
Resolved, That such laws as conflict, in any way, with the true and substantial happiness of
woman, are contrary to the great precept of nature and of no validity, for this is superior in
obligation to any other.
Resolved, that all laws which prevent woman from occupying such a station in society as her
conscience shall dictate, or which place her in a position inferior to that of man, are contrary to
the great precept of nature and therefore of no force or authority.
Resolved, that woman is man's equal, was intended to be so by the Creator, and the highest good
of the race demands that she should be recognized as such.
Resolved, that the women of this country ought to be enlightened in regard to the laws under
which they live, that they may no longer publish their degradation by declaring themselves
satisfied with their present position, nor their ignorance, by asserting that they have all the rights
they want.
Resolved, that inasmuch as man, while claiming for himself intellectual superiority, does accord
to woman moral superiority, it is preeminently his duty to encourage her to speak and teach, as
she has an opportunity, in all religious assemblies.
Resolved, that the same amount of virtue, delicacy, and refinement of behavior that is required of
woman in the social state also be required of man, and the same transgressions should be visited
with equal severity on both man and woman.
Resolved, that the objection of indelicacy and impropriety, which is so often brought against
woman when she addresses a public audience, comes with a very ill grace from those who
encourage, by their attendance, her appearance on the stage, in the concert, or in feats of the
circus.

Resolved, that woman has too long rested satisfied in the circumscribed limits which corrupt
customs and a perverted application of the Scriptures have marked out for her, and that it is time
she should move in the enlarged sphere which her great Creator has assigned her.
Resolved, that it is the duty of the women of this country to secure to themselves their sacred
right to the elective franchise.
Resolved, that the equality of human rights results necessarily from the fact of the identity of the
race in capabilities and responsibilities.
Resolved, that the speedy success of our cause depends upon the zealous and untiring efforts of
both men and women for the overthrow of the monopoly of the pulpit, and for the securing to
woman an equal participation with men in the various trades, professions, and commerce.
Resolved, therefore, that, being invested by the Creator with the same capabilities and same
consciousness of responsibility for their exercise, it is demonstrably the right and duty of woman,
equally with man, to promote every righteous cause by every righteous means; and especially in
regard to the great subjects of morals and religion, it is self-evidently her right to participate with
her brother in teaching them, both in private and in public, by writing and by speaking, by any
instrumentalities proper to be used, and in any assemblies proper to be held; and this being a selfevident truth growing out of the divinely implanted principles of human nature, any custom or
authority adverse to it, whether modern or wearing the hoary sanction of antiquity, is to be
regarded as a self-evident falsehood, and at war with mankind.

We’ve discussed various
methods of discussing
rhetoric, today we will learn
a “new” technique.

S.O.A.P.S.

Speaker

English 11AP

Context
&
Purpose
Audience

What is “S.O.A.P.S.”?
• An acronym for a
technique you can use to
analyze texts.
• A foundation of
concrete information on
which you can build a
more in-depth analysis.

Subject
•The general
topic, content,
and ideas.

Subject

What is “S.O.A.P.S.”?
Subject
Occasion
Audience
Purpose
Speaker

Occasion
•The time and
place.

1

Audience
•The individual
or group the
piece is
directed
towards.

Speaker
•The identity of
the voice within
the text.

Purpose
•The reason for
the text.

S.O.A.P.S.
• S.O.A.P.S. can help you understand the rhetorical
situation of a specific text:
• How the interaction among:
– Speaker/ Writer
– Reader/ Audience, and
– Subject
Determine the form the text will take.

2

English 11AP
I. Unit Overview
A. Unit Description
As a supplement to our unit on The Bluest Eye, the AP Language & Composition
students will encounter, analyze, and formulate arguments related to Matthew
Zimmerman’s photo “Marilyn Monroe,” C.E. Gomes’ photo “Swahili Woman,” Marge
Piercy’s poem “Barbie Doll,” and Alex Kucznski’s essay “What is Beautiful?” from
Beauty Junkies (2006). The multitude of “texts” the student will engage with range
from fiction to nonfiction across a variety of mediums. This unit will ask the
students to analyze the ways the photographs, poem, and essay enter into dialogue
on the subject of beauty. Students will examine how the works function as a
commentary on human beauty, culture, and societal values.
B. CCR Anchor Standards for Reading
Key Ideas and Details

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual
evidence when writing or speaking to support conclusions drawn from the text.
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and
ideas.
3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure
4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative
meanings, and analyze how specific word choices shape meaning or tone.
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a
section, chapter, scene, or stanza) relate to each other and the whole.
6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas
7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as well as
in words.*
8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the
relevance and sufficiency of the evidence.
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the
approaches the authors take.

Range of Reading and Level of Text Complexity

10. Read and comprehend complex literary and informational texts independently and proficiently.

C. CCR Anchor Standards for Writing
Text Types and Purposes*

1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and
sufficient evidence.
2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately
through the effective selection, organization, and analysis of content.
3. Write narratives to develop real or imagined experiences or events using effective technique, well‐chosen details, and
well‐structured event sequences.

Production and Distribution of Writing

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose,
and audience.
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.
6. Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.

Research to Build and Present Knowledge
7. Conduct short as well as more sustained research projects based on focused questions, demonstrating understanding
of the subject under investigation.
8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each source,
and integrate the information while avoiding plagiarism.
9. Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a
single sitting or a day or two) for a range of tasks, purposes, and audiences.

D. CCR Anchor Standards for Speaking and Listening
Comprehension and Collaboration

1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building
on others’ ideas and expressing their own clearly and persuasively.
2. Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and
orally.
3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.

Presentation of Knowledge and Ideas

4. Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the
organization, development, and style are appropriate to task, purpose, and audience.
5. Make strategic use of digital media and visual displays of data to express information and enhance understanding of
presentations.
6. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when
indicated or appropriate.

E. CCR Anchor Standards for Language
Conventions of Standard English

1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

Knowledge of Language
3. Apply knowledge of language to understand how language functions in different contexts, to make effective choices for
meaning or style, and to comprehend more fully when reading or listening.

Vocabulary Acquisition and Use
4. Determine or clarify the meaning of unknown and multiple‐meaning words and phrases by using context clues,
analyzing meaningful word parts, and consulting general and specialized reference materials, as appropriate.
5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
6. Acquire and use accurately a range of general academic and domain‐specific words and phrases sufficient for reading,
writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering
vocabulary knowledge when considering a word or phrase important to comprehension or expression.

II. Sample Lesson Plan
Focus: Matthew Zimmerman’s photo “Marilyn Monroe,” NY, 1954
C.E. Gomes’ photo “Swahili Woman”
Marge Piercy’s poem “Barbie Doll”
Alex Kucznski’s essay “What is Beautiful?” from Beauty Junkies (2006)
Motivation: Each of the following photographs captures and conveys an image of a woman
whom observers in different cultural contexts refer to as beautiful. Take a few minutes to
discuss with a partner the following question and jot down some ideas in your literature
notebook (be prepared to share your responses with the class).



How is the subject matter of the images similar and distinct? Identify specific
features?
To what extent do the respective photographs make an argument about human
beauty? About perfection? About culture?

Transition: Given all that we have shared about beauty, let’s raise the question:
AIM: In what ways do the photographs, poem, and essay enter into dialogue on the subject
of beauty?
Before we delve into Kuczynski’s essay “What is Beautiful?”, let’s discuss Marge Piercy’s
poem “Barbie Doll” a bit to gain a better understanding of the consequences of beauty
consciousness. Read the poem silently while notating.

1. Why do you think she names the poem Barbie Doll? Are Barbie Dolls destructive?
2. What is the narrator’s point of view?
3. How is this poem an argument? To what extent is this poem more effective than a
magazine article about the subject?
4. Could this type of poem be written for boys?
5. (With a partner) Referring to the photographs and this poem, how could each be
seen as a response to one another?
Let’s widen our scope of these issues related to beauty by examining the nonfiction piece
from Alex Kuczynski’s essay “What is Beautiful?” Split into small groups. Based on what you
read last night, respond to your group’s assigned question. Be ready to share your response
with the class. If we are unable to complete all of this today, be prepared to share your
findings in our next class.
1. Identify the intended audience of the article? What is the author’s purpose?
2. What do you believe to be the author’s most important observations and claims?
3. Why does Kuczynski precede the two questions that compromise the second
paragraph with an emphatic first paragraph?
4. Why is paragraph 5 remarkably brief?
5. To what extent does the author make use of logos, ethos, and pathos?
6. Describe the tone of the essay. To what extent is it effective?
7. To what extent can this article act as a response to the photographs and the poem?
8. Are there any places in the essay where you actively question the author?
Summary: As a way to bring about closure to today’s lesson, explain to me in your own
words just what you learned today via the photograph, poem and essay?
Homework:
1. Respond to the AIM question in 10‐12 sentences. Use textual evidence to support
your contentions.
2. If we have run out of time, complete your response for our next class.

Each of the following photographs captures and conveys an image of a woman whom
observers in different cultural contexts refer to as beautiful. Take a few minutes to discuss
with a partner the following question and jot down some ideas in your literature notebook
(be prepared to share your responses with the class)



How is the subject matter of the images similar and distinct? Identify specific
features.
To what extent do the respective photographs make an argument about human
beauty? About perfection? About culture?

1. Identify the intended audience of the article? What is the
author’s purpose?
2. What do you believe to be the author’s most important
observations and claims?
3. Why does Kuczynski precede the two questions that
compromise the second paragraph with an emphatic first
paragraph?
4. Why is paragraph 5 remarkably brief?
5. To what extent does the author make use of logos, ethos,
and pathos?
6. Describe the tone of the essay. To what extent is it
effective?
7. To what extent can this article act as a response to the
photographs and the poem?
8. Are there any places in the essay where you actively
question the author?

Barbie Doll
This girlchild was born as usual
and presented dolls that did pee-pee
and miniature GE stoves and irons
and wee lipsticks the color of cherry candy.
Then in the magic of puberty, a classmate said:
You have a great big nose and fat legs.
She was healthy, tested intelligent,
possessed strong arms and back,
abundant sexual drive and manual dexterity.
She went to and fro apologizing.
Everyone saw a fat nose on thick legs.
She was advised to play coy,
exhorted to come on hearty,
exercise, diet, smile and wheedle.
Her good nature wore out
like a fan belt.
So she cut off her nose and her legs
and offered them up.
In the casket displayed on satin she lay
with the undertaker's cosmetics painted on,
a turned-up putty nose,
dressed in a pink and white nightie.
Doesn't she look pretty? everyone said.
Consummation at last.
To every woman a happy ending.
- Marge Piercy

English 12R
I. Unit Overview
A. Unit Description
In order to understand good speech writing and delivery, students will be
introduced to various forms of documentation which will allow them to see the
process from conception to completion. Students will first look at the Declaration of
Independence and eventually draw comparisons between the promises declared
within and the hopes presented in Dr. King’s “I Have a Dream” speech. Students will
be introduced to the proper techniques required to deliver a memorable speech,
focusing on voice, tone, repetition and audience. After listening to Dr. King, students
will point out which techniques he employs when delivering his powerful message.
Students will then study graduation speeches and apply this knowledge when
creating their own original speeches, which will be delivered in class. A common
grading rubric will be used when scoring the speeches.
B. Common Core State Standards

1. Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well
as inferences drawn from the text, including determining where the text leaves matters uncertain.
2. Determine the meaning of words and phrases as they are used in the text, including figurative and
connotative meanings; analyze the impact of specific word choices on meaning and tone, including
words with multiple meanings or language that is particularly fresh, engaging, or beautiful.
3. Write informative/explanatory texts to examine and convey complex ideas, concepts, and
information clearly and accurately through the effective selection, organization, and analysis of
content.
4. Present information, findings, and supporting evidence such that listeners can follow the line of
reasoning and the organization, development, and style are appropriate to task, purpose, and
audience.
5. Demonstrate command of the conventions of standard English grammar and usage when writing or
speaking.

II. Unit Implementation
Topic: The Graduation Speech
Goal: Students will study and learn the proper techniques required to create, write and
deliver an effective speech.
Lessons:
1.
Speech introduction and analysis of the Declaration of Independence
2.
Speech writing structure and techniques
3‐4 MLK, Jr. speech analysis and comparison to previous document
5.
Purpose and Presentation: The Graduation Speech
Students will then research, develop, write and deliver Graduation Speeches.
Instructional Aids: Students will be given handouts of various speeches, Martin Luther
King, Jr.’s “I Have a Dream” speech, and the Declaration of Independence. Students will

also view these speeches in a video format. The SmartBoard will be used for visual aid
during the unit to show video and for collecting and presenting class notes.
Conclusion: Upon completion of the unit, students will write and deliver original
speeches in front of their peers.

Senior Speech Writing Tip Guide
Step 1: Preparing Your Speech
Preparing and delivering your first public speech can be a daunting affair. You may find it
difficult deciding what you want to say and how to say it, or perhaps the thought of
speaking before an audience scares you. It's true that some people are naturally talented at
public speaking, but the good news is that with some helpful guidance, anyone can write
and deliver a successful speech that will be remembered for all the right reasons.
Solid Foundations
Your first instinct may be to sit down with a pen and paper and charge full steam ahead
into the first line of your speech. Don't. You will save yourself a lot of time and effort, not to
mention much frustrating re‐writing, if you begin instead by devoting some time to careful
planning of your speech. Through effective preparation, you will answer all the questions
and doubts about your speech before they arise. The contents of your speech, and how you
deliver it, are based on three important factors:
 The Occasion
 The Audience
 The Purpose of Your Speech
Step 2: Writing Your Speech
Structure
All good speech writing contains an introduction, body and conclusion.
Introduction: The first thirty seconds of your speech are probably the most important. In
that period of time you must grab the attention of the audience and engage their interest in
what you have to say in your speech. This can be achieved in several ways. For example,
you could raise a thought‐provoking question, make an interesting or controversial
statement, recite a relevant quotation, or even recount a joke. Once you have won the
attention of the audience, you should move seamlessly to the middle of your speech.
The Body: The best way to set out the body of your speech is by formulating a series of
points that you would like to raise. In the context of your speech, a "point" could be a
statement about a product, a joke about the bridegroom or a fond memory of the subject of
a eulogy. Don't try to overwhelm your audience with countless points. It is better to have
fewer points that you make well than to have too many points, none of which are made
satisfactorily.
Conclusion: You should view the closing of your speech as an opportunity. It is an
opportunity to:
· Summarize the main points of your speech
· Provide some further food for thought to your listeners
· Leave your audience with positive memories of your speech
· Choose the final thought/emotion (for example, with well wishes to the Graduates, with

fond memories of a departed friend, with admiration for winners and losers at an awards
ceremony etc).
Step 3: Delivering Your Speech
Scripts, Notes or Memory? – Practice, Practice and More Practice
Reading from a Script
Reading your entire speech from a script may give you confidence and ensure that nothing
is forgotten or omitted; however, it is the least desirable option for delivering your speech.
You will find it more difficult to see your audience, and make it harder for them to get
involved.
Using Notes
If you are not confident enough to recite your speech from memory, then the use of notes is
a much more desirable option than using a complete script. Your notes should consist of
the key words or points of your speech ‐ a skeleton of thoughts or words around which you
can build your speech. You may refer to your notes occasionally to maintain the thread of
your speech, while for the most part of you will be able to speak directly to the audience.
Reciting From Memory
You may prefer to recite from memory. However you should only do this if you are
comfortable speaking publicly and not prone to loss of concentration (or memory!). As with
reading from a script, you should be careful not to lapse into a monotonous recitation of
your speech.
Speech Delivery Tips








Make sure that your appearance is well presented.
Speak clearly, and adjust your voice so that everyone can hear you. Don't
shout for the sake of being loud.
It is common to speak rapidly when nervous, try to take your time speaking
Effectively used, a pause in your speech can be used to emphasize a point, or
to allow the audience to react to a fact, anecdote or joke.
Make eye contact with your audience. This helps to build trust and a
relationship between the speaker and the listeners.
Do not fidget or make other nervous gestures with your hands. ‐ Do not keep
your hands in your pockets. Do use hand gestures effectively.
Be yourself, allow your own personality to come across in your speech.

"I Have A Dream"
by Martin Luther King, Jr.
Delivered on the steps at the Lincoln Memorial in Washington D.C. on August 28, 1963 Source:
Martin Luther King, Jr.: The Peaceful Warrior, Pocket Books, NY 1968
Five score years ago, a great American, in whose symbolic shadow we stand signed the
Emancipation Proclamation. This momentous decree came as a great beacon light of hope
to millions of Negro slaves who had been seared in the flames of withering injustice. It
came as a joyous daybreak to end the long night of captivity. But one hundred years later,
we must face the tragic fact that the Negro is still not free.
One hundred years later, the life of the Negro is still sadly crippled by the manacles of
segregation and the chains of discrimination. One hundred years later, the Negro lives on a
lonely island of poverty in the midst of a vast ocean of material prosperity. One hundred
years later, the Negro is still languishing in the corners of American society and finds
himself an exile in his own land.
So we have come here today to dramatize an appalling condition. In a sense we have come
to our nation's capital to cash a check. When the architects of our republic wrote the
magnificent words of the Constitution and the Declaration of Independence, they were
signing a promissory note to which every American was to fall heir.
This note was a promise that all men would be guaranteed the inalienable rights of life,
liberty, and the pursuit of happiness. It is obvious today that America has defaulted on this
promissory note insofar as her citizens of color are concerned. Instead of honoring this
sacred obligation, America has given the Negro people a bad check which has come back
marked "insufficient funds." But we refuse to believe that the bank of justice is bankrupt.
We refuse to believe that there are insufficient funds in the great vaults of opportunity of
this nation.
So we have come to cash this check ‐‐ a check that will give us upon demand the riches of
freedom and the security of justice. We have also come to this hallowed spot to remind
America of the fierce urgency of now. This is no time to engage in the luxury of cooling off
or to take the tranquilizing drug of gradualism. Now is the time to rise from the dark and
desolate valley of segregation to the sunlit path of racial justice. Now is the time to open the
doors of opportunity to all of God's children. Now is the time to lift our nation from the
quick sands of racial injustice to the solid rock of brotherhood.
It would be fatal for the nation to overlook the urgency of the moment and to
underestimate the determination of the Negro. This sweltering summer of the Negro's
legitimate discontent will not pass until there is an invigorating autumn of freedom and
equality. Nineteen sixty‐three is not an end, but a beginning. Those who hope that the
Negro needed to blow off steam and will now be content will have a rude awakening if the
nation returns to business as usual. There will be neither rest nor tranquility in America
until the Negro is granted his citizenship rights.

The whirlwinds of revolt will continue to shake the foundations of our nation until the
bright day of justice emerges. But there is something that I must say to my people who
stand on the warm threshold which leads into the palace of justice. In the process of
gaining our rightful place we must not be guilty of wrongful deeds. Let us not seek to satisfy
our thirst for freedom by drinking from the cup of bitterness and hatred.
We must forever conduct our struggle on the high plane of dignity and discipline. we must
not allow our creative protest to degenerate into physical violence. Again and again we
must rise to the majestic heights of meeting physical force with soul force.
The marvelous new militancy which has engulfed the Negro community must not lead us to
distrust of all white people, for many of our white brothers, as evidenced by their presence
here today, have come to realize that their destiny is tied up with our destiny and their
freedom is inextricably bound to our freedom.
We cannot walk alone. And as we walk, we must make the pledge that we shall march
ahead. We cannot turn back. There are those who are asking the devotees of civil rights,
"When will you be satisfied?" we can never be satisfied as long as our bodies, heavy with
the fatigue of travel, cannot gain lodging in the motels of the highways and the hotels of the
cities. We cannot be satisfied as long as the Negro's basic mobility is from a smaller ghetto
to a larger one. We can never be satisfied as long as a Negro in Mississippi cannot vote and
a Negro in New York believes he has nothing for which to vote. No, no, we are not satisfied,
and we will not be satisfied until justice rolls down like waters and righteousness like a
mighty stream.
I am not unmindful that some of you have come here out of great trials and tribulations.
Some of you have come fresh from narrow cells. Some of you have come from areas where
your quest for freedom left you battered by the storms of persecution and staggered by the
winds of police brutality. You have been the veterans of creative suffering. Continue to
work with the faith that unearned suffering is redemptive.
Go back to Mississippi, go back to Alabama, go back to Georgia, go back to Louisiana, go
back to the slums and ghettos of our northern cities, knowing that somehow this situation
can and will be changed. Let us not wallow in the valley of despair. I say to you today, my
friends, that in spite of the difficulties and frustrations of the moment, I still have a dream.
It is a dream deeply rooted in the American dream.
I have a dream that one day this nation will rise up and live out the true meaning of its
creed: "We hold these truths to be self‐evident: that all men are created equal." I have a
dream that one day on the red hills of Georgia the sons of former slaves and the sons of
former slave owners will be able to sit down together at a table of brotherhood. I have a
dream that one day even the state of Mississippi, a desert state, sweltering with the heat of
injustice and oppression, will be transformed into an oasis of freedom and justice. I have a
dream that my four children will one day live in a nation where they will not be judged by
the color of their skin but by the content of their character. I have a dream today.

I have a dream that one day the state of Alabama, whose governor's lips are presently
dripping with the words of interposition and nullification, will be transformed into a
situation where little black boys and black girls will be able to join hands with little white
boys and white girls and walk together as sisters and brothers. I have a dream today. I have
a dream that one day every valley shall be exalted, every hill and mountain shall be made
low, the rough places will be made plain, and the crooked places will be made straight, and
the glory of the Lord shall be revealed, and all flesh shall see it together. This is our hope.
This is the faith with which I return to the South. With this faith we will be able to hew out
of the mountain of despair a stone of hope. With this faith we will be able to transform the
jangling discords of our nation into a beautiful symphony of brotherhood. With this faith
we will be able to work together, to pray together, to struggle together, to go to jail
together, to stand up for freedom together, knowing that we will be free one day.
This will be the day when all of God's children will be able to sing with a new meaning, "My
country, 'tis of thee, sweet land of liberty, of thee I sing. Land where my fathers died, land of
the pilgrim's pride, from every mountainside, let freedom ring." And if America is to be a
great nation, this must become true. So let freedom ring from the prodigious hilltops of
New Hampshire. Let freedom ring from the mighty mountains of New York. Let freedom
ring from the heightening Alleghenies of Pennsylvania! Let freedom ring from the
snowcapped Rockies of Colorado! Let freedom ring from the curvaceous peaks of
California! But not only that; let freedom ring from Stone Mountain of Georgia! Let freedom
ring from Lookout Mountain of Tennessee! Let freedom ring from every hill and every
molehill of Mississippi. From every mountainside, let freedom ring.
When we let freedom ring, when we let it ring from every village and every hamlet, from
every state and every city, we will be able to speed up that day when all of God's children,
black men and white men, Jews and Gentiles, Protestants and Catholics, will be able to join
hands and sing in the words of the old Negro spiritual, "Free at last! free at last! thank God
Almighty, we are free at last!"
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The CCSS are Coming!!!

The Timeline
2010‐2011
2011‐2012
2012‐2013

2013‐2014
2014‐2015

Who the
heck is
PARCC???

Assessments based on 2005 NYS Standards.
Curriculum and instruction becomes
aligned with CCSS.
Student expectations are based on CCSS.
CCSS interim assessments are
administered. Field testing will occur.
Student expectations are based solely on
CCSS.
New PARCC assessments are fully
operational.

This will be the exit
exam for our current
seventh graders.

The Learning Standards for ELA
(1996)
http://www.p12.nysed.gov/ciai/ela/pub/elalearn.pdf

The Core Curriculum
(2005)
A Response to NCLB

http://www.p12.nysed.gov/ciai/ela/elacore.pdf

The Common Core Standards
(2010)
A component of Race to the Top

http://www.corestandards.org/

New York Puts Its Two Cents In
(2011)

NYSED

A Brief Overview of the Common Core
Includes 32 College and Career Readiness Standards (Anchor
Standards)
Organized into Reading, Writing, Speaking, Listening, and
Language Strands.
Similar in expectations to current, four main ELA areas of
reading, writing, speaking, and listening, but with different
subheadings and levels of specificity.

The Goal:
The College and Career Ready Student?
(“the literate individual”)
•
•
•
•
•
•
•

Demonstrates independence
Builds strong content knowledge
Responds to the varying demands of audience, task,
purpose and discipline
Comprehends and critiques
Values evidence
Utilizes technology and digital media strategically and
capably
Comes to understand other perspectives and cultures

K‐12 ELA CCSS
General Highlights
•
•
•
•
•
•
•
•

Stresses shared responsibility for literacy
Fundamentally interdisciplinary (K‐5)
Focused on results, not means
Reading emphasis shifts towards nonfiction texts
Writing emphasis shifts from narrative to argumentative
Uses the Text Complexity Model (more later)
Research and technology woven throughout
Integrates the ability to appreciate varying perspectives and
cultures (to some degree)

RELATIONSHIP OF CCRS AND
GRADE LEVEL STANDARDS

Sample of Vertical Alignment in Reading:
CCR 3: Analyze how and why individuals, events, and
ideas develop and interact over the course of a text.

College and Career
Readiness Standards

K-12 Standards

Grade
Level

Expectation for High School
Graduate

Grade Level Expectation

K

Identify characters, settings, and key events in a story.

End Goal

Road Map to the End Goal

1

Describe characters, settings, and key events in a story.

2

What student should know and be
able to do by grade 12 or before

What students should know and
be able to do at each grade level

Describe how characters in a story respond to key events and
conflicts.

3

Describe the main characters in a story (e.g., their traits,
motivations, or feelings) and explain how they contribute to the
sequence of events.

Capabilities of a literate adult

Grade level literacy
4

Describe in detail a character, event, or setting, drawing on
specific details in the text (e.g., from a character’s thoughts,
words, deeds, or interactions with others).

5

Compare and contrast two or more characters, events, or
settings in a text, drawing on specific details.

Remains Constant

Grows in complexity for each
grade level/band

CCR 3:continued
Grade
Level

6

Sample of Vertical Alignment in Reading:
CCR 3: Analyze how and why individuals, events, and ideas
develop and interact over the course of a text.

Reading Standard for Literature K‐12
Describe how a story’s plot unfolds (in a series of episodes or as a problem to
be solved) as well as how characters adapt or change as they move toward a
resolution.

7

Analyze how particular lines of dialogue or specific incidents in a story or
drama propel the action, reveal aspects of a character, or provoke a decision.

8

Analyze how elements of a story or drama interact (e.g., how plot and setting
are integral to one another; how the setting affects characters)..

9/10

Analyze how complex characters, including those with conflicting motivations
or divided loyalties, develop over the course of a text, interact with other
characters, and advance the plot or develop the theme.

11/12

Analyze the impact of the author’s choices regarding how to develop and relate
elements of a story or drama (e.g., where a story is set, how the action is
ordered, how the characters are introduced and developed).

Reading Standard for Literature K‐12

Grade
Level

Reading Standard for Informational Text K‐12

K

With prompting and support, describe the connection between two individuals, events,
ideas, or pieces of information in a text.

1

Describe the connection between two individuals, events, ideas, or pieces of information
in a text.

2

Describe the connection between a series of historical events, scientific ideas or
concepts, or steps in technical procedures in a text.

3

Describe the relationship between a series of3. historical events, scientific ideas or
concepts, or steps in technical procedures in a text, using language that pertains to time,
sequence, and cause/effect.

4

Explain events, procedures, ideas, or concepts in3. a historical, scientific, or technical
text, including what happened and why, based on specific information in the text.

5

Explain the relationships or interactions between two or more individuals, events, ideas,
or concepts in a historical, scientific, or technical text based on specific information in
the text

CCR 3:continued
Grade
Level

Reading Standard for Informational K‐12

6

Analyze in detail how a key individual, event, or idea is introduced,
illustrated, and elaborated in a text (e.g., through examples or anecdotes).

7

Analyze the interactions between individuals, events, and ideas in a text
(e.g., how ideas influence individuals or events, or how individuals influence
ideas or events).

8

Analyze how a text makes connections among and distinctions between
individuals, ideas, or events (e.g., through comparisons, analogies, or
categories).

9/10

Analyze how the author unfolds an analysis or series of ideas or events,
including the order in which the points are made, how they are introduced
and developed, and the connections that are drawn between them.

11/12

Analyze a complex set of ideas or sequence of events and explain how
specific individuals, ideas, or events interact and develop over the course of
the text.

Design and Organization of the
Document:
Three main sections




K−5 (cross‐disciplinary)
6−12 English Language Arts
6−12 Literacy in History/Social Studies,
Science, and Technical Subjects
Shared responsibility for students’ literacy development

Three appendices
•
•
•

A: Research and evidence, glossary of key terms
B: Reading text exemplars, sample performance tasks
C: Annotated student writing samples

General Design and Organization

Reading

Four strands (for K‐5 and 6‐12)










Comprehension (standards 1−9)

Reading (including Reading Foundational Skills)
Writing
Speaking and Listening
Language (Grammar and Conventions)

Standards for reading literature and informational texts
Strong across‐the‐curriculum emphasis on students’ ability
to read and comprehend informational texts
 Aligned with NAEP Reading framework

An integrated model of literacy

Range of reading and level of text complexity
(standard 10, Appendices A and B)

Media requirements blended throughout




Text Complexity

CCSS Standards for Writing

1. Qualitative measures—levels of
meaning, structure, language
conventionality and knowledge
demands
ve
ati
lit
Qu
a

ive
at

3. Reader and Task—background
knowledge of reader, academic task
under consideration, teacher’s
professional judgment

Writing types/purposes (standards 1−3)
t it
an
Qu

2. Quantitative measures—word
frequency, sentence length, and text
cohesion

“Staircase” of growing text complexity across grades
High‐quality literature and informational texts in a range
of genres and subgenres

Reader and
Task




Writing arguments (persuade/opinions)
Writing informative/explanatory texts
 Writing narratives


Strong and growing across‐the‐curriculum emphasis
on students writing arguments and
informative/explanatory texts
 Aligned with NAEP Writing framework

Appendix A

Writing (continued)
Production and distribution of writing (standards
4−6)



Developing and strengthening writing
Using technology to produce and enhance writing

Research (standards 7−9)


Engaging in research and writing about sources

Range of writing (standard 10)


Sample: CCR Writing 7 (Research)
Conduct short as well as more sustained research
projects based on focused questions, demonstrating
understanding of the subject under investigation.
First Grade
7. Participate in shared research and writing projects (e.g.,
explore a number of “how‐to” books on a given topic and use
them to write a sequence of instructions).

Writing routinely over various time frames

Third Grade
7. Conduct short research projects that build knowledge about
a topic.

Writing Standards/Research
Grade 5
7. Conduct short research projects that use several sources to build
knowledge through investigation of different aspects of a topic.
Grade 7
7. Conduct short research projects to answer a question, drawing on
several sources and generating additional related, focused questions
for further research and investigation.

Grade 9‐10
7. Conduct short as well as more sustained research projects to answer a

question (including a self‐generated question) or solve a problem; narrow
or broaden the inquiry when appropriate; synthesize multiple sources on
the subject, demonstrating understanding of the subject under
investigation.

Language
Conventions of Standard English
Knowledge of Language (standards 1−3)



Using standard English in formal writing and speaking
Using language effectively and recognizing language
varieties

Speaking and Listening
Comprehension and collaboration (standards
1−3)


Day‐to‐day, purposeful academic talk in one‐on‐one,
small‐group, and large‐group settings

Presentation of knowledge and ideas (standards
4−6)


Formal sharing of information and concepts,
including through the use of technology

Intentional Design Limitations
What the Standards do NOT define:





Vocabulary (standards 4−6)








Determining word meanings and word nuances
Acquiring general academic and domain‐specific words
and phrases

The Bottom Line
“Despite their imperfections, the Common Core
ELA standards are far superior to those now in
place in many states, districts, and classrooms.
They are ambitious and challenging for students
and educators alike. Accompanied by a properly
aligned, content‐rich curriculum, they provide K‐
12 teachers with a sturdy instructional framework
for this most fundamental of subjects.”
‐Thomas Fordham Foundation

How teachers should teach
All that can or should be taught
The nature of advanced work beyond the Core
The interventions needed for students well below grade
level
The full range of support for English Language Learners
and students with special needs
Everything needed to be college and career ready

What do we need to do now?
 Look at the CCSS, particularly for your grade level.
 Be prepared to discuss the following questions:
 How are the CCSS different from the old standards?
 How prepared are our current students to meet these
standards?
 What changes will we need to make to our current
curriculum?
 How will we make these changes?
 In other words: What are the implications for us and
for our students?

Links for you:
The New NYSED Standards
http://www.p12.nysed.gov/ciai/common_core_standards/pdfdocs/
p‐12_common_core_learning_standards_ela_final.pdf
The Common Core State Standards
http://www.corestandards.org/
The 1996 Standards
http://www.p12.nysed.gov/ciai/ela/pub/elalearn.pdf
The 2005 Core Curriculum
http://www.p12.nysed.gov/ciai/ela/elacore.pdf

Appendix B
Term
acrostic poem
active vs. passive voice
ad hominem
allegory
alliteration
allusion
ambiguity
analogy
anaphora
anecdote
antagonist
antecedent
antithesis
aphorism
apostrophe
apotheosis
appeal
appositive
approximate rhyme
argument
ars poetica
aside
assonance
asyndenton
attitude
audience
bathos
bildungsroman
burlesque
caesura
character
characterization
chiasmus
clause
cliché
climax/ turning point
colloquialism
complex sentence
compound sentence
compound-complex sentence
conflict (external)
conflict (internal)
conflict (man vs. fate)
conflict (man vs. man)
conflict (man vs. nature)
conflict (man vs. self)
conflict (man vs. society)
conflict (man vs. supernatural)
conflict (man vs. technology)
connotation
consonance

Grade 6

Grade 7
x

Grade 8
x

x

x

x
x
x

x

x

x

x

x

x
x

x

x

x

x

x
x

x
x

x

Grade 9 Grade 10 Grade 11 Grade 12
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x

context
couplet
denotation
dénouement
deus ex machina
dialectical
dialogue
diction
double entendre
dramatic monologue
ekphrastic poetry
elegiac
end rhyme
enjambment
epic hero cycle
epic poetry
epigram
epiphany
epistolary
epithets
ethos
euphemism
existential
exposition
extended analogy
falling action
figurative language
first person limited narrator
flashback
foil character
foot
foreshadowing
fragmentation
free verse
genre
gothic literature
half-rhyme
hook
hyperbole
iambic pentameter
idiom
imagery
imagery (auditory)
imagery (olfactory)
imagery (tactile)
imagery (visual)
imagism
in medias res
inductive
inference
interior monologue
internal rhyme

x

x

x
x
x

x
x
x

x
x
x

x

x

x

x

x

x

x

x

x

x

x

x
x

x
x
x

x

x

x

x

x

x

x

x

x
x

x
x
x
x

x
x
x
x
x

x
x
x
x
x

x

x

x

x

x

x

x

x
x
x
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x

x
x
x

x

x

x
x

x

x

x
x
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x
x
x
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x
x

x

x

x

x
x

x
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x
x
x
x
x
x
x
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x
x
x
x
x
x
x
x
x
x
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x
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x
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x
x

x
x
x
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x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x

interrogative
intertextuality
invective
inversion
irony
irony (dramatic)
irony (situational)
irony (verbal)
jeremiad
juxtaposition
literal vs. figurative meaning
logical fallacy
logos
lyric poem
melodrama
metaphor
meter
metonymy
mood
motif
myth
narrative
narrative poem
narrator
onomatopoeia
oral tradition
oxymoron
parable
paradox
parallel plot
parallel/ parallelism
parody
pathos
pejorative
persona
personification
picaresque
plot
poetic structure
point of view
protagonist
pun
purpose
qualify/ qualifier
quatrain
red herring
repetition
resolution
rhetoric
rhetorical device
rhetorical question
rhetorical shift

x

x

x
x
x
x

x
x
x
x

x

x

x

x

x

x

x

x

x

x

x

x
x

x

x
x
x
x
x
x
x

x
x
x
x
x
x
x

x
x
x
x
x
x
x
x
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x
x
x

x
x
x

x
x
x

x
x
x
x

x
x

x
x

x

x

x

x

x

x

x

x

x
x

x
x

x
x
x
x

x
x
x
x

x
x
x
x

x

x

x
x

x
x

x
x
x
x

x

x

x
x
x
x
x
x
x
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x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x
x

rhyme
rhyme scheme
rhythm
rising action
satire
scheme
science fiction
setting
short story
sibilance
simile
simple sentence
situational irony
soliloquy
sonnet
speaker
stanza
static/dynamic character
stereotype
stream of consciousness
structure
style
subject and predicate
subject/ verb agreement
suspense
syllogism
symbolism
synecdoche
synonym
syntax
synthesis
theme
thesis
third person omniscient narrator
tone
topic sentence
tragic flaw
transition
trope
turning point
understatement
unreliable narrator
verb tense consistency
visual rhetoric
zeugma

x

x

x

x

x

x

x

x
x

x
x
x

x
x
x

x
x

x
x
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Appendix C

Ready? Or not???
Aligning ELA Curriculum to the
Common Core - Part 2

Pelham Middle School
and
Pelham Memorial High School
Presenters:
Presenters: Valerie Cadet and William Chimento
April 2, 2012

Six Shifts in ELA/Literacy

Six Shifts in ELA/Literacy


Shift 1:
1: PKPK-5, Balancing Informational & Literary Texts Students read a balance of informational and literary texts.
Students access the world – science, social studies, the arts
and literature – through text. At least 50% of what
elementary students read is informational (by HS 70%).



Shift 2:
2: 66-12, Building Knowledge in the Disciplines Content area teachers outside of the ELA classroom
emphasize literacy experiences in their planning and
instruction.



Shift 3: Staircase of Complexity –
Each grade level requires a “step”
step” of growth on the
“staircase”
staircase”. Teachers are create more space in curriculum
for close reading of central texts, and provide necessary
scaffolding for students reading below grade level.

Common State Standards for
ELA & Literacy VIDEO


http://www.youtube.com/
watch?v=RmLElb7yHDU



We will stop periodically
to discuss any concerns
or questions you have…
have…



Enjoy!



Shift 4: TextText-Based Answers –
Students have rich conversations on a common text and
develop habits for making evidentiary arguments both in
conversation, as well as in writing.



Shift 5: Writing from Sources –
Writing emphasizes the use of evidence to inform or make an
argument rather than the personal narrative and other dedecontextualized prompts. Students develop written arguments
in response to ideas, events, facts, and arguments presented
in the texts.



Shift 6: Academic Vocabulary –
Students build the vocabulary they need to access grade
level texts. Teachers focus on comprehension of words
commonly found across disciplines and less on esoteric
literary terms to build students’
students’ ability to access complex texts
across content areas.

Sample Common Core Units
for Secondary English


Review outlines for curriculum
development.



Meet in grade level teams and review the
sample common core units for your level.



Discuss:
Discuss: What is your reaction to this
Common Core Unit? What are it’
it’s
strengths? Does anything confuse you?
How does this compare to the previous
units we’
we’ve created for the common core
this year?

1

ELA Breakout Groups


Use this time to begin work in gradegrade-level
teams on second common core unit for this
year.



Use the common core curriculum outline to
assist in your planning.



Suggested units – work on honors and APAPlevel courses, and/or Freshman Seminar (if
applicable)



Check back in here at 3:30.
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